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Philosophy 

CERTIFIED STAFF EVALUATION 

The East Allen County Schools is committed to instructional improvement and to student 
achievement. An evaluation is critical to not only improving instructional practice, but also to 
improving student achievement. While the primary focus of evaluation is to improve instruction, 
teacher appraisal requires teachers to not only meet established performance expectations, but also 
to strive to attain proficient levels of instructional ability. This process must be continuous and 
constructive and must take place in an atmosphere of mutual trust and respect. The process is a 
cooperative effort on the part of the administrator and staff member. It is designed to encourage 
productive dialogue between staff and administrators to promote professional growth and 
development. 

 
Program Features 
The evaluation is built using the Indiana Department of Education (IDOE) TER model. Each 
certified staff area has a unique rubric representing specific domains of teaching responsibility. 
Each of the Domains is described in terms of several components, which are, in turn, described by 
indicators. Each indicator is further described by descriptive statements by level of performance. 
These levels of performance are defined as follows: Highly Effective, Effective, Improvement 
Necessary, or Ineffective 

 

 

Effective 
An effective teacher consistently meets expectations. This is a teacher who has consistently met 
expectations, as determined by a trained evaluator, in locally selected competencies reasonably 
believed to be highly correlated with positive student learning outcomes. 

 
Improvement Necessary 
A teacher who is rated as improvement necessary requires a change in performance before he/she 
meets expectations. This is a teacher who a trained evaluator has determined to require 
improvement in locally selected competencies reasonably believed to be highly correlated with 
positive student learning outcomes. 

 
Ineffective 
An ineffective teacher consistently fails to meet expectations. This is a teacher who has failed 
to meet expectations, as determined by a trained evaluator, in locally selected competencies 
reasonably believed to be highly correlated with positive student learning outcomes. 

Highly Effective 
A highly effective teacher consistently exceeds expectations. This is a teacher who has demonstrated 
excellence, as determined by a trained evaluator, in locally selected competencies reasonably believed to 
be highly correlated with positive student learning outcomes. 
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Participation and Timelines for all Certified 
Personnel 

All certified personnel will participate in the evaluation annually. This would include certified 
staff that transfer into a building after the school year has started and long-term substitute 
teachers (teachers that sub for more than three weeks). Further definitions, participation 
requirements, and timelines for each plan follow. All certified staff will be given an 
orientation to the evaluation by September 15. 

Copies of all observations, summative evaluations, summative rating documentation, 
assistance phase documentation, progressive discipline and discipline phase documentation 
will be distributed in the following manner: one copy to the member and one copy to the 
administrator(s). One copy of the summative evaluation, goal setting documentation, 
summative rating documentation, assistance phase documentation, progressive discipline 
and discipline phase documentation will be sent to Human Resources. 

All certified staff should have a Summative Rating form completed each year. Certified staff 
who receive a summative rating of ineffective may file a request in writing for a private 
conference with the superintendent or the superintendent’s designee not later than five (5) 
days after receiving notice that the staff member received a rating of ineffective. The 
certified staff member is entitled to a private conference with the superintendent or 
superintendent’s designee. 

Certified staff on approved leaves will be evaluated on the time that they are in the building 
and will receive a Summative Rating form representative of only the work completed. 
Certified staff that are in the building for 120 or more days will be responsible for the student 
learning objective (“SLO”) portion of the evaluation. 

Certified staff who have submitted their retirement or resignation will not receive a Final 
Summative Evaluation. 

OBSERVATIONS 

1. Certified staff will participate in the evaluation process. 

2. The evaluation will be used to evaluate the teacher’s ability to meet basic 
performance expectations. 

3. The evaluation of performance expectations will typically be made through 
an administrator’s observations and daily contact and interaction with the member. 

4. The administrator will provide feedback within 3 working days following the date 
of the observation. 

5. The member will have 3 working days to provide supporting evidence from when the 
member received the feedback. 

6. If the feedback is not provided within 3 working days, the member may 
request another observation. 

7. A mid-year meeting between the member and administrator to discuss the member’s plan 
is required by January 31. The member and administrator will each bring a completed 
evaluation to the meeting to discuss where the teacher’s standing is on each of the 
domains/rubrics. 

8. Certified staff who serve two or more schools will be supervised and evaluated in  
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80% 

collaboration between administrators in all schools served. Supervising administrators are 
fully responsible for the completion of the evaluation. Administrators will mutually agree 
on who completes the observations and will notify the teacher who the primary evaluator will be. 

 
Probationary - First year in EACS, regular contract, full-time and part- time 
A minimum of six observations will be conducted during the school year with three occurring by 
December 15. Administration may do one of the second semester observations prior to the second 
semester due to all of the testing blocks. A minimum of three observations count towards first 
semester score. If an additional observation is done first semester, it will count towards the second 
semester score. If only 3 observations are conducted first semester, then an additional three 
observations will be conducted by May 10. 

Highly Effective - Certified staff in EACS on a regular contract, full-time and part- time 
that were evaluated as highly effective on their previous year evaluation 

 
A minimum of two observations will be conducted during the school year with one 
occurring by December 15 and an additional one conducted by May10. 
Effective - Certified staff in EACS on a regular contract, full-time and part- time that were 
evaluated effective on their previous year evaluation 

A minimum of four observations will be conducted during the school year with two occurring by 
December 15. Administration may do one of the second semester observations prior to the second 
semester due to all of the testing blocks. A minimum of two observations count towards first 
semester score. If an additional observation is done first semester, it will count towards the second 
semester score. If only two observations are conducted first semester, then an additional two 
observations will be conducted by May10. 

 
Needs Improvement or Ineffective - Certified staff in EACS on a regular contract, full-time 
and part-time that were evaluated as needs improvement or ineffective on their previous year 
evaluation 

A minimum of six observations will be conducted during the school year with three occurring by 
December 15. Administration may do one of the second semester observations prior to the second 
semester due to all of the testing blocks. A minimum of three observations count towards first 
semester score. If an additional observation is done first semester, it will count towards the second 
semester score. If only 3 observations are conducted first semester, then an additional three 
observations will be conducted by May 10. 

 
EVALUATION RUBRICS 

Classroom Teachers – Teacher Evaluation Rubric (“TER”) (SPED teachers use TER with SPED 
additions) 
(Special Education – Supplemental Documents:  EACS IEP Procedures and Quality IEP 
Review Rubric with Transition BIP) 
Counselors – Counselor Rubric 
Librarians – School Librarian Rubric 
Program Supervisors – Program Supervisor Rubric 
Psychologists – Psychologist Rubric 
Speech Language Pathologists – Speech Language Pathologists Rubric 
Instructional/Technology Coaches – Instructional/Technology Coach Rubric 

 

The evaluation rubric will count as of the total annual summative evaluation score 
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OTHER EVALUATION FACTORS 
 
 

District’s State Accountability Grade 
 

The District’s State Accountability grade will be assigned the following points: A – 4 points; B – 
3 points; C – 2 points; D – 1 point; and F – 1 point. 

 
The accountability grade will count as 5% of the total year to date summative evaluation score. 

 
 

Student Learning Objectives (SLO) 
 

Certified staff are expected to collaborate with their building administrator to establish SLOs 
based on school data and consistent with student learning needs. Design and examples are 
available in the Indiana RISE SLO Handbook. 
The SLO will count as 15% of the total year to date summative evaluation score. 

 
NEGATIVE IMPACT ON STUDENT LEARNING 

 
Negative impact for teachers will be based on the objective measures of student achievement and 
growth (i.e. NWEA, Amplify, (TRC), Preschool Screener and IEPs) selected for use in the 
certified staff performance evaluation and based on these three areas: 1) Academic standards – the 
subject or content standards teachers are responsible for teaching; 2) Demonstration of mastery – 
the degree to which students will master the standards, and the method by which this mastery will 
be demonstrated; and 3) Significant number of students – the number of students assigned to a 
specific teacher who must fail to demonstrate mastery of the academic standards for a teacher to 
be identified as negatively impacting student learning. 
The IDOE recommends at least 10 students be assigned to a specific teacher. 
Criteria for the three key areas mentioned above will be defined as teachers and administrators 
collaborate to set expectations for student learning (SLO’s) and teacher performance. 
The criteria that define negative impact on student learning for teachers of non-tested subjects 
should be as rigorous as those that define negative impact on student learning for teachers with 
IGM data. 

 
A teacher identified as having a negative impact on student learning cannot receive a final 
evaluation result of effective or highly effective. The final evaluation rating will either be 
improvement necessary or ineffective and will depend on the combination of all measures 
included in the performance evaluation. 
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EACS Evaluation Timeline 2021 - 2022 
 
 
 
 
 

By January 31, 2022 1. Mid-year meetings held for 
the Effectiveness rubric  

2. A – F District Accountability grade 
from IDOE 2020 representing 5% 
of overall rating 

By May 20, 2022 
 

1. Final Summative conference for 
the Effectiveness rubric for all 
teachers representing 80% of 
overall rating. 

2. Student Learning Objective 
scores will be entered for all 
teachers and represent 
15% of overall rating 

3. Core Professional rubric (0  
or deduct .5 points) 
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CERTIFIED STAFF ASSISTANCE PHASE 
An integral part of each teacher’s employment in the school district is continuous evaluation by 
administrators of his/her ability to meet the minimum performance expectations. The evaluation of 
these minimal expectations shall typically be made through a participation in the program for 
teacher evaluation and the administrator’s daily contact and interaction with the teacher. If 
problems arise, the following procedures will be implemented. 

Assistance Phase 

1. The administrator will meet with the teacher and together they will develop a written 
improvement plan (form provided), which will include a problem statement that clearly 
specifies the ineffective area(s). Specific objectives for improvement will be determined. A 
timeline will be established which will help determine the degree the teacher has mastered the 
criteria which will serve as a measurement of improvement or failure in meeting the objectives. 
Once notified, the meeting will take place within two weeks of assignment to the Assistance 
Phase. 

 
2. A teacher in the Assistance Phase may elect to have a two-member assistance team (one 

certified employee selected by the teacher, one certified employee selected by the 
administrator) or a mentor. Assistance team members or mentors may assist only one teacher 
at a time and are to provide suggestions or model ways the teacher may meet identified 
performance standards. 

Principals of assistance team members or mentors will allow the equivalent of four half-days 
of release time to work with teachers in the assistance phase. Additional contact time between 
mentor and teacher may be requested. 

 
3. The teacher may request additional observations and/or meetings to help the teacher be more 

effective. 
 

4. A teacher participating in the assistance phase forfeits all rights to transfer until the teacher 
successfully completes the Assistance Phase. 

 
5. Before May 15, the administrator will meet with the teacher in the Assistance Phase to provide 

written determination of the teacher’s employment status. One of three options may be 
exercised: 

A. The Assistance Phase is discontinued if the teacher’s performance satisfies the established 
objectives in the improvement plan. 

B. The Assistance Phase is continued if progress has been made for the objectives established 
in the teacher’s improvement plan, but reinforcement and further improvement is needed. 
The teacher will not be in the Assistance Phase for longer than two years. 

C. Dismissal is considered. 
 

6. A teacher in the assistance phase who is bumped/displaced to another building will continue in 
the assistance phase in his/her new assignment. Principals must forward the Assistance 
Phase paperwork and call the receiving principal to inform them of the teacher’s status. 
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EACS Certified Staff Evaluation 
Notification of Assistance Phase Placement 

 

School Year:  School:    
 

Teacher:  Administrator(s):    
 

Grade(s) and/or Subject Area(s):    
 

Observation Dates: 

#1:  #2:  #3:    
 

#4:  #5:  #6:    
 

#7:  #8:  #9:    
 

#10:  #11:  #12:    
 
 

Reason(s) for placement in Assistance Phase: 
 
 
 
 
 
 
 
 
 
 
 

Specific objectives/outcomes agreed upon by the teacher and the administrator for 
improvement: 
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Specific criteria agreed upon by the teacher and the administrator to measure the degree of 
improvement in meeting the objectives/outcomes. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Timeframe agreed upon by the teacher and the administrator to resolve the concern: 
 

  Corrective Actions to be completed during second half of the current school year. 
Date – May 15,  (year) 

 

  Corrective Action to be completed by the end of the first half of the next school year. 
Date – December 15,  (year) 

 
 
 

Teacher:  Date:   
 
 

Administrator:  Date:    
 
 

The teacher would prefer an administrator not contact EAEA representatives in the event he/she 
fails to meet minimum expectations. 

 
 

Teacher’s Signature Date 

 
Original to: Human Resources Office 
Copies to: Teacher & Administrator(s) 



13 
 

 

EACS Certified Staff Evaluation 
Notification of Progressive Discipline and/or 

Disciplinary Phase Placement 
 

1. A teacher may receive notice of progressive discipline that is a result of job-related behavior that 
does not meet expected and communicated performance standards. The primary purpose of 
progressive discipline is to assist the employee to understand that a performance problem or 
opportunity for improvement exists. 

 
Steps of the process: 1) Verbal Warning Documentation; 2) Written Warning; 3) Final Written 
Warning; and 4) Termination 
 
Steps in the progress may be skipped in the event of an incident that may be egregious and/or 
severe. The progressive discipline process would not typically be a long-term (up to a year) phase. 

 
2. A teacher may be placed in the Disciplinary Phase due to, but not limited to 1) insubordination, or 

2) violation(s) of specific building or corporation policies, rules, or State laws. 
 
3. The Disciplinary Phase begins with a meeting between the administrator and the teacher. Other 

representatives present at the meeting may include: central office personnel, the building 
representative or other requested members of the EAEA. The EAEA president will be notified 
(subject to teacher approval) of a teacher placed in the Disciplinary Phase. 

 
4. The administrator will identify in writing the specific State laws, rules, or policies in violation. The 

teacher will be given the opportunity to respond within 10 working days and have a copy placed in 
the district personnel file. Following discussion, the administrator will indicate which steps will be 
taken in accordance with Indiana law. 

 
5. The Disciplinary Phase will last no more than one year. If the objectives of the Disciplinary Phase 

are not fulfilled, then the teacher will be recommended for termination. 
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EACS Certified Staff Evaluation Notification of 
Discipline Phase Placement 

 

School Year:   School:    
 

Teacher:  Administrator(s):    
 

Grade(s) and/or Subject Area(s):    
 

Incident and/or Documentation Dates: 
 

#1:  #2:  #3:    
 

#4:  #5:  #6:    
 

#7:  #8:  #9:    
 

#10:  #11:  #12:    
 
 

Specific State laws, rules or policies violated by the teacher to justify placement in Discipline Phase: 
 
 
 

Steps to be taken by the teacher: 
 
 
 
 

Steps to be taken by the administrator(s): 
 
 
 
 

Teacher:  Date:  

Administrator:  Date:    

 

The teacher would prefer an administrator not contact EAEA representatives in the event he/she fails to 
meet minimum expectations. 

 
 

Teacher’s Signature Date 
 

Original to: Human Resources Office Copies to: Teacher &Administrator(s) 
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TEACHER EFFECTIVENESS RUBRIC (TER) 
DOMAIN 1: PURPOSEFUL PLANNING 
Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: building meaningful units of study, continuous assessments and a 
system for tracking student progress as well as plans for accommodations and changes in response to a lack of student progress. 

 
Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.1 Utilize 

Assessment Data 
to Plan 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally: 

 
-Incorporates differentiated 
instructional strategies in 
planning to reach every 
student at his/her level of 
understanding 

Teacher uses assessment data to 
formulate: 

 
-Design of achievement goals, unit 
plans, AND lesson plans 

Teacher uses prior assessment 
data to formulate: 

 
-Design of achievement goals, 
unit plans, OR lesson plans, but 
not all of the above 

Teacher rarely or never uses 
prior assessment data when 
planning. 

1.2 Set Ambitious 
and Measurable 
Achievement 
Goals 

At Level 4, teacher fulfills 
the criteria for Level 3 and 
additionally: 

 
-Plans an ambitious annual 
student achievement goal 

Teacher develops an annual 
student achievement goal that is: 

-Measurable 
 

-Aligned to content standards; And 
-Includes benchmarks to help 
monitor learning and inform 
interventions throughout the year 

Teacher develops an annual 
student achievement goal that 
is: 

 
-Measurable 

 
The goal may not: 
-Align to content standards; OR 
-Include benchmarks to help 
monitor learning and inform 
interventions throughout the year 

Teacher rarely or never 
develops achievement goals for 
the class OR goals are 
developed, but are extremely 
general and not helpful for 
planning purposes. 



16 
 

Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.3 Develop At Level 4, teacher fulfills Based on achievement goals, Based on achievement goals, Teacher rarely or never plans 

Standards-Based the criteria for Level 3 and teacher plans units by: teacher plans units by: units by identifying content 
Unit Plans and additionally:   standards that students will 
Assessments  -Identifying content standards that -Identifying content standards master in each unit OR there is 

 -Creates well-designed unit students will master in each unit that students will master in each little to no evidence that teacher 
 assessments that align with an  unit plans units at all. 
 end of year summative -Creating assessments before each   
 assessment (either state, unit begins for backward planning The teacher may not:  
 district, or teacher created)  -Create assessments before each  
  -Allocating an instructionally unit begins for backwards  
 -Anticipates student reaction appropriate amount of time for planning  
 to content; allocation of time each unit   

 per unit is flexible and/or  -Allocate an instructionally  

 reflects level of difficulty of 
each unit 

 appropriate amount of time for 
each unit 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.4 Create 

Objective-Driven 
Lesson Plans and 
Assessments 

At Level 4, teacher fulfills 
the criteria for Level 3 and 
additionally: 

 
-Plans for a variety of 
differentiated instructional 
strategies, anticipating where 
these will be needed to 
enhance instruction 

 
-Incorporates a variety of 
informal assessments/checks 
for understanding as well as 
summative assessments where 
necessary and uses all 
assessments to directly inform 
instruction 

Based on unit plan, teacher 
plans daily lessons by: 

 
-Identifying lesson objectives that 
are aligned to state content 
standards. 

 
-Matching instructional strategies 
as well as meaningful and relevant 
activities/assignments to the lesson 
objectives 

 
-Designing formative assessments 
that measure progress towards 
mastery and inform instruction 

Based on unit plan, teacher 
plans daily lessons on: 

 
-Identifying lesson objectives 
that are aligned to state content 
standards 

 
-Matching instructional 
strategies and 
activities/assignments to the 
lesson objectives 

 
Teacher may not: 
-Design assignments that are 
meaningful or relevant 

 
-Plan formative assessments to 
measure progress towards 
mastery or inform instruction 

Teacher rarely or never plans 
daily lessons OR daily lessons 
are planned, but are thrown 
together at the last minute, thus 
lacking meaningful objectives, 
instructional strategies, or 
assignments. 

1.5 Track Student 
Data and 
Analyze Progress 

At Level 4, teacher fulfills 
the criteria for Level 3 and 
additionally: 

 
-Uses daily checks for 
understanding for additional 
data points 

 
-Updates tracking system daily 

 
-Uses data analysis of student 
progress to drive lesson 
planning for the following day 

Teacher uses an effective data 
tracking system for: 
-Recording student 
assessment/progress data 

 
-Analyze student progress towards 
mastery and planning future 
lessons/units accordingly 

 
-Maintaining a grading system 
aligned to student learning goals 

Teacher uses an effective data 
tracking system for: 

 
-Recording student 
assessment/progress data 
-Maintaining a grading system 
Teacher may not: 
-Use data to analyze student 
progress towards mastery or to 
future lessons/units 
-Have grading system that 
appropriately aligns with student 
learning goals 

Teacher rarely or never uses a 
data tracking system to record 
student assessment/progress 
data and/or has no discernable 
grading system. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.6 SPED: IEP Draft 

and 
Implementation 

Teacher follows clear, prepared, 
concise agenda, or special 
education paperwork draft. All 
areas of IEP or other paperwork 
are covered/discussed. Teacher 
has necessary paperwork for 
meetings. Teacher has additional 
visual aids or materials. 

Teacher follows clear, prepared, 
concise agenda, or special education 
paperwork draft. All areas of IEP or 
other paperwork are cover/discussed. 
Teacher prepared with necessary 
paperwork 

Teacher has agenda or special 
education draft, but does not 
follow it/some reminders needed. 
Most areas of IEP or other 
paperwork covered/discussed 

Teacher has no agenda or special 
education paperwork draft. No 
clear direction or purpose of 
meeting 
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DOMAIN 2: EFFECTIVE INSTRUCTION 
Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a classroom environment 
that fosters a climate of urgency and expectation around achievement, excellence and respect. 

 
Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 
 

Competency 2.1 

Teacher is highly effective at 
developing student 
understanding and mastery of 
lesson objectives 

Teacher is effective at developing 
student understanding and 
mastery of lesson objectives 

Teacher needs improvement 
at developing student 
understanding and mastery of 
lesson objective 

Teacher is ineffective at 
developing student understanding 
and mastery of lesson objectives 

Develop student 
understanding and 
mastery of lesson 
objectives 

For Level 4, all of the 
evidence listed under Level 3 
is present, as well as some of 
the following: 

 
-Students can explain what 
they are learning and why it is 
important, beyond repeating 
the stated objective. 

 
-Teacher effectively engages 
prior knowledge of students in 
connecting to lesson. Students 
demonstrate through work or 
comments that they understand 
this connection. 

-Lesson objective is specific, 
measurable, and aligned to 
standards. It conveys what 
students are learning and what 
they will be able to do by the end 
of the lesson. 

 
- Objective is written in a student- 
friendly manner and/or explained 
to students in easy-to-understand 
terms. 

 
-Importance of the objective is 
explained so that students 
understand why they are learning 
what they are learning. 

-Lesson objective conveys 
what students are learning 
and what they will be able to 
do by the end of the lesson, 
but may not be aligned to 
standards or measurable. 

 
-Objective is stated, but not in 
a student-friendly manner that 
leads to understanding. 

 
-Teacher attempts 
explanation of importance of 
objective, but students fail to 
understand 

-Lesson objective is missing more 
than one component. It may be 
clear about what students are 
learning or will be able to do by 
the end of the lesson. 

 
-There may not be a clear 
connection between the objective 
and lesson, or teacher may fail to 
make this connection for students. 

 
-Teacher may fail to discuss 
importance of objective or there 
may be a clear understanding 
amongst students as to why the 
objective is important. 

  
- Lesson builds on students’ prior 
knowledge of key concepts and 
skills and makes this connection 
evident to students. 

-Lesson generally does not 
build on prior knowledge of 
students or students fail to 
make this connection. 

 
-There may be no effort to connect 
objective to prior knowledge of 
students. 

  
-Lesson is well-organized to 
move students towards mastery of 
the objective. 

-Organization of the lesson 
may not always be connected 
to mastery of the objective. 

-Lesson is disorganized and does 
not lead to mastery of objective. 

Notes: 
1. One way in which observer could effectively gather information to score this standard is through brief conversations with students (when appropriate). 
2. In some situations, it may not be appropriate to state the objective for the lesson (multiple objectives for various “centers”, early-childhood inquiry-based lesson, etc.). In these situations, the 

observer should assess whether or not students are engaged in activities that will lead them towards mastery of an objective, even if it is not stated. 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

Competency 2.2 
Teacher is highly effective at 
demonstrating and clearly 
communicating content knowledge to 
students. 

Teacher is effective at 
demonstrating and clearly 
communicating content 
knowledge to students. 

Teacher needs improvement at 
demonstrating and clearly 
communicating content 
knowledge to students. 

Teacher is ineffective at 
demonstrating and clearly 
communicating content 
knowledge to students. 

Demonstrates and For Level 4, all of the evidence 
listed under Level 3 is present, as 
well as some of the following: 

-Teacher demonstrates content 
knowledge and delivers 
content that is factually 
correct. 

 
- Content is clear, concise 
and well-organized. 

 
- Teacher relates and 
rephrases instruction in 
multiple ways to increase 
understanding. 

 
- Teacher emphasizes key 
points or main ideas in 
content 

 
- Teacher uses 
developmentally appropriate 
language and explanations. 

 
- Teacher implements relevant 
instructional strategies learned 
via professional development. 

- Teacher delivers content that 
is factually correct. 

 
- Content occasionally lacks 
clarity and is not as well 
organized as it could be. 

 
- Teacher may fail to restate 
or rephrase instruction in 
multiple ways to increase 
understanding. 

 
- Teacher does not adequately 
emphasize main ideas, and 
students are sometimes 
confused about key 
takeaways. 

 
- Explanations sometimes 
lack developmentally 
appropriate language. 

 
- Teacher does not always 
implement new and improved 
instructional strategies 
learned via professional 
development. 

- Teacher may deliver content 
that is factually incorrect. Clearly Communicate 

Content Knowledge to 
Students 

-Teacher fully explains concepts in 
as direct and efficient a manner as 
possible, while still achieving 
student understanding. 

- Explanations may be unclear 
or incoherent and fail to build 
student understanding of key 
concepts. 

 
- Teacher effectively connects 
content to other content areas, 
students’ experiences and interests, 
or current events in order to make 
content relevant and build interest. 

- Teacher continues with 
planned instruction, even 
when it is obvious that 
students are not understanding 
content. 

 -Explanations spark student 
excitement and interest in the 
content. 

- Teacher does not emphasize 
main ideas, and students are 
often confused about content. 

 - Students participate in each 
other’s’ learning of content 
through collaboration during the 
lesson. 

- Teacher fails to use 
developmentally appropriate 
language. 

 - Students ask higher-order 
questions and make connections 
independently, demonstrating that 
they understand the content at a 
higher level. 

 

Notes: 
1. If the teacher presents information with any mistake that would leave students with a significant misunderstanding at the end of the lesson, the teacher should be scored a Level1 for this competency. 
2. Instructional strategies learned via professional development may include information learned during instructional coaching sessions as well as mandatory or optional school or district-wide PD sessions. 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
 
 

Competency 2.3: 
 

Engage students in 
academic content 

Teacher is highly effective at 
engaging students in academic 
content 

Teacher is effective at engaging 
students in academic content 

Teacher needs improvement at 
engaging students in academic 
content 

Teacher is ineffective at 
engaging students in academic 
content 

For Level 4, all of the evidence 
listed under Level 3 is present, as 
well as some of the following: 

 
-Teacher provides ways to engage 
with content that significantly 
promotes student mastery of the 
objective. 

 
-Teacher provides differentiated 
ways of engaging with content 
specific to individual student 
needs. 

 
-The lesson progresses at an 
appropriate pace so that students 
are never disengaged, and 
students who finish early have 
something else meaningful to do. 

 
-Teacher effectively integrates 
technology as a tool to engage 
students in academic content. 

- ¾ or more of students are actively 
engaged in content at all times and 
not off-task 

-Teacher provides multiple ways, as 
appropriate, of engaging with 
content, all aligned to the lesson 
objective. 

-Teacher sustains the attention of the 
class by maintaining a dynamic 
presence. 

-Ways of engaging with content 
reflect different learning modalities 
or intelligence. 

- Students have the prerequisite 
skills and knowledge needed to 
benefit from whole-class activities. 

- ELL and IEP students have the 
appropriate accommodations to be 
engaged in content. 

- Students work hard and are deeply 
active rather than passive/receptive 
(See Notes below for specific 
evidence of engagement). 

-Fewer than ¾ of students are 
engaged in content and many 
are off-task. 

 
- Teacher may provide 
multiple ways of engaging 
students, but perhaps not 
aligned to lesson objective or 
mastery of content. 

 
- Teacher may miss 
opportunities to provide ways 
of differentiating content for 
student engagement. 

 
- Some students may not have 
the prerequisite skills 
necessary to fully engage in 
content. 

 
- Students may appear to 
actively listen, but when it 
comes time for participation 
are disinterested in 
engaging. 

-Fewer than½ of students are 
engaged in content and many 
are off-task. 

 
-Teacher may only provide 
one way of engaging with 
content OR teacher may 
provide multiple ways of 
engaging students that are not 
aligned to the lesson objective 
or mastery of content. 

 
-Teacher does not differentiate 
instruction to target different 
learning modalities. 

 
-Most students do not have the 
prerequisite skills necessary to 
fully engage in content. 

 
-ELL and IEP students are not 
provided with the necessary 
accommodations to engage in 
content. 

 

Notes: 
1. The most important indicator of success here is that students are actively engaged in the content. For a teacher to receive credit for providing students a way of engaging with content, students must be engaged as part of 

the lesson. 
2. Presence can best be represented busing engaging, confident, and assertive body language, tone, volume, and proximity. 
3. Some observable evidence of engagement may include (but is not limited to): (a) raising of hands to ask and answer questions as well as to share ideas; (b) active listening (not off-task) during lesson; or (c) active 

participation in hands-on tasks/activities. 
4. Teachers may provide multiple ways of engaging with content via different learning modalities (auditory, visual, and kinesthetic/tactile) or via multiple intelligence (spatial, linguistic, musical, interpersonal, logical- 

mathematical, etc.). It may also be effective to engage students via two or more strategies targeting the same modality. 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
 
 

Competency 2.4: 
 

Check for 
Understanding 

Teacher is highly 
effective at checking for 
understanding 

Teacher is effective at checking for 
understanding 

Teacher needs improvement at 
checking for understanding 

Teacher is ineffective at 
checking for understanding 

For Level 4, all of the 
evidence listed under 
Level 3 is present, as 
well as some of the 
following: 

 
-Teacher checks for 
understanding at higher 
levels by asking 
pertinent scaffold 
questions that push 
thinking; accepts only 
high-quality student 
responses (those that 
reveal understanding or 
lack thereof). 

 
-Teacher uses open- 
ended questions to 
surface common 
misunderstandings and 
assess student mastery 
of material at a range of 
both lower and higher- 
order thinking. 

- Teacher checks for understanding at 
almost all key moments (when checking 
is necessary to inform instruction going 
forward) and gets an accurate “pulse” of 
the class’s understanding. 

-Teacher gains enough information 
during checks for understanding to 
modify the lesson and respond 
accordingly. 

-Teacher uses a variety of methods to 
check for understanding. 

-Teacher uses wait time effectively both 
after posing a question and before 
helping students think through a 
response. 

-Teacher doesn’t allow students to “opt- 
out” of checks for understanding and 
cycles back to these students. 

-Teacher systematically assesses every 
student’s mastery of the objective(s) at 
the end of each lesson (usually via exit 
ticket) and diagnoses areas of students 
misunderstanding to drive subsequent 
lessons. 

-Teacher sometimes checks for 
understanding of content, but misses 
several key moments. 

-Teacher mostly gets an accurate 
“pulse” of the class’s understanding, 
but may not gain enough information 
to modify the lesson accordingly. 

-Teacher may not use a variety of 
methods to check for understanding, 
when doing so would be helpful. 

-Teacher may not provide enough 
wait time after posing a question for 
students to think and respond before 
helping with an answer or moving 
forward with content. 

-Teacher sometimes allows students 
to “opt-out” of checks for 
understanding without cycling back 
to these students. 

-Teacher may assess student mastery 
at the end of the lesson, but may not 
use this information to drive 
subsequent lesson planning. 

-Teacher rarely or never 
checks for understanding of 
content, or misses nearly all 
key moments. 

-Teacher rarely or never gets 
an accurate “pulse” of the 
class’s understanding from 
checks and therefore cannot 
gain enough information to 
modify the lesson. 

-Teacher frequently moves on 
with content before students 
have a chance to respond to 
questions or frequently gives 
students the answer rather than 
helping them think through the 
answer. 

-Teacher frequently allows 
students to “opt-out” of checks 
for understanding and does not 
cycle back to these students. 

-Teacher rarely or never 
assesses for mastery at the end 
of the lesson. 

Notes: 
1. Examples of times when checking for understanding maybe useful are: before moving on to the next step of the lesson, or partway through independent practice. 
2. Examples of how the teacher may assess student understanding and mastery of objectives: 

• Checks for Understanding: thumbs up/down, cold-calling 
• Do Knows 
• Turn and Talk/Pair Share 
• Guided or Independent Practice 
• Exit Slips 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
 
 

Competency 2.5: 
 

Modify Instruction as 
Needed 

Teacher is highly effective at 
modifying instructions as 
needed 

Teacher is effective at 
modifying instruction as 
needed 

Teacher needs improvement at 
modifying instruction as 
needed 

Teacher is ineffective at 
modifying instruction as 
needed 

For Level 4, all of the 
evidence listed under Level 3 
is present, as well as some of 
the following: 

 
-Teacher anticipates student 
misunderstandings and 
preemptively addresses them. 

 
-Teacher is able to modify 
instruction to respond to 
misunderstandings without 
taking away from the flow of 
the lesson or losing 
engagement. 

-Teacher makes appropriate 
adjustments to instruction 
based on checks for 
understanding that lead to 
increased understanding for 
most students. 

 
-Teacher differentiates 
delivery of instruction based 
on checks for understanding 
and assessment data to meet 
diverse student needs. 

 
-Teacher responds to 
misunderstandings with 
effective scaffolding 
techniques. 

 
-Teacher doesn’t give up, but 
continues to try to address 
misunderstanding with 
different techniques if the first 
try is not successful. 

-Teacher may attempt to make 
adjustments to instruction 
based on checks for 
understanding, but these 
attempts may be misguided 
and may not increase 
understanding for all students. 

 
-Teacher may primarily 
respond to misunderstanding 
by using teacher-driven 
scaffolding techniques (for 
example, re-explaining a 
concept), when student-driven 
techniques could have been 
more effective. 

 
-Teacher may persist in using 
a particular technique for 
responding to a 
misunderstanding, even when 
it is not succeeding. 

-Teacher rarely or never 
attempts to adjust instruction 
based on checks for 
understanding and any 
attempts at doing so 
frequently fail to increase 
understanding for students. 

 
-Teacher only responds to 
misunderstandings by using 
teacher-driven scaffolding 
techniques. 

 
-Teacher repeatedly uses the 
same technique to respond to 
misunderstandings, even when 
it is not succeeding. 

 
 

Notes: 
1. In order to be effective at this competency, a teacher must have at least scored 3 on competency2.4 – in order to modify instruction as needed, one must first knowhow to check for understanding. 
2. A teacher can respond to misunderstandings using “scaffolding” techniques such as: activating background knowledge, asking leading questions, breaking the task into small parts, using mnemonic 

devices or analogies, using manipulatives or hands-on models, using “think aloud”, providing visual cues, etc. 
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Notes:  
1. Example of types of questions that can develop higher-level understanding: 

• Activating higher levels of inquiry on Bloom’s taxonomy (using words such as “analyze”, “classify”, “compare”, “decide”, evaluate”, explain”, “represent”) 
• Asking students to explain their reasoning 
• Asking students to explain why they are learning something or summarize the main idea 
• Asking students to apply a new skill or concept in a different context 
• Posing a question that increases the rigor of the lesson content 
• Prompting students to make connections to previous material or prior knowledge 

2. Higher-level questioning should result in higher-level student understanding. If it does not, credit should not be given. 
3. Challenging tasks rather than questions may be used to create a higher-level of understanding and if successful, should be credited in this competency 
4. The frequency with which a teacher should use questions to develop higher-level understanding will vary depending on the topic and type of lesson. 

Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
 
 

Competency 2.6 
 

Develop Higher Level 
of Understanding 
through Rigorous 
Instruction and 
Work 

Teacher is highly effective at 
developing a higher level of 
understanding through rigorous 
instruction and work 

Teacher is effective at 
developing a higher level of 
understanding through 
rigorous instruction and work 

Teacher needs improvement at 
developing a higher level of 
understanding through 
rigorous instruction and work 

Teacher is ineffective at 
developing a higher level of 
understanding through 
rigorous instruction and work 

For Level 4, all of the evidence listed 
under level 3 is present, as well as 
some of the following: 

 
-Lesson is accessible and challenging 
to all students. 

 
-Students are able to answer higher- 
level questions with meaningful 
responses. 

 
-Students pose higher-level questions 
to the teacher and to each other. 

 
-Teacher highlights examples of 
recent student work that meets high 
expectations; insists and motivates 
students to do it again if not great. 

 
-Teacher encourages students’ 
interest in learning by providing 
students with additional opportunities 
to apply and build skills beyond 
expected lesson elements (e.g. extra 
credit or enrichment assignments). 

-Lesson is accessible and 
challenging to almost all 
students. 

 
-Teacher frequently develops 
high-level understanding 
through effective questioning. 

 
-Lesson pushes almost all 
students forward due to 
differentiation of instruction 
based on each student’s level 
of understanding. 

 
-Students have opportunities 
to meaningfully practice, 
apply and demonstrate that 
they are learning. 

 
-Teacher shows patience and 
helps students to work hard 
toward mastering the 
objective and to persist even 
when faced with difficult 
material. 

-Lesson is not always 
accessible or challenging for 
students. 

 
-Some questions used may not 
be effective in developing 
higher-level understanding 
(too complex or confusing). 

 
-Teacher may not always use 
questioning as an effective 
tool to increase understanding. 

 
-While students may have 
some opportunity to 
meaningfully practice and 
apply concepts, instruction is 
more teacher-directed than 
appropriate. 

 
-Teacher may encourage 
students to work hard, but 
may not persist in efforts to 
have students keep trying. 

- Lesson is not aligned with 
developmental level of 
students (may be too 
challenging or too easy). 

 
-Teacher may not use 
questioning as an effective 
tool to increase 
understanding. Students only 
show a surface understanding 
of concepts. 

 
-Questions do not result in 
higher-level understanding for 
students. 

 
-Lesson is almost always 
teacher directed. Students 
have few opportunities to 
meaningfully practice or 
apply concepts. 

 
-Teacher gives up on students 
easily and does not encourage 
them to persist through 
difficult material. 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 
 

Competency 2.7: 
 

Maximize Instructional 
Time 

Teacher is highly effective at 
maximizing instructional time 

Teacher is effective at 
maximizing instructional time 

Teacher needs improvement at 
maximizing instructional time 

Teacher is ineffective at 
maximizing instructional time 

For Level 4, all of the 
evidence listed under level 3 
is present, as well as some of 
the following: 

 
 

-Students are never idle while 
waiting for the teacher (for 
example, during attendance). 

 
-Students share responsibility 
for operations and routines 
and work well together to 
accomplish these tasks. 

 
-All students are on-task and 
follow instructions of teacher 
without much prompting 

-Class starts on time. 
 

- Routines, transitions, and 
procedures are well-executed. 
Students know what they are 
supposed to be doing and 
when without prompting 
from the teacher. 

 
- Students are only ever idle 
for brief periods of time (for 
example, during attendance). 

 
-Teacher delegates time 
between parts of the lesson 
appropriately so as best to 
lead students towards mastery 
of objective. 

 
-Almost all students are on- 
task and follow instructions of 
teacher without much 
prompting. 

 
- Disruptive behaviors and 
off-task conversations are 
rare; when they occur, they 
are always addressed 
without major interruption 
to the lesson. 

-Some students may arrive 
late (unexcused) for class. 
Teacher may start class late. 

 
-Routines, transitions, and 
procedures are in place, but 
require significant teacher 
direction or prompting to be 
followed. 

 
-Students are sometimes idle 
for short periods (for example, 
during attendance) without 
anything to do. 

 
-Teacher may delegate lesson 
time inappropriately between 
parts of the lesson. 

 
-Significant prompting from 
teacher is necessary for 
students to follow instructions 
and remain on-task. 

 
-Disruptive behaviors and 
off- task conversations 
sometimes occur; they may 
not be addressed in the most 
effective manner and teacher 
may have to stop the lesson 
frequently to address the 
problem. 

-Students may frequently 
arrive late (unexcused). 
Teacher may frequently start 
class late. 

 
-There are few or no evident 
routines or procedures in 
place. Students are unclear 
about what they should be 
doing and require significant 
direction from the teacher at 
all times. 

 
-Students may be idle for 
significant periods of time. 

 
-Even with significant 
prompting students frequently 
do not follow directions and 
are off-task. 

 
-Disruptive behaviors and off- 
task conversations are 
common and frequently cause 
the teacher to have to make 
adjustments to the lesson. 

 
-Classroom management is 
generally poor and wastes 
instructional time. 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
 

Competency 2.8: 
Teacher is highly effective at 
creating a classroom culture 
of respect and collaboration 

Teacher is effective at 
creating a classroom culture 
of respect and collaboration 

Teacher needs improvement at 
creating a classroom culture 
of respect and collaboration 

Teacher is ineffective at 
creating a classroom culture 
of respect and collaboration 

Create Classroom Culture 
of Respect and 
Collaboration 

For Level 4, all of the 
evidence listed under level 3 
is present, as well as some of 
the following: 

 
-Students are invested in the 
academic success of their 
peers as evidenced by 
unprompted collaboration and 
assistance. 

 
-Students reinforce positive 
character and behavior and 
discourage negative behavior 
amongst themselves. 

-Students are respectful of 
their teacher and peers. 

 
-Students are given 
opportunities to collaborate 
and support each other in the 
learning process. 

 
-Teacher reinforces positive 
character and behavior and 
uses consequences 
appropriately to discourage 
negative behavior. 

 
-Teacher has a good rapport 
with students, and shows 
genuine interest in their 
thoughts and opinions. 

-Students are generally 
respectful of their teacher and 
peers, but may occasionally 
act out or need to be reminded 
or classroom norms. 

 
-Students are given 
opportunities to collaborate, 
but may not always be 
supportive of each other or 
may need significant 
assistance from the teacher to 
work together. 

 
-Teacher may praise positive 
behavior OR enforce 
consequences for negative 
behavior, but not both. 

-Students are frequently 
disrespectful of teacher or 
peers as evidenced by 
discouraging remarks or 
disruptive behavior. 

 
-Students are not given many 
opportunities to collaborate 
OR during these times do not 
work well together even with 
teacher intervention. 

 
-Teacher rarely or never 
praises positive behavior. 

 
-Teacher rarely or never 
addresses negative behavior. 

 -Teacher may focus on the 
behavior of a few students, 
while ignoring the behavior 
(positive or negative) of 
others. 

 

Notes: 
1. The overall indicator of success here is that operationally, the classroom runs smoothly so that time can be spent on valuable instruction rather than logistics and discipline. 
2. It should be understood that a teacher can have disruptive students no matter how effective he/she may be. However, an effective teacher should be able to minimize disruptions amongst these 

students and when they do occur, handle them without detriment to the learning of other students. 
 
 
 
 

Notes: 
1. If there is one or more instances or disrespect by the teacher towards students teacher should be scored a Level 1 for this standard. 
2. Elementary school teachers more frequently will, and are sometimes required to have, expectations, rewards, and consequences posted visibly in the classroom. Whether or not these are visibly 

posted, it should be evident within the culture of the classroom that students understand and abide by a set of established expectations and are aware of the rewards and consequences of their actions. 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
 

Competency 2.9: 
Teacher is highly effective at 
setting high expectations for 
academic success. 

Teacher is effective at setting 
high expectations for 
academic success. 

Teacher needs improvement at 
setting high expectations for 
academic success. 

Teacher is ineffective at 
setting high expectations for 
academic success. 

Set High Expectations for 
Academic Success 

For Level 4, all of the 
evidence listed under level 3 
is present, as well as some of 
the following: 

 
-Students participate in 
forming academic goals for 
themselves and analyzing 
their progress. 

-Teacher sets high 
expectations for students of all 
levels. 

 
-Students are invested in their 
work and value academic 
success as evidenced by their 
effort and quality of their 
work. 

-Teacher may set high 
expectations for some, but not 
others. 

 
-Students are generally 
invested in their work, but 
may occasionally spend time 
off-task or give up when work 
is challenging. 

-Teacher rarely or never sets 
high expectations for students. 

 
-Students may demonstrate 
disinterest or lack of 
investment in their work. For 
example, students might be 
unfocused, off-task, or refuse 
to attempt assignments. 

 -Students demonstrate high 
academic expectations for 
themselves. 

 
-Student comments and 
actions demonstrate that they 
are excited about their work 
and understand why it is 
important. 

-The classroom is a safe place 
to take on challenges and risk 
failure (students do not feel 
shy about asking questions or 
bad about answering 
incorrectly). 

 
-Teacher celebrates and 
displays high quality 
academic work. 

-Some students may be afraid 
to take on challenges and risk 
failure (hesitant to ask for help 
when needed or give-up 
easily). 

 
-Teacher may praise the 
academic work of some, but 
not others. 

-Students are generally afraid 
to take on challenges or risk 
failure due to frequently 
discouraging comments from 
the teacher or peers. 

 
-Teacher rarely or never 
praises academic work or 
good behavior. 

  -High quality work for a few, 
but not all students, may be 
displayed in the classroom. 

-High quality work is rarely or 
never displayed in the 
classroom. 

Notes: 
1. There are several ways for a teacher to demonstrate high expectations-through encouraging comments, higher-level questioning, appropriately rigorous assignments, expectations written and 

posted in the classroom, individual student work plans, etc. 
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DOMAIN 3: TEACHER LEADERSHIP 
Teachers develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students. 

 
 

Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.1 Contribute to School 

Culture 
At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Seek out leadership roles. 
-Go above and beyond in 
making time for students and 
peers outside of class. 

Teacher will: 
-Contribute ideas and 
expertise to further the 
schools’ mission and 
initiatives. 
-Dedicate time efficiently, 
when needed, to helping 
students and peers outside of 
class. 

Teacher will: 
-Contribute occasional ideas 
and expertise to further the 
school’s mission and 
initiatives. 

 
Teacher may not: 
-Frequently make the time to 
help students and peers 
efficiently outside of class. 

Teacher rarely or never 
provides ideas aimed at 
improving school efforts. 
Teacher dedicates little or no 
time outside of class towards 
helping students and peers. 

3.2 Collaborate with 
Peers 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Go above and beyond in 
seeking out opportunities to 
collaborate. 
-Coach peers through difficult 
situations. 
-Take on leadership roles 
within collaborative groups 
such as Professional Learning 
Communities. 

Teacher will: 
-Seek out and participate in 
regular opportunities to work 
with and learn from others. 
-Ask for assistance, when 
needed, and provide 
assistance to others in need. 

Teacher will: 
-Participate in occasional 
opportunities to work with 
and learn from others. 
-Ask for assistance when 
needed. 

 
Teacher may not: 
-Seek to provide other 
teachers with assistance when 
needed OR 
-Regularly seek out 
opportunities to work with 
others. 

Teacher rarely or never 
participates in opportunities to 
work with others. Teacher 
works in isolation and is not a 
team player. 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.3 Seek Professional 

Skills and 
Knowledge 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Regularly share newly 
learned knowledge and 
practices with others. 
-Seek out opportunities to lead 
professional development 
sessions (informal or formal). 

Teacher will: 
-Actively pursue opportunities 
to improve knowledge and 
practice. 
-Seek out ways to implement 
new practices into instruction, 
where applicable. 
-Welcome constructive 
feedback to improve practices. 

Teacher will: 
-Attend all mandatory 
professional development 
opportunities. 

 
Teacher may not: 
-Actively pursue optional 
professional development 
opportunities. 
-Seek out ways to implement 
new practices into instruction. 
-Accept constructive feedback 
well. 

Teacher rarely or never 
attends professional 
development opportunities. 
Teacher shows little or no 
interest in new ideas, 
programs, or classes to 
improve teaching and 
learning. 

3.4 Advocate for 
Student Success 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Display commitment to the 
education of all the students in 
the school. 
-Make changes and take risks 
to ensure student success. 

Teacher will: 
-Display commitment to the 
education of all his/her 
students. 
-Attempt to remedy obstacles 
around student achievement. 
-Advocate for students’ 
individualized needs. 

Teacher will: 
-Display commitment to the 
education of all his/her 
students. 

 
Teacher may not: 
-Advocate for students’ needs 

Teacher rarely or never 
displays commitment to the 
education of his/her students. 
Teacher accepts failure as par 
for the course and does not 
advocate for students or their 
needs. 

3.5 Engage Families in 
Student Learning 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
-Strives to form relationships 
in which parents are given 
ample opportunity to 
participate in student learning. 
-Is available to address 
concerns in a timely and 
positive manner, when 
necessary, outside of required 
outreach events. 

Teacher will: 
-Proactively reach out to 
parents in a variety of ways to 
engage them in student 
learning. 
-Respond promptly to contact 
from parents. 
-Engage in all forms of parent 
outreach required by the 
school. 

Teacher will: 
-Respond to contact from 
parents. 
-Engage in all forms of parent 
outreach required by the 
school. 

 
Teacher may not: 
-Proactively reach out to 
parents to engage them in 
student learning. 

Teacher rarely or never 
reaches out to parents and/or 
frequently does not respond to 
contacts from parents. 
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Indicators Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.6 SPED: Meets all 

Federal and State 
document 
timelines 

Teacher meets all timelines 
for completing special 
education paperwork. 
Teacher’s special education 
records are fully accurate. 
Correct forms are completed 
as indicated 

Teacher meets most timelines 
for completing special 
education paperwork. 
Teacher’s special education 
records are fairly accurate. 
Correct forms are completed as 
indicated. 

Teacher meets most timelines 
for completing special 
education paperwork. 
Teacher’s special education 
records are adequate, but they 
require frequent monitoring to 
avoid errors. 

Multiple timelines are missed 
for completing special 
education paperwork. 
Teacher’s special education 
records are in disarray. 
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TEACHER MID-YEAR SUMMATIVE FORM 
Name 
Subject/Grade Level 

 

Place indicator rating number on each blank. 
Domain 1: Purposeful Planning 

1.1 Utilize Assessment Data to Plan 
1.2 Set Ambitious and Measurable Goals 
1.3 Develop Standards-Based Unit Plans and Assessments 
1.4 Create Objective-Driven Lesson Plans and Assessments 
1.5 Track Student Data and Analyze Progress 
1.6 SPED: IEP Draft and Implementation 

#DIV/0! AVERAGE DOMAIN 1 
Domain 2: Effective Instruction 

2.1 Develop Student Understanding and Mastery of Lesson Objectives 
2.2 Demonstrate and Clearly Communicate Content Knowledge to Students 
2.3 Engage Students in Academic Content 
2.4 Check for Understanding 
2.5 Modify Instruction as Needed 
2.6 Develop Higher Level of Understanding through Rigorous Instruction and Work 
2.7 Maximize Instructional Time 
2.8 Create Classroom Culture of Respect and Collaboration 
2.9 Set High Expectations for Academic Success 

#DIV/0! AVERAGE DOMAIN 2 
Domain 3: Teacher Leadership 

3.1 Contribute to School Culture 
3.2 Collaborate with Peers 
3.3 Seek Professional Skills and Knowledge 
3.4 Advocate for Student Success 
3.5 Engage Families in Student Learning 
3.6 SPED: Meets all Federal and State document timelines 

#DIV/0! AVERAGE DOMAIN 3 
Core Professionalism Rubric (circle one) 

Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 

Overall MID-YEAR Rating (Domain scores are determined by averaging the indicators) 
Domain 1 AVERAGE #DIV/0! 0.10 = #DIV/0! 
Domain 2 AVERAGE #DIV/0! 0.60 = #DIV/0! 
Domain 3 AVERAGE #DIV/0! 0.10 = 

Total 
#DIV/0! 
#DIV/0! 

 
Core Prof. Rubric (0 or deduct .5 point) 0 (Any: Does Not Meet” results 

in maximum .5 point deduct) 

(check box) 
 

Mid-Year 
Score #DIV/0! 

Student Learning Objective Discussion/Update 
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District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 

  
5% 

 

Student Learning Objective 
(Enter 4, 3, or 2) 

 
15% 

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

  
 

(Must enter a negative. 5 or 0) 
Meets 0   

 

FINAL SCORE #DIV/0! 
 
 
 
 
 

MID-YEAR Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Reminder: The Mid-Year summative rating only includes the Teacher Effectiveness Rubric. 

The Annual summative will include the Teacher Effectiveness Rubric, SLO, and District Letter Grade. 
 
 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy. 

Signature:  Date:     

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy. 

Signature: Date:     

 

Original to: Human Resources Copies to: Teacher & Administrator(s) 

Highly Effective 

2.80 – 3.20 

Effective 

2.00 – 2.79 

Improvement Necessary 

1.40 - 1.99 

Ineffective 

0.80 – 1.39 
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TEACHER ANNUAL SUMMATIVE FORM 
Name 
Subject/Grade Level 

 
Place indicator rating number on each blank. 

Domain 1: Purposeful Planning 
 1.1 Utilize Assessment Data to Plan 
 1.2 Set Ambitious and Measurable Goals 
 1.3 Develop Standards-Based Unit Plans and Assessments 
 1.4 Create Objective-Driven Lesson Plans and Assessments 
 1.5 Track Student Data and Analyze Progress 
 1.6 SPED: IEP Draft and Implementation 

#DIV/0! AVERAGE DOMAIN 1 
 

Domain 2: Effective Instruction 
 2.1 Develop Student Understanding and Mastery of Lesson Objectives 
 2.2 Demonstrate and Clearly Communicate Content Knowledge to Students 
 2.3 Engage Students in Academic Content 
 2.4 Check for Understanding 
 2.5 Modify Instruction as Needed 
 2.6 Develop Higher Level of Understanding through Rigorous Instruction and Work 

 2.7 Maximize Instructional Time 
 2.8 Create Classroom Culture of Respect and Collaboration 
 2.9 Set High Expectations for Academic Success 

#DIV/0! AVERAGE DOMAIN 2 
 

Domain 3: Teacher Leadership 
 3.1 Contribute to School Culture 
 3.2 Collaborate with Peers 
 3.3 Seek Professional Skills and Knowledge 
 3.4 Advocate for Student Success 
 3.5 Engage Families in Student Learning 
 3.6 SPED: Meets all Federal and State document timelines 

#DIV/0! AVERAGE DOMAIN 3 
 

DOMAIN DOMAIN WEIGHT TOTAL 
 

Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 10% #DIV/0! 

TOTAL #DIV/0! 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 
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ANNUAL SUMMATIVE FORM (Teacher) 

Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Purposeful Planning 
1.1 Utilize Assessment Data to Plan 
1.2 Set Ambitious and Measurable Goals 
1.3 Develop Standards-Based on Unit Plans and Assessments 
1.4 Create Objective-Driven Lesson Plans and Assessments 
1.5 Track Student Data and Analyze Progress 
1.6 SPED: IEP Draft and Implementation 

#DIV/0! AVERAGE DOMAIN 1 
 

Domain 2: Effective Instruction 
2.1 Develop Student Understanding and Mastery of Lesson Objectives 
2.2 Demonstrate and Clearly Communicate Content Knowledge to Students 
2.3. Engage Students in Academic Content 
2.4. Check for Understanding 
2.5. Modify Instruction as Needed 
2.6 Develop Higher Level of Understanding through Rigorous Instruction and 

Work 
2.7 Maximize Instructional Time 
2.8 Create Classroom Culture of Respect and Collaboration 
2.9 Set High Expectations for Academic Success 

#DIV/0! AVERAGE DOMAIN 2 
 

Domain 3: Teacher Leadership 
3.1 Contribute to School Culture 
3.2 Collaborate with Peers 
3.3 Seek Professional Skills and Knowledge 
3.4 Advocate for Student Success 
3.5 Engage Families in Student Learning 
3.6 SPED: Timelines 

#DIV/0! AVERAGE DOMAIN 3 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10%  #DIV/0! 
Domain 2 AVERAGE 60%  #DIV/0! 
Domain 3 AVERAGE 

TOTAL 
10%  #DIV/0! 

#DIV/0! 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 
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District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 5% 

 
Student Learning Objective 15% 
(Enter 4, 3, or 2) 

 
Core Prof. Rubric (0 or deduct. 5) 
Does not Meet -.05 (Must enter a negative. 5 or 0) 
Meets 0 

 
FINAL SCORE #DIV/0! 

 
 
 
 
 

Final Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy. 

Signature: Date:     

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy. 

Signature: Date:     

 

Original to: Human Resources Copies to: Teacher & Administrator(s) 

Highly Effective 

3.5 - 4.0 

Effective 

2.5 - 3.49 

Improvement Necessary 

1.75 - 2.49 

Ineffective 

1.0 - 1.74 
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SCHOOL COUNSELOR RUBRIC 
Domain 1: Academic Achievement 
School counselors utilize data, knowledge of current trends, and standards to impact and support academic achievement and to engage all students in critical 
thinking. 

 
Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

1.1 The school counselor 
utilizes data to monitor 
student achievement and 
works collaboratively 
with stakeholders to 
enhance student success. 

The school counselor effectively 
utilizes data to monitor student 
achievement and works 
collaboratively with stakeholders to 
enhance student success. 

The school counselor monitors 
student achievement and 
sometimes utilizes the data to 
enhance student success through 
collaboration. 

The school counselor monitors 
student achievement but does not 
utilize the data to enhance student 
success. 

The school counselor does not 
monitor academic achievement. 

1.2 The school counselor 
demonstrates knowledge 
of current trends in 
student development and 
academic achievement. 

The school counselor regularly 
engages in professional 
development (e.g., attends relevant 
conferences, webinars, courses, in- 
services, reads professional 
journals, 
etc.) and incorporates new 
knowledge in her/his daily work. 

The school counselor regularly 
engages in professional 
development. 

The school counselor sporadically 
engages in professional development. 

The school counselor does not 
engage in professional 
development. 

1.3 The school counselor 
supports all students in 
making decisions, setting 
goals and taking 
appropriate action to 
achieve goals. 

The school counselor encourages all 
students in using a decision 
making/problem solving model and 
in developing effective coping skills 
for dealing with problems. The 
counselor assists all students in 
identifying short-term and long-term 
goals and in developing appropriate 
action plans. 

The school counselor generally 
encourages students in using a 
decision-making/problem solving 
model and in developing effective 
coping skills for dealing with 
problems. The counselor assists 
some students in identifying 
short-term and long-term goals 
and in developing appropriate 
action plans. 

The school counselor rarely 
encourages students in using a 
decision-making/problem solving 
model and in developing effective 
coping skills for dealing with 
problems. The counselor rarely 
assists students in identifying short- 
term and long-term goals or in 
developing appropriate action plans. 

The school counselor does not 
encourage students in using a 
decision-making/problem solving 
model and in developing effective 
coping skills for dealing with 
problems. The counselor does not 
assist students in identifying 
short-term and long-term goals or 
in developing appropriate action 
plans. 

1.4 The school counselor 
engages all students in 
problem solving, critical 
thinking, and other 
activities. 

The school counselor consistently 
provides opportunities and support 
for all students to engage in problem 
solving and in investigating and 
analyzing concepts and questions. 

The school counselor regularly 
provides opportunities and 
support for students to engage in 
problem solving and in 
investigating and analyzing 
concepts and questions. 

The school counselor rarely provides 
opportunities and support for students 
to engage in problem solving and in 
investigating and analyzing concepts 
and questions. 

The school counselor does not 
provide opportunities and support 
for students to engage in problem 
solving and in investigating and 
analyzing concepts and questions. 

1.5 The school counselor 
utilizes and sequences 
guidance activities and 
materials to impact all 
students’ academic 
achievement. 

Guidance activities and materials are 
appropriate for students, designed to 
make content and concepts relevant, 
and engage all students in 
appropriate decision making. 
Activities are logically sequenced 

Guidance activities and 
materials are generally 
appropriate for students, 
designed to make content and 
concepts relevant, and engage 
most students in appropriate 

Guidance activities and materials are 
partially appropriate for students and 
engage some students in appropriate 
decision making. Some activities are 
logically sequenced within individual 
lessons. 

Guidance activities and materials 
are not appropriate for students 
and do not engage students in 
appropriate decision making. 
Activities are not logically 
sequenced within individual 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.6 The school counselor 

supports all students in 
developmentally 
appropriate academic 
preparation essential for 
a wide variety of post- 
secondary options. 

The school counselor consistently 
guides all students in establishing 
challenging academic goals and 
understanding assessment results. 
The counselor assists all students in 
applying knowledge of aptitudes and 
interests to goal setting and 
identification of postsecondary 
options consistent with students’ 
interests and abilities. 

The school counselor generally 
guides students in establishing 
challenging academic goals and 
understanding assessment results. 
The counselor assists some 
students in applying knowledge of 
aptitudes and interests to goal 
setting and identification of 
postsecondary options consistent 
with students’ interests and 
abilities. 

The school counselor rarely guides 
students in establishing challenging 
academic goals and understanding 
assessment results. The counselor 
rarely assists students in applying 
knowledge of aptitudes and interests 
to goal setting and identification of 
postsecondary options consistent with 
students’ interests and abilities. 

The school counselor does not 
support students in academic 
preparation essential for a wide 
variety of post-secondary options. 
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DOMAIN 2: Student Assistance Services & Career Development 
School counselors assist students in developing attitudes, knowledge, and interpersonal skills necessary for lifelong learning through effective 
programming and collaboration. School counselors facilitate a comprehensive career program that develops an understanding of the 
relationship between school and work and supports student in the application of strategies. 

 
 

Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.1 The school counselor assists all 

students in acquiring the attitudes, 
knowledge and interpersonal skills 
to help them understand and 
respect self and others. 

The school counselor 
consistently encourages 
students to acquire the 
attitudes, knowledge or 
interpersonal skills so that they 
can understand and respect self 
and others and effectively 
models appropriate behaviors. 

The school counselor often 
encourages students to acquire the 
attitudes, knowledge or 
interpersonal skills so that they can 
understand and respect self and 
others and models appropriate 
behaviors. 

The school counselor rarely encourages 
students to acquire the attitudes, knowledge 
or interpersonal skills so that they can 
understand and respect self and others and 
rarely models appropriate behaviors. 

The school counselor does not 
encourage students to acquire the 
attitudes, knowledge or interpersonal 
skills so that they can understand and 
respect self and others and does not 
model appropriate behaviors. 

2.2 The school counselor facilitates all 
students’ understanding of safety 
and survival skills and implements 
prevention programming to 
support students’ healthy physical, 
social, emotional, and academic 
development including 
stakeholder collaboration. 

The school counselor 
consistently explains the 
students’ right to a safe and 
secure school environment; 
helps students to differentiate 
situations that require peer 
support; provides adult 
assistance and professional 
help; assists students to 
identify resources; and 
implements prevention 
programming for students or 
stakeholders. 

The school counselor often explains 
the students’ right to a safe and 
secure school environment; helps 
students to differentiate situations 
that require peer support; provides 
adult assistance and professional 
help; assists students to identify 
school and community resources; 
and implements any prevention 
programming for students. 

The school counselor rarely explains the 
students’ right to a safe and secure school 
environment, helps students to differentiate 
situations that require peer support, adult 
assistance and professional help, assists 
students to identify school and community 
resources, or implements any prevention 
programming for students. 

The school counselor does not 
explain the students’ right to a safe 
and secure school environment, help 
students to differentiate situations 
that require peer support, adult 
assistance and professional help, 
help students to identify school and 
community resources, or implement 
any prevention programming for 
students. 

2.3 The school counselor provides 
individual counseling, group 

The school counselor 
consistently addresses the 

The school counselor often 
addresses the diverse needs of 

The school counselor rarely addresses the 
diverse needs of students by providing 

The school counselor does not 
provide individual counseling, group 

 counseling, classroom guidance, diverse needs of students by students by providing individual individual counseling, group counseling, counseling, classroom guidance, 
 consultation, crisis intervention, providing individual counseling, group counseling, classroom guidance, consultation, crisis consultation, crisis intervention, or 
 and referrals. counseling, group counseling, classroom guidance, consultation, intervention, and referrals as appropriate referrals. 
  classroom guidance, crisis intervention, and referrals as   
  consultation, crisis appropriate.   
  intervention, and referrals as    

  appropriate.    
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.4 The school counselor provides 

services to all students, fostering a 
clear understanding of diversity, 
ethnicity, and culture. 

The school counselor 
consistently provides services 
to all students, fostering a clear 
understanding and appreciation 
of diversity, ethnicity, and 
culture. 

The school counselor takes a 
multicultural or diverse perspective 
into consideration when providing 
services to students. 

The school counselor sometimes provides 
services to students from a multicultural or 
diverse perspective and fosters a clear 
understanding of diversity, ethnicity, and 
culture. 

The school counselor never takes a 
multicultural or diverse perspective 
into consideration when providing 
services to students. 

2.5 The school counselor facilitates a 
comprehensive career program 
that is age- appropriate and 
aligned with local, state, and 
national standards. 

The school counselor 
facilitates age- appropriate 
career development, aligned 
with local, state, and national 
standards, utilizing outside 
resources (i.e. family, 

The school counselor facilitates 
age- appropriate career 
development, aligned with local, 
state, and national standards. 
Outside resources are occasionally 
used. 

The school counselor rarely facilitates age- 
appropriate career development, aligned with 
local, state, and national standards. 

The school counselor does not 
facilitate age-appropriate career 
development. 

2.6 The school counselor facilitates all 
students’ understanding of the 
relationship between academics, 
personal qualities, education and 
training, and the world of work. 

The school counselor helps all 
students understand the 
relationship between 
educational achievement and 
career success, explains how 
work can help students achieve 

The school counselor helps all 
studentsunderstand the relationship 
between educational achievement 
and career success and explains 
how work can help students achieve 
personal success and satisfaction. 

The school counselor rarely helps students 
understand the relationship between 
educational achievement and career success 
and rarely explain how work can help 
students achieve personal success and 
satisfaction. The counselor rarely promotes 

The school counselor does not help 
students understand the relationship 
between educational achievement 
and career success and does not 
explain how work can help students 
achieve personal success and 

2.7 The school counselor supports 
all students in the application of 
strategies to achieve future 
success and satisfaction. 

The counselor consistently 
helps students apply decision- 
making skills to career 
awareness, career planning, 
course selection and career 
transitions. Students are 

The counselor helps students 
apply decision-making skills to 
career awareness, career 
planning, course selection and 
career transitions. 
Students are encouraged to use 

The counselor rarely helps students apply 
decision-making skills to career awareness, 
career planning, course selection or career 
transitions. 
Students are rarely encouraged to use 
research and informational resources to 

The counselor does not help 
students apply decision- making 
skills to career awareness, career 
planning, course selection or career 
transitions. Students are not 
encouraged to use research and 

2.8 The school counselor 
collaboratively analyzes data, 
utilizes research-based 
interventions and develops 
programming to assist students in 
acquiring the attitudes, and skills 
necessary for lifelong learning 
and career readiness. 

The school counselor 
consistently collaborates to 
analyze data, utilize research- 
based interventions and 
develop programming to assist 
students in acquiring the 
attitudes, and skills necessary 
for lifelong learning and 
career readiness. 

The school counselor often 
collaborates to analyze data, utilize 
research-based interventions and 
develop programming to assist 
students in acquiring the attitudes, 
knowledge, and skills necessary for 
lifelong learning and career 
readiness. 

The school counselor rarely collaborates to 
analyze data, utilize research-based 
interventions and develop programming to 
assist students in acquiring the attitudes, 
knowledge, and skills necessary for lifelong 
learning and career readiness. 

The school counselor does not 
analyze data, utilize research-based 
interventions or develop 
programming to assist students in 
acquiring the attitudes, knowledge, 
and skills necessary for lifelong 
learning and career readiness. 
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DOMAIN 3: LEADERSHIP LEVEL OF PERFORMANCE School counselors adhere to ethical standards, grow professionally, advocate for 
student success, provide system support, and deliver a comprehensive school counseling program. 

 
 

Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.1 The school counselor establishes 

professional goals and pursues 
opportunities to grow 
professionally. 

The counselor’s professional goals are 
evidenced in improved personal, 
professional, and program development. 
(S)he is an active member of one or more 
professional organizations or networks. 

Professional goals are developed, 
and the school counselor often 
pursues applicable opportunities to 
acquire knowledge and enhance 
skills and participates in the 
professional community. 

Professional goals are sometimes 
established. The school counselor 
infrequently or indiscriminately 
pursues opportunities to acquire new 
knowledge and skills and rarely 
participates in the professional 
community. 

Professional goals are not 
established. The school counselor 
does not pursue opportunities to 
acquire new knowledge and skills 
and rarely participates in the 
professional community. 

3.2 The school counselor takes a 
leadership role as an advocate 
within the counseling department, 
the school setting, and the 
community. 

The school counselor provides consistent 
and effective leadership in the school 
counseling program, the school, and the 
community in a way that directly benefits 
students, families, educational personnel, 
and/or community stakeholders. 

The school counselor provides 
consistent and effective leadership 
in the school counseling program 
and the school. 

The school counselor inconsistently 
provides leadership, but may not 
follow through appropriately or may 
not demonstrate an effective 
leadership style. 

The school counselor provides no 
leadership—either formal or 
informal—in the counseling 
department, the school setting, or the 
community. 

3.3 The school counselor collaborates 
with teachers, parents, and the 
community to advocate for the 
success of all students and increase 
awareness of students’ needs. 

The school counselor demonstrates 
effective communication skills and 
collaboration with teachers, families, and 
community stakeholders from a variety of 
backgrounds. The school counselor 
demonstrates a direct impact of these 
collaborative activities on students. 

The school counselor demonstrates 
effective communication skills and 
collaboration with teachers, 
families, and community 
stakeholders from a variety of 
backgrounds. 

The school counselor is inconsistent 
in communication and community 
engagement, OR is effective with 
only a very small population to the 
detriment of others. 

The school counselor is an 
ineffective communicator and is 
disengaged with teachers, the 
parents and community 
stakeholders. 

3.4 The school counselor adheres to 
ethical standards of the counseling 
profession, respects student 
confidentiality, and follows the 
laws, policies, and procedures, 
which govern school programs. 

The school counselor always demonstrates 
professional conduct and integrity; seeks 
appropriate intervention services for 
student consultation, and/or (clinical) 
supervision; abides by ethical and legal 
codes and seeks consultation and 
supervision as needed. 

The school counselor typically 
demonstrates professional conduct 
and integrity; seeks appropriate 
intervention services for student 
consultation, and/or (clinical) 
supervision; abides by ethical and 
legal codes and seeks consultation 
and supervision as needed. 

The school counselor typically holds 
to the ethical code of the American 
School Counselor Association but 
may fall short of the highest ethical 
standards. The counselor’s 
consistency in law, policy and 
procedure is questionable. 

The school counselor has breached 
confidentiality. The counselor 
demonstrates disregard for laws, 
policies, and procedures in a manner 
that could have led to harm to 
students, families, or the educational 
mission of the school. 

3.5 The school counselor plans, 
organizes and delivers an effective 
comprehensive school counseling 
program (within the resources of 
the school and corporation). 

The school counseling program is 
comprehensive in addressing the 
academic, career, and personal/social 
development of all students. The school 
counselor demonstrates student outcome 
data that are directly attributable to the 
school counseling program. 

The school counseling program 
consistently builds the academic, 
career, and personal/social 
development of most students in 
the school, supporting at least some 
of this with student outcome data. 

The school counseling program 
serves some students and lacks data 
to support effectiveness. The school 
counselor is not demonstrating 
initiative to improve the school 
counseling program. 

The school counseling program is 
ineffective and the school counselor 
has demonstrated no attempts to 
make improvement to the delivery 
systems, increase the students 
served, or evaluate areas of 
particular strength or weakness. 

3.6 The school counselor provides 
systems support by effectively 
managing the school counseling 
program, as well as supporting 
other educational programs and 
student services. Note: This may 
include other school duties 
assigned by the administration, 
provided these assignments do not 
interfere with the counseling 
program and services to students. 

The school counselor serves as a collegial 
leader and positive role model to provide 
management activities that support the 
counseling program, advocate for all 
students, and promote ethical standards 
with students, school personnel, parents, 
and community agencies. 

The school counselor provides 
management activities that support 
the program’s guidance, 
counseling, and advocacy 
initiatives in a way that advocates 
for all students; assists teachers 
with the integration of guidance 
activities into the curriculum; and 
shares ethically appropriate 
information about students with 
school personnel, parents, and 
community agencies. 

The school counselor provides some, 
but not adequate, program 
management to the school counseling 
program. The school counselor is 
inconsistent in supporting other 
educational or student services 
programs. 

The school counselor does not 
support the school counseling 
program with any program 
management activities. The school 
counselor is not involved—or is 
minimally involved—in providing 
support to other educational or 
student services programming 
through partnerships. 
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MID-YEAR SUMMATIVE FORM (Counselor) 

Name 
Subject/Grade 
Level 
Remember to hit enter after filling each cell 
Place indicator rating number on each blank 

Domain 1: Academic Achievement 
1.1 Utilizes data to monitor student achievement and works collaboratively 

with stakeholders to enhance student success 
1.2 Demonstrates knowledge of current trends in student development and 

academic achievement 
1.3 Supports all students in making decisions, setting goals and taking 

appropriate action to achieve goals 
1.4 Engages all students in problem solving, critical thinking, and 

other activities 
1.5 Utilizes and sequences guidance activities and materials to impact 

all students’ academic achievement 
1.6 Supports all students in developmentally appropriate academic 

preparation essential for a wide variety of post-secondary options 
#DIV/0! AVERAGE DOMAIN 1 

Domain 2: Student Assistance Services & Career Development 
2.1 Assists all students in acquiring the attitudes, knowledge, and 

interpersonal skills to help them understand and respect self and others 
2.2 Facilitates all students’ understanding of safety and survival skills and 

implements prevention programming to support students’ healthy 
physical, social, emotional, and academic development including 
stakeholder collaboration 

2.3. Provides individual counseling, group counseling, classroom 
guidance, consultation crisis intervention, and referrals 

2.4. Provides services to all students, fostering a clear understanding of 
diversity, ethnicity, and culture 

2.5 Facilitates a comprehensive career program that is age appropriate and 
aligned with local, state, and national standards 

2.6 Facilitates all students’ understanding of the relationship between 
academics, personal qualities, education and training, and the world of 
work 

2.7 Supports all students in the application of strategies to achieve 
future success and satisfaction 

2.8 Collaboratively analyzes data, utilizes research-based interventions and 
develops programming to assist students in acquiring the attitudes 

#DIV/0! AVERAGE DOMAIN 2 

Domain 3: Leadership Level of Performance 
3.1 Establishes professional goals and pursues opportunities to grow 

professionally 
3.2 Takes a leadership role as an advocate within the counseling department, 

the school setting, and the community 
3.3 Collaborates with teachers, parents, and the community to advocate for the 

success of all students and increase awareness of students’ needs 
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3.4 Adheres to ethical standards of the counseling profession, respects student 
confidentiality, and follows the laws, policies, and procedures, which govern 
school programs 

3.5 Plans organizes and delivers an effective comprehensive schoolcounseling 
program (within the resources of the school and corporation) 

3.6 Provides systems support by effectively managing the school counseling  ̀
program, as well as supporting other educational programs and student 
services. Note: This may include other school duties assigned by the 
administration 

#DIV/0! AVERAGE DOMAIN 3 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 

TOTAL 
10% #DIV/0! 

#DIV/0! 
 

Core Professionalism Rubric (circle one) 
Meets  or Does not Meet Attendance 
Meets  or Does not Meet On-Time Arrival 
Meets  or Does not Meet Policies and Procedures 
Meets  or Does not Meet Respect 

 
District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 

   

5% 

 

Student Learning Objective   15%  

(Enter 4, 3, or 2)     

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

   
 

(Must enter a negative. 
5 or 0) 

Meets 0    
 

FINAL SCORE #DIV/0! 

Highly Effective 

2.80 – 3.20 

Effective 

2.00 – 2.79 

Improvement Necessary 

1.40 - 1.99 

Ineffective 

0.80 – 1.39 
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MID-YEAR Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Reminder: The Mid-Year summative rating only includes the Teacher Effectiveness Rubric. 

The Annual summative will include the Teacher Effectiveness Rubric, SLO, and District Letter Grade 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a 

copy. Signature: Date:     

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     

 

Original to: Human Resources Copies to: Teacher & Administrator(s) 
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ANNUAL SUMMATIVE FORM (Counselor) 

Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Academic Achievement 
1.1 Utilizes data to monitor student achievement and works collaboratively 

with stakeholders to enhance student success 
1.2 Demonstrates knowledge of current trends in student development and 

academic achievement 
1.3 Engages and supports all students in making decisions, critical 

thinking, setting goals and taking appropriate action to achieve 
goals 

1.4 Utilizes and sequences guidance activities and materials to impact 
all students’ academic achievement 

1.5 Supports all students in developmentally appropriate academic 
preparation essential for a wide variety of post-secondary 
options 

#DIV/0! AVERAGE DOMAIN 1 
 

Domain 2: Student Assistance Services & Career Development 
2.1 Assists all students in acquiring the attitudes, knowledge, and 

interpersonal skills to help them understand and respect self and others 
2.2 Facilitates all students’ understanding of safety and survival skills and 

implements prevention programming to support students’ healthy 
physical, social, emotional, and academic development including 
stakeholder collaboration 

2.3. Provides individual counseling, group counseling, classroom 
guidance, consultation crisis intervention, and referrals 

2.4. Provides services to all students, fostering a clear understanding of 
diversity, ethnicity, and culture 

2.5 Facilitates a comprehensive career program that is age appropriate and 
aligned with local, state, and national standards 

2.6 Facilitates all students’ understanding of the relationship between 
academics, personal qualities, education and training, and the world of 
work 

2.7 Supports all students in the application of strategies to achieve 
future success and satisfaction 

2.8 Collaboratively analyzes data, utilizes research-based interventions 
and develops programming to assist students in acquiring the attitudes 

#DIV/0! AVERAGE DOMAIN 2 
 

Domain 3: Leadership Level of Performance 
3.1 Establishes professional goals and pursues opportunities to 

grow professionally 
3.2 Takes a leadership role as an advocate within the counseling department, the 

school setting, and the community 
3.3 Collaborates with teachers, parents, and the community to advocate for 

the success of all students and increase awareness of students’ needs 
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3.4 Adheres to ethical standards of the counseling profession, respects student 
confidentiality, and follows the laws, policies, and procedures, which 
govern school programs 

3.5 Plans organizes and delivers an effective comprehensive school 
counseling program (within the resources of the school and corporation) 

3.6 Provides systems support by effectively managing the school counseling  ̀
program, as well as supporting other educational programs and student 
services. Note: This may include other school duties assigned by the 
administration 

 
DOMAIN DOMAIN WEIGHT TOTAL 

Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 10% #DIV/0! 

TOTAL  #DIV/0! 
 
Core Professionalism Rubric (circle one) 

Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 

 

District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 

  
5% 

 

Student Learning Objective 
 

15% 
(Enter 4, 3, or 2)   

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

  
 

(Must enter a negative. 5 or 0) 
Meets 0   
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 FINAL SCORE #DIV/0!  

Ineffective 

1.0 - 1.74 

Improvement Necessary 

1.75 - 2.49 

Effective 

2.5 - 3.49 

Highly Effective 

3.5 - 4.0 

 
Final Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature: Date:     

 

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     

 

Original to: Human Resources Copies to: Teacher & Administrator(s) 
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SCHOOL LIBRARIAN EVALUATION RUBRIC 
DOMAIN 1: PURPOSEFUL PLANNING 
Librarians work in collaboration with the classroom teacher to develop a rigorous curriculum relevant for all students. They continuously learn about the current trends 
in technology, reflecting on their current methods and budgets, and implementing better ideas in order to help all students exemplify the school goals, mission, and/or 
vision. 

 
Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.1 Coordinates 

with Technology 
to establish and 
implement 
procedures for 
iPad deployment 
and collection 

Deployment and collection 
are smooth, timely and 
orderly with no errors or 
issues. 
Requires minimal support 
from building administrator 
and/or Technology 
department. 

Deployment and collection are 
smooth, timely and orderly 
with few errors or issues. 
Requires some support from 
building administrator and/or 
Technology department. 

Deployment and collection 
are smooth, timely and 
orderly with major errors and 
issues. 
Requires support from 
building administrator and/or 
Technology department. 

Deployment and collection 
is not smooth, timely or 
orderly. 
Lack of coordination with 
Technology. 
Requires extensive support 
from building administrator 
and/or Technology 
department. 

1.2 Sets Ambitious 
and Measurable 

Achievement 
Goals 

At Level 4, librarian 
fulfills the criteria for 
Level 3 and additionally: 
 
-Plans an ambitious annual 
student achievement goal 

Librarian develops an annual student 
achievement goal that is: 
 
-Measurable 
 
-Aligned to content standards; And 
-Includes benchmarks to help 
monitor learning and inform 
interventions throughout the year 

Librarian develops an annual 
student achievement goal that is: 
 
-Measurable 
 
The goal may not: 
-Align to content standards; OR 
-Include benchmarks to help 
monitor learning and inform 
interventions throughout the  
year 

Librarian rarely or never develops 
achievement goals for the class 
OR goals are developed, but are 
extremely general and not helpful 
for planning purposes. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.3 Demonstrates 

knowledge of 
literature and 
current trends 
in media center 
practice and 
information 
technology 

Demonstrates rich 
understanding of literature 
and current trends in 
practice, information 
technology, and iPad 
repair. 
Draws on extensive 
professional resources 
Is seen as a resource 
and/or expert at the school 
in technology. 

 
Maintains a network of 
professional contacts and 
resources to stay current 
with trends including 
reading current journals, 
blogs, and using social 
media. Shares with staff 
and students 

Demonstrates thorough 
knowledge of literature, current 
trends in practice, information 
technology, and iPad repair. 

 
Maintains a professional 
network to stay current with 
trends including reading current 
journals, blogs, and using social 
media 

Demonstrates limited knowledge 
of literature, current trends in 
practice, information technology, 
or iPad repair. 

Demonstrates lack of 
knowledge of literature and of 
current trends in practice, 
information technology, or 
iPad repair. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.4 Demonstrates 

knowledge of 
resources, both 
within the school 
and district and 
program 

Demonstrates evidence of 
resources available for 
students and teachers and 
actively seeks out new 
resources from a variety of 
sources to enrich the 
school’s program. 
Provides extra or 
additional program(s) for 
students to participate in. 

Demonstrates evidence of 
resources available for students 
and teachers in the school, in other 
schools in the district, and in the 
larger community to enrich the 
school’s program. 
Processes materials correctly and 
in a timely fashion. 

Demonstrates basic knowledge 
of resources available for 
students and teachers in a 
school, in other schools in the 
district, and in the larger 
community to enrich the 
school’s program. 
Usually processes materials, 
but not in a timely manner. 

Demonstrates lack of 
knowledge of resources 
available for students and 
teachers in the school, in 
other schools in the district, 
and in the larger community 
to enrich the school’s 
program 
Usually processes materials 
but not accurately, and/or 
not in a timely manner. 

1.5 Organization 
and 
management of 
the physical 
space in the 
library 

Makes effort to maximize 
the use of the physical 
environment, resulting in 
clear signage, excellent 
traffic flow, and adequate 
space devoted to work 
areas and computer use. 
Creates displays, book 
trailers, websites, or other 
methods of encouraging 
students to read. 

Makes effective use of the 
physical environment, resulting 
in good traffic flow, clear 
signage, and adequate space 
devoted to work areas and 
computers. 
Publicizes new materials 
Creates and maintains an inviting 
atmosphere 
Runs effective circulation 
procedures 
Uses various techniques to 
increase circulation 
Weeds (remove and/or destroy) 
obsolete and undesirable 
materials. 

Makes some effort on the use of 
the physical environment but is 
inconsistent resulting in 
occasional confusion by users. 
Runs an orderly but not 
specifically inviting library 
Displays new materials to 
increase circulation 
Weeds (remove and/or destroy) 
obsolete and undesirable 
materials as they fall apart. 

Makes poor use of the physical 
environment that is uninviting 
and/or disorderly with 
inadequate space devoted to 
work areas and computer use, 
and general confusion. 
Does not attempt to increase 
circulation. 
Rarely or never weeds 
(removes and/or destroys) 
obsolete and undesirable 
materials. 
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DOMAIN 2: EFFECTIVE ENVIRONMENT 
Librarians play a key role in establishing a real-world technology-rich environment in order to foster a climate of urgency and expectation around achievement, 
excellence, and respect. 

 
Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.1 Develop 

student 
understanding 
and mastery of 
lesson 
objectives 

Librarian is highly 
effective at developing 
student understanding and 
mastery of lesson 
objectives 

Librarian is effective at 
developing student 
understanding and mastery of 
lesson objectives 

Librarian needs 
improvement at developing 
student understanding and 
mastery of lesson objective 

Librarian is ineffective at 
developing student 
understanding and mastery 
of lesson objectives 

For Level 4, all of the 
evidence listed under Level 
3 is present, as well as some 
of the following: 

 
-Students can explain what 
they are learning and why it 
is important, beyond 
repeating the stated objective. 

 
-Librarian effectively engages 
prior knowledge of students in 
connecting to lesson. Students 
demonstrate through work or 
comments that they 
understand this 
connection. 

-Lesson objective is specific, 
measurable, and aligned to 
standards. It conveys what 
students are learning and what 
they will be able to do by the 
end of the lesson. 

 
- Objective is written in a 
student- friendly manner 
and/or explained to students in 
easy-to-understand terms. 

 
-Importance of the objective is 
explained so that students 
understand why they are 
learning 
what they are learning. 

 
- Lesson builds on students’ 
prior knowledge of key 
concepts and 
skills and makes this 
connection evident to students. 

-Lesson objective conveys 
what students are learning 
and what they will be able to 
do by the end of the lesson, 
but may not be aligned to 
standards or measurable. 

 
-Objective is stated, but not 
in a student-friendly manner 
that leads to understanding. 

 
-Librarian attempts 
explanation of importance of 
objective, but students fail to 
understand 

 
-Lesson generally does not 
build on prior knowledge of 
students or students fail to 
make this connection. 

 
-Organization of the lesson 
may not always be connected 
to mastery of the objective. 

-Lesson objective is 
missing more than one 
component. It may be clear 
about what students are 
learning or will be able to 
do by the end of the lesson. 

 
-There may not be a clear 
connection between the 
objective and lesson, or 
librarian may fail to make 
this connection for students. 

 
-Librarian may fail to 
discuss importance of 
objective or there may be a 
clear understanding 
amongst students as to why 
the objective is important. 

 
-There may be no effort to 
connect objective to prior 
knowledge of students. 

   -Lesson is well-organized to 
move students towards 
mastery of the objective. 

 -Lesson is disorganized and 
does not lead to mastery of 
objective. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.2 Demonstrate 

and Clearly 
Communicate 
Content 
Knowledge to 
Students 

Librarian is highly 
effective at demonstrating 
and clearly communicating 
content knowledge to 
students 

Librarian is effective at 
demonstrating and clearly 
communicating content 
knowledge to students. 

Librarian needs 
improvement at 
demonstrating and clearly 
communicating content 
knowledge to students. 

Librarian is ineffective at 
demonstrating and clearly 
communicating content 
knowledge to students. 

For Level 4, all of the 
evidence listed under 
Level 3 is present, as well 
as some of the following: 
-Librarian fully explains 
concepts in as direct and 
efficient a manner as 
possible, while still 
achieving student 
understanding. 
-Librarian effectively 
connects content to other 
content areas, students’ 
experiences and interests, 
or current events in order 
to make content relevant 
and build interest. 
-Explanations spark 
student excitement and 
interest in the content. 
-Students participate in 
each other’s’ learning of 
content through 
collaboration during the 
lesson. 
-Students ask higher-order 
questions and make 
connections 
independently, 
demonstrating that 
they understand the 
content at a higher level. 

-Librarian demonstrates 
content knowledge and 
delivers content that is 
factually correct. 

 
-Content is clear, concise and 
well-organized. 

 
-Librarian relates and 
rephrases instruction in 
multiple ways to increase 
understanding. 

 
-Librarian emphasizes key 
points or main ideas in content 

 
-Librarian uses 
developmentally appropriate 
language and explanations. 

 
-Librarian implements relevant 
instructional strategies learned 
via professional development. 

-Librarian delivers content 
that is factually correct. 

 
-Content occasionally lacks 
clarity and is not as well 
organized as it could be. 

 
-Librarian may fail to restate 
or rephrase instruction in 
multiple ways to increase 
understanding. 

 
-Librarian does not 
adequately emphasize main 
ideas, and students are 
sometimes confused about 
key takeaways. 

 
-Explanations sometimes 
lack developmentally 
appropriate language. 

 
-Librarian does not always 
implement new and 
improved instructional 
strategies learned via 
professional development. 

-Librarian may deliver 
content that is factually 
incorrect. 

 
-Explanations may be 
unclear or incoherent and 
fail to build student 
understanding of key 
concepts. 

 
-Librarian continues with 
planned instruction, even 
when it is obvious that 
students are not 
understanding content. 

 
-Librarian does not 
emphasize main ideas, and 
students are often confused 
about content. 

 
-Librarian fails to use 
developmentally 
appropriate language. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.3 Engage 

Students in 
Academic 
Content 

Librarian is highly 
effective at engaging 
students in academic 
content 

Librarian is effective at 
engaging students in academic 
content 

Librarian needs improvement at 
engaging students in 
academic content 

Librarian is ineffective at 
engaging students in 
academic content 

  For Level 4, all of the 
evidence listed under Level 3 
is present, as well as some of 
the following: 

- ¾ or more of students are 
actively engaged in content at all 
times and not off-task 

-Librarian provides multiple 
ways, as appropriate, of engaging 
with content, all aligned to the 
lesson objective. 

-Librarian sustains the attention of 
the class by maintaining a 
dynamic presence. 

-Ways of engaging with content 
reflect different learning 
modalities or intelligence. 

- Students have the prerequisite 
skills and knowledge needed to 
benefit from whole-class 
activities. 

- ELL and IEP students have 
the appropriate 
accommodations tobe engaged 
in content. 
Students work hard and are 
deeply active rather than 
passive/receptive (See Notes 
below for specific evidence of 
engagement). 

-Fewer than ¾ of students are 
engaged in content and many are 
off-task. 

-Fewer than½ of students are 
engaged in content and many 
are off-task. 

   
-Librarian provides ways to 
engage with content that 
significantly promotes student 
mastery of the objective. 

 
-Librarian provides 
differentiated ways of 
engaging with content 
specific to individual student 
needs. 

- Librarian may provide 
multiple ways of engaging 
students, but perhaps not 
aligned to lesson objective or 
mastery of content. 

 
- Librarian may miss 
opportunities to provide ways of 
differentiating content for 
student engagement. 

-Librarian may only provide 
one way of engaging with 
content OR teacher may 
provide multiple ways of 
engaging students that are not 
aligned to the lesson objective 
or mastery of content. 

 
-Librarian does not differentiate 
instruction to target different 
learning modalities. 

   
-The lesson progresses at an 
appropriate pace so that 
students are never 
disengaged, and students who 
finish early have something 
else meaningful to do. 

 
-Librarian effectively 
integrates technology as a 
tool to engage students in 
academic content. 

- Some students may not have 
the prerequisite skills necessary 
to fully engage in content. 

 
Students may appear to actively 
listen, but when it comes time for 
participation are disinterested in 
engaging. 

 
-Most students do not have the 
prerequisite skills necessary to 
fully engage in content. 

 
-ELL and IEP students are not 
provided with the necessary 
accommodations to engage in 
content. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.4 Creating an 

environment of 
respect and 
rapport 

Interactions with staff, 
students, administrators 
and/or parents are highly 
respectful, reflecting 
genuine warmth and 
caring and are sensitive 
to students’ differences 
and learning needs. 
Goes above and beyond 
to assist an individual to 
have a positive and 
productive experience. 

Interactions with staff, 
students, administrators and/or 
parents are polite, sensitiveand 
respectful to individual 
differences and levels of 
understanding. 

Interactions with staff, 
students, administrators 
and/or parents are generally 
appropriate and free from 
conflict but may be 
characterized by occasional 
displays lack of sensitivity or 
responsiveness to individual 
differences and learning 
needs. 
Interactions are not conducted 
in a timely manner. 

Interactions with staff, 
students, administrators 
and/or parents are negative, 
inappropriate, or insensitive 
to students’ individual 
differences and learning 
needs. 
Interactions are either non- 
existent or not timely. 

2.5 Establishing a 
culture for 
learning while 
integrating 
technology 

Always models and 
communicates the 
importance of 
learning and using 
technology. 
Assists the building 
in becoming more 
comfortable with 
the technology 
Always offers ideas 
to staff on ways to 
troubleshoot with 
technology issues as 
they relate to current 
trends in media. 

Consistently conveys and 
communicates the importance of 
learning through using 
technology 
Offers ideas to staff on ways to 
troubleshoot with technology 
Consistently available to 
troubleshoot technology issues 
of the students to help 
streamline classwork. 

Occasionally conveys a sense of 
the importance of utilizing 
technology 
Occasionally provides guidance 
to staff as they troubleshoot 
technology 
Occasionally works with 
students to help troubleshoot 
technology issues. 

Rarely conveys a sense of the 
importance of integrating and 
utilizing technology with staff 
and students 
Rarely provides guidance to 
staff as they learn to integrate 
technology 
Rarely works with students to 
help troubleshoot technology 
issues. 

2.6 Develop Librarian is highly Librarian is effective at Librarian needs improvement at  Librarian is ineffective at 
 higher level of effective at developing developing a higher level of  developing a higher level of  developing a higher level of  
 understanding a higher level of  understanding through understanding through understanding through 
 through understanding through rigorous instruction and work rigorous instruction and work rigorous instruction and work 
 rigorous  rigorous instruction and    
 instruction work,    
 and work     



54 
 

Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
  For Level 4, all of the 

evidence listed under level 
3 is present, as well as 
some of the following: 
 
-Lesson is accessible and 
challenging to all students. 
 
-Students are able to 
answer higher- level 
questions with meaningful 
responses. 
 
-Students pose higher- 
level questions to the 
teacher and to each other. 
 
-Librarian highlights 
examples of recent student 
work that meets high 
expectations; insists and 
motivates students to do it 
again if not great. 
 
-Librarian encourages 
students’ interest in 
learning by providing 
students with additional 
opportunities to apply and 
build skills beyond 
expected lesson elements 
(e.g. extra 
credit or enrichment 
assignments). 

 -Lesson is accessible and 
challenging to almost all 
students. 
 
-Librarian frequently develops 
high-level understanding 
through effective questioning. 
 
-Lesson pushes almost all 
students forward due to 
differentiation of instruction 
based on each student’s level 
of understanding. 
 
-Students have opportunities to 
meaningfully practice, apply 
and demonstrate that they are 
learning. 
 
-Librarian shows patience and 
helps students to work hard 
toward mastering the objective 
and to persist even when faced 
with difficult 
material. 

-Lesson is not always 
accessible or challenging for 
students. 
 
-Some questions used may 
not be effective in 
developing higher- level 
understanding (too complex 
or confusing). 
 
-Librarian may not always 
use questioning as an 
effective tool to increase 
understanding. 
 
-While students may have 
some opportunity to 
meaningfully practice and 
apply concepts, instruction is 
more teacher- directed than 
appropriate. 
 
-Librarian may encourage 
students to work hard, but 
may not persist in efforts to 
have students keep trying. 

- Lesson is not aligned with 
developmental level of 
students (may be too 
challenging or too easy). 
 
-Librarian may not use 
questioning as an effective 
tool to increase 
understanding. Students 
only show a surface 
understanding of concepts. 
 
-Questions do not result in 
higher-level understanding 
for students. 
 
-Lesson is almost always 
teacher directed. Students 
have few opportunities to 
meaningfully practice or 
apply concepts. 
 
-Librarian gives up on 
students easily and does not 
encourage them to persist 
through 
difficult material. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.7 Modify Always anticipates Consistently makes Occasionally checks for Rarely or never attempts to 

 technology misunderstandings and adjustments based on checks understanding that may be adjust technology support 
 support as preemptively addresses for understanding that lead to misguided and may not based on checks for 
 needed them increased understanding for increase understanding for understanding, and any 
  Always uses effective most all attempts at doing so 
  Media Specialist-drive Uses effective Media Occasionally uses Media frequently fail to increase 
  scaffolding techniques and Specialist-driven scaffolding Specialist-driven scaffolding understanding for all. 
  varies the techniques for techniques and varies the techniques but does not vary Rarely uses Media Special- 
  high success. techniques for improved 

success. 
the techniques and is not 
successful. 

driven scaffolding 
techniques and only uses 

     them in response to 
     misunderstanding by 
     repeatedly using the same 
     technique to respond, even 
     when it is not successful. 

2.8 Organization 
and repair of 
technology 
devices 

Consistently collaborates 
with staff to anticipate 
potential problems and 
preemptively addresses 
them. 

 
For level 4, all of the 
evidence listed under level 
3 is present 

Has a consistent approach to 
handling individual repairs of 
student devices 
Assists the classroom teacher in 
providing technology support. 

Has an inconsistent approach to 
handling individual repairs to 
student devices 
Occasionally assists the 
classroom teacher with students’ 
technology issues when 
specifically asked to do so. 

Does not have a consistent 
approach to handling 
individual repairs of student 
devices 
Does not assist the classroom 
teachers and students in the use 
of technology. 

2.9 Set high 
expectations for 
academic success 

Librarian is highly 
effective at setting high 
expectations for 
academic success. 

Librarian is effective at 
setting high expectations for 
academic success. 

Librarian needs 
improvement at setting 
high expectations for 
academic success. 

Librarian is ineffective at 
setting high expectations 
for academic success. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
  For Level 4, all of the evidence 

listed under level 3 is present, 
as well as some of the 
following: 
 
-Students participate in forming 
academic goals for themselves 
and analyzing their progress. 
 
-Students demonstrate high 
academic expectations for 
themselves. 
 
-Student comments and actions 
demonstrate that they are 
excited about their work and 
understand why it is important. 

-Librarian sets high expectations for 
students of all levels. 
 
-Students are invested in their work 
and value academic success as 
evidenced by their effort and 
quality of their work. 
 
-The classroom is a safe place to 
take on challenges and risk failure 
(students do not feel shy about 
asking questions or bad about 
answering incorrectly). 
 
-Librarian celebrates and displays 
high quality academic work. 

-Librarian may set high 
expectations for some, but not 
others. 
 
-Students are generally invested 
in their work, but may 
occasionally spend time off-task 
or give up when work is 
challenging. 
 
-Some students may be afraid to 
take on challenges and risk failure 
(hesitant to ask for help when 
needed or give-up easily). 
 
-Librarian may praise the 
academic work of some, but not 
others. 
 
-High quality work for a few, but 
not all students, may be displayed 
in the classroom. 

-Librarian rarely or never sets 
high expectations for students. 
 
-Students may demonstrate 
disinterest or lack of investment 
in their work. For example, 
students might be unfocused, 
off-task, or refuse to attempt 
assignments. 
 
-Students are generally afraid to 
take on challenges or risk failure 
due to frequently discouraging 
comments from the teacher or 
peers. 
 
-Libraria rarely or never praises 
academic work or good 
behavior. 
 
-High quality work is rarely or 
never displayed in the 
classroom. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.1 Communicating 

and 
Collaborating 
within the school 

Always goes above and 
beyond in seeking out 
opportunities to work with 
and learn from others. 
Will coach peers through 
difficult situations and take 
on leadership roles within 
collaborative groups such 
as Professional Learning 
Communities. 

Consistently seeks out and 
participates in regular 
opportunities to work with and 
learn from others. 
Will ask for assistance, when 
needed, and provide assistance to 
others in need. 
Initiates efforts to collaborate and 
communicate with others within 
the school. 

Occasionally participates in 
opportunities to work with and 
learn from others and ask for 
assistance when needed. 
Will not seek to provide other 
teachers with assistance when 
needed or will not regularly 
seek out opportunities to work 
with others. 

Rarely or never participates 
in opportunities to work 
with others. 
Rarely or never contributes 
ideas aimed at improving 
school efforts. 
Dedicates little or no time 
towards helping students 
and peers. 

3.2 Contribute to 
school culture 

Always seeks out 
leadership roles and goes 
above and beyond in 
dedicating time for 
students and peers. 

 
For level 4, all of the 
evidence listed under level 
3 is present 

Consistently contributes ideas 
and expertise to further the 
school’s mission and initiatives 
and dedicates time efficiently, 
when needed, to help students 
and peers. 

Occasionally contributes ideas 
and expertise to further the 
school’s mission and initiatives. 
Occasionally dedicates time to 
help students and peers. 

Rarely or never contributes 
ideas aimed at improving 
school efforts. Rarely 
dedicates time towards helping 
students and peers. 

3.3 Professional 
skills and 
knowledge 

Clearly understands and 
can articulate the functions 
of the library. 
Regularly shares newly 
learned knowledge and 
practices with others. 

 
For level 4, all of the 
evidence listed under level 
3 is present 

Clearly understands but may 
not be able to articulate the 
functions of the library. 
Attends all mandatory professional 
development and actively pursues 
optional professional development 
opportunities. 
Seeks out ways to share new 
practices with appropriate staff. 
Seeks out opportunities to lead 
professional development 
sessions. 
Welcomes constructive feedback 
to improve practices. 

Understands the basic 
functions of the library, but 
is unable to articulate the 
functions. 
Attends all mandatory 
professional development 
opportunities but does not 
actively pursue optional 
professional development 
opportunities. Rarely seeks out 
ways to share new practices 
with staff. 
Does not accept constructive 
feedback well. 

Does not understand the 
basic functions of the 
library, and is unable to 
articulate the functions. 
Rarely or never attends 
mandatory or optional 
professional development 
opportunities 
Shows little or no interest in 
new ideas, programs, or 
classes to improve teaching 
and learning. 
Responds negatively to 
constructive feedback. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.4 Demonstrating 

Flexibility and 
Responsiveness 

Always displays 
commitment to the 
education of the students in 
the school through 
effective management and 
supervision. 
Ensures that students know 
how to navigate the library 
Proactive in initiating 
sessions to assist students 
and teachers in the use of 
technology in the 
library/media center. 

Consistently displays commitment 
to the education of his/her 
students. 
Will attempt to remedy obstacles 
around student achievement and 
will advocate for students’ 
individualized needs. 
Initiates sessions to assist students 
and teachers in the use of 
technology in the library/media 
center. 

Occasionally displays 
commitment to the education of 
his/her students. 
Will not advocate for students’ 
needs. 
Assists students and teachers in 
the use of technology in the 
library/media center when 
specifically asked to do so. 

Rarely or never displays 
commitment to the 
education of students. 
Accepts failure as par for 
the course and does not 
advocate for students 
Declines to assist students 
and teachers in the use of 
technology in the 
library/media center. 

3.5 Advocate for 
Student and 
Family Success 

At Level 4, a teacher fulfills 
the criteria for Level 3 and 
additionally may: 
Display commitment to the 
education of all the students in 
the school. 
Make changes to ensure 
student success. 
Is available to address 
concerns of parents in a timely 
and positive manner, when 
necessary, outside of 
required outreach events. 

Teacher will: 
Display commitment to the 
education of all his/her students. 
Attempt to remedy obstacles 
around student achievement. 
Advocate for students’ 
individualized needs. 
Respond promptly to any contact 
from parents. 
Engage in all forms of parent 
outreach required by the school. 

Teacher will: 
Display commitment to the 
education of all his/her 
students. 
Respond to direct contact 
from parents 

 
Teacher may not: 
Advocate for students’ needs 
Engage in all forms of parent 
outreach required by the school. 

Teacher rarely or never 
displays commitment to 
the education of his/her 
students. Teacher 
accepts failure as par for 
the course and does not 
advocate for students or 
their needs. 
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MID-YEAR SUMMATIVE FORM (Librarian) 

Name 
Subject/Grade 
Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Purposeful Planning 
1.1 Coordinates with Technology to establish and implement procedures 

for iPad deployment and collection 
1.2 Set Ambitious and Measurable Goals 
1.3 Demonstrates knowledge of literature and current trends in media 

center practice and information technology 
1.4 Demonstrates knowledge of resources, both within the school and 

district programs 
1.5 Organization and management of the physical space in the library 

#DIV/0! AVERAGE DOMAIN 1 
 

Domain 2: Effective Instruction 
2.1 Develop Student Understanding and Mastery of Lesson Objectives 
2.2 Demonstrate and Clearly Communicate Content Knowledge to students  
2.3 Engage Students in Academic Content 
2.4 Creates an environment of respect and rapport 
2.5 Establishes a culture for learning while integrating technology 
2.6 Develop Higher Level of Understanding through Rigorous Instruction 

and Work 
2.7 Modify technology support as needed 
2.8 Organization and repair of technology devices 
2.9 Set High Expectations for Academic Success  

                   #DIV/0!        AVERAGE DOMAIN 2 
 

Domain 3: Teacher Leadership 
3.1 Communicating and collaborating within the school 
3.2 Contribute to school culture 
3.3 Professional skills and knowledge 
3.4 Demonstrating flexibility and responsiveness 
3.5 Advocate for student and family success 

#DIV/0! AVERAGE DOMAIN 3 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 

TOTAL 
10% #DIV/0! 

#DIV/0! 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 



60  

District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 

 
5% 

 

Student Learning Objective 15% 
 

(Enter 4, 3, or 2)   

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

 
 

(Must enter a negative. 5 or 0) 
Meets 0  

 
 FINAL SCORE #DIV/0!  

Ineffective 

0.80 – 1.39 

Improvement Necessary 

1.40 - 1.99 

Effective 

2.00 – 2.79 

Highly Effective 

2.80 – 3.20 
 

MID-YEAR Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Reminder: The Mid-Year summative rating only includes the Teacher Effectiveness Rubric. 

The Annual summative will include the Teacher Effectiveness Rubric, SLO, and District Letter Grade 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature: Date:     

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     

Original to: Human Resources Copies to: Teacher & Administrator(s) 



61  

ANNUAL SUMMATIVE FORM (Librarian) 

Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Purposeful Planning 
1.1 Coordinates with Technology to establish and implement procedures 

for iPad deployment and collection 
1.2 Set Ambitious and Measurable Goals 
1.3 Demonstrates knowledge of literature and current trends in media 

center practice and information technology 
1.4 Demonstrates knowledge of resources, both within the school and 

district programs 
1.5 Organization and management of the physical space in the library 

#DIV/0! AVERAGE DOMAIN 1 
 

Domain 2: Effective Instruction 
2.1 Develop student understanding and mastery of lesson objectives 
2.2 Demonstrate and clearly communicate content knowledge to students 
2.3 Engage students in academic content 
2.4 Creates an environment of respect and rapport 
2.5 Establishes a culture for learning while integrating technology 
2.6 Develop higher level of understanding through rigorous instruction and work 
2.7 Modify technology support as needed 
2.8 Organization and repair of technology devices 
2.9 Set high expectations for academic success 

#DIV/0! AVERAGE DOMAIN 2 
Domain 3: Teacher Leadership 

3.1 Communicating and collaborating within the school 
3.2 Contribute to school culture 
3.3 Professional skills and knowledge 
3.4 Demonstrating flexibility and responsiveness 

#DIV/0! AVERAGE DOMAIN 3 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 

TOTAL 
10% #DIV/0! 

#DIV/0! 
 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 
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District’s State Accountability 
Grade (Enter 4, 3, or 2) 

 
5% 

 

Student Learning Objective 15%  

(Enter 4, 3, or 2)   

Core Prof. Rubric (0 or deduct. 5) 
  

Does not Meet -.05 (Must enter a negative. 5 or 0) 
Meets 0  

 
 FINAL SCORE #DIV/0!  

Ineffective 

1.0 - 1.74 

Improvement Necessary 

1.75 - 2.49 

Effective 

2.5 - 3.49 

Highly Effective 

3.5 - 4.0 

 
Final Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature: Date:     

 

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     

 

Original to: Human Resources Copies to: Teacher & Administrator(s) 
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PROGRAM SUPERVISOR EVALUATION RUBRIC 
 
 

DOMAIN 1: PURPOSEFUL PLANNING AND PREPARATION 
Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

1.01 Uses current and 
comprehensive knowledge 
base for planning support for 
students 

As well as meeting all of 
the effective elements, the 
Special Education 
Consultant: 

The Special Education 
Consultant: 
 
Is able to clearly articulate, 
utilize and incorporate a broad 
knowledge base when 
planning consultation services. 

The Special Education 
Consultant meets most, 
but not all of the effective 
elements. 

The Special Education 
Consultant meets few or 
none of the effective 
elements. 

Is able to integrate multiple 
sources of fundamental 
knowledge in planning 

1.02 Collects Student Data for 
appropriate planning 

As well as meeting all of 
the effective elements, the 
Special Education 
Consultant: 

The Special Education 
Consultant: 
 
Selects appropriate method of 
data collection based on type of 
information sought. 
Some examples include: 
 
- Direct observation 
- Interview 
- Survey 
- Systematic(frequency, 

duration,intensity 
- Discipline/Incident records 

The Special Education 
Consultant meets most, 
but not all of the effective 
elements. 

The Special Education 
Consultant meets few or 
none of the effective 
elements. 

Utilizes innovative ways to 
enhance the collection of 
data. 

Effectively coaches peers and 
local staff in collection 
methods and use. 

1.03 Organizes, Analyzes and 
Presents Data 

As well as meeting all of 
the effective elements, the 
Special Education 
Consultant: 

The Special Education 
Consultant: 

The Special Education 
Consultant meets most, 
but not all of the effective 
elements. 

The Special Education 
Consultant meets few or 
none of the effective 
elements. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1)  

   
Utilizes innovative 

Selects appropriate methods 
to organize, analyze and 
present data. 
Example activities include: 

 
- Collect data 
- Summarize data 
- Graph data 
- Share data 
- Plan /modify 

interventions 
Supervises and 
manages data collection 
staff 

  

methods/tools to organize, 
analyze and present data. 

1.04 Creates Culture of Respect 
and Collaboration 

As well as meeting all of 
the effective elements, 
the Special Education 
Consultant: 

The Special Education 
Consultant: 

 
Collaborates with teachers to 
develop strategies that work 
effectively within the 
framework of the classroom. 

 
Shares data and provides 
opportunities for feedback 
from teachers/staff on 
effectiveness of interventions 
and listens openly to 
suggestions. 

The Special Education 
Consultant meets most, 
but not all of the 
effective elements. 

The Special Education 
Consultant meets few 
or none of the 
effective elements. 

Creates collaborations with 
community agencies and 
peer professionals to 
enhance student success. 

Facilitates collaborations 
between local school staff 
and alternative placement 
staff for better student 

  outcomes and transitions -Maintains positive working 
relationships even when 
teachers are resistant to plan 

  
back to local school. 

   implementation or changes.   
      
      



65 
 

DOMAIN 2: EFFECTIVE INSTRUCTION, TREATMENT AND/OR INSTRUCTIONAL SUPPORT 
Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

2.01 Provides 
Consultative 
Services that 
Promote Positive 
Student Outcomes 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

The Special Education 
Consultant: 

 
Is responsive to stakeholders’ 
needs and purpose of request. 

The Special Education 
Consultant meets most, but not 
all of the effective elements. 

The Special Education 
Consultant meets few 
or none of the 
effective elements. 

Provides mentoring and 
coaching to colleagues 
regarding consultative 
strategies and skills. 

 
Demonstrates willingness to 
provide consultative services 
beyond assigned 
responsibilities and catchment 
area. 

 
Draws upon knowledge of 
available resources (i.e. 
community, school based, 
SSJCSS, current research) to 
address concerns and make 
recommendations. 

 
Conducts consultation with 
sensitivity to the 
knowledge/skill level and 
cultural differences of 
participants. 

 
Consultative services are 
conducted with clarity, 
accuracy, and confidentiality. 

2.02 Utilizes 
Information About 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Assists with the development and/or 
delivery of staff professional 
development on student diversity. 

 
Provides mentoring and coaching 

The Special Education 
Consultant: 

The Special Education 
Consultant meets most, but not 

The Special Education 
Consultant meets few 

Student  all of the effective elements. or none of the 
Background and 
Cultural Diversity 

Demonstrates understanding 
of diversity factors when 
recommending strategies, 
interventions, and/or 
appropriate programming. 

 effective elements. 

 to colleagues regarding issues of 
diversity and student learning. 

Possesses knowledge and skills 
that meet the expectations of 

  

  
Applies knowledge in innovative 

the role and school populations.   

 ways to assist students and    
 schools with diversity issues.    
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

2.03 Oversees the 
Implementation of 
Comprehensive, 
Assessments and 
Interventions to 
Improve Student 
Outcomes 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Assists with the development 
and/or delivery of District or 
School wide Professional 
Development on effective 
assessments and interventions 
(example may be assisting 
districts in implementing PBIS). 

 
Is perceived as a leader and a 
valuable resource to the school. 

The Special Education 
Consultant: 

 
Oversees the implementation 
of assessments (FBA, 
Functional Literacy, O&M, etc.) 
and interventions that: 
- are based on current data 
- include appropriate 

monitoring of current 
data 

- maintain congruence 
between needs / goals and 
progress 

- are sensitive to ease of 
implementation to 
promote fidelity 

The Special Education 
Consultant meets most, but not 
all of the effective elements. 

The Special Education 
Consultant meets few 
or none of the 
effective elements. 

2.04 Contributes to 
School-Wide 
Curricular and 
Instructional 
Practices 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Assists with the development 
and/or delivery of staff 
professional development to 
support school-wide practices. 

 
Conducts or assists with parent 
education sessions or training. 

The Special Education 
Consultant: 

 
Contributes to school-wide 
curricular and instructional 
practices in a manner that is 
consistent with the 
expectations of the school(s). 

 
Provides guidance on 
systems that support the 
school curricular and 
instructional practices. 

The Special Education 
Consultant meets most, but not 
all of the effective elements. 

The Special Education 
Consultant meets few 
or none of the 
effective elements. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

2.05 Contributes to 
Crisis Response 
and Intervention 
Practices 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Assists with the development 
and/or delivery of staff 
professional development on 
crisis response and 
intervention. 

 
Collaborates with community 
agencies to provide coordinated 

The Special Education 
Consultant: 

 
Contributes to the crisis 
response and intervention 
practices in a manner that 
meets the expectation of the 
school(s). 

 
Provides information and/or 
assists in the development of 
crisis response and 
intervention plans. 

The Special Education 
Consultant meets most, but 
not all of the effective 
elements. 

The Special Education 
Consultant meets few 
or none of the 
effective elements. 

response and services to crisis 
situations. 

 
Offers assistance and 

 participates in school-wide 
 crisis response and 
 intervention training and 
 services as requested. 
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DOMAIN 3: LEADERSHIP AND PROFESSIONAL RESPONSIBILITIES 
Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

3.01 Seeks professional 
growth and learning 
opportunities to 
advance own 
knowledge and skill 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

The Special Education 
Consultant: 

 
Responds constructively to 
feedback utilizing it to identify 
areas for professional growth 

 
-Initiates attendance at 
professional learning events 

 
Stays abreast of evidence 
based practice and current 
research 

- 
Consistently applies new 
knowledge and skills to improve 
student outcomes 

The Special Education 
Consultant meets most, but 
not all of the effective 
elements. 

The Special Education 
Consultant meets few 
or none of the effective 
elements. 

  Reflects critically on own 
skills and identifies 
professional learning needs. 

  

  
Shares newly learned 
knowledge and practices 
with colleagues and school 
staff. 

  

  
Seeks opportunities to provide 
professional learning sessions 
for colleagues and school 
staff. 

  

3.02 Contributes to 
School and/or 
Profession 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Actively participate in 
professional organization 
activities. 

The Special Education 
Consultant: 

 
Serves on committees, teams, 
and/or task forces, etc. that 
contribute to the overall 
functioning of the school, 
district, co-op and/or 
profession. 

The Special Education 
Consultant meets most, but 
not all of the effective 
elements. 

The Special Education 
Consultant meets few 
or none of the effective 
elements. 

Assumes leadership positions 
in professional organizations, 
school or co-op. 

 
Maintains membership in 
professional organizations and 
participates in sponsored 

Mentors intern and activities. 
practicum students when  

opportunity exists.  
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

3.03 Advocates for 
Student 
Success 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Seeks system level changes 
that will benefit all students 
and families. 

The Special Education 
Consultant: 

 
Demonstrates a concern for 
student learning and outcomes 
by advocating for a change in 
instruction and services when 
needed. 

Advocates in a respectful and 
effective manner. 

The Special Education 
Consultant meets most, but 
not all of the effective 
elements. 

The Special Education 
Consultant meets few 
or none of the effective 
elements. 

3.04 Supervises 
assigned staff 
appropriately 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Provides professional learning 
opportunities and/or coordinates 
staff development for 
supervised staff. 

The Special Education 
Consultant: 

 
Provides meaningful direction to 
supervised staff (including the 
sharing of IIEPs and other 
pertinent evaluations and plans) 
before beginning new 
assignment. 

 The Special Education 
Consultant meets most, but 
not all of the effective 
elements. 

The Special Education 
Consultant meets few 
or none of the effective 
elements. 

Encourages creative application 
of strategies to optimize student 
success. 

Monitors student progress and 
provides supervised staff with 
regular feedback, mentoring, 
and learning opportunities. 

 

Sets clearly communicated 
guidelines and expectations for 
service delivery. 

 

Monitors the timely completion 
and submission of all required 
documentation. 
Manages assignments and 
reassignments to maximize 
service provisions to students. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

3.05 Communicates 
professionally 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Responds to communication 
and the processing of 
information occurs within 24 
hours on a routine basis. 

 
Provides communication that 
is handled with 
professionalism and 
sensitivity. 

 
 
 
 
 
 
 
 

r 

The Special Education 
Consultant’s: 
 
Communication, whether voice 
mail, e-mail, letter or phone is 
handled in a professional 
manner. 
 
Responses to inquiries or 
equests are handled in a timely 
manner, usually within 48 
hours. 
 
Communication ensures all 
appropriate personnel are 
properly informed about 
changes in students, staff or 
programming. 

The Special Education 
Consultant meets most, but 
not all of the effective 
elements. 

The Special Education 
Consultant meets few or 
none of the effective 
elements. 

 
Communication is clearly 
written and grammatically 
correct. 

3.06 Engages Families in 
Student Learning 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Strives to form relationships in 
which parents are given ample 
opportunity to participate in 
student learning. 

 
 
 
 
 

l 
 
 

f 

The Special Education 
Consultant: 
 
Proactively reaches out to 
parents in a variety of ways to 
engage them in student 
earning. 
 
Responds promptly to contact 
rom parents. 

The Special Education 
Consultant meets most, but 
not all of the effective 
elements. 

The Special Education 
Consultant meets few or 
none of the effective 
elements. 

Is available to address   

concerns in a timely and  Engages in all reasonable 
positive manner, when f orms of parent outreach 
necessary, outside of required r equired by the school. 
outreach events.   
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

3.07 Meaningfully 
participates in case 
conferences 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Takes the lead when 
necessary to keep case 
conference on track. 

 
Defuses contentious situations 
during the case conference. 

The Special Education 
Consultant: 

 
Brings all appropriate records 
and documents to case 
conference. 

 
Meaningfully, understandably 
and efficiently participates in 
the case conference. 

The Special Education 
Consultant meets most, but 
not all of the effective 
elements. 

The Special 
Education 
Consultant meets 
few or none of the 
effective elements. 

 
As chair, runs the meeting 
efficiently while allowing 
opportunity for all to 
participate. 

Facilitates parent participation. 

Assists with completing the IIEP 
as needed. 

When chairing Case 
 Conferences, follows agenda 
 and all appropriate procedures; 
 signatures collected as needed. 

3.08 Carries out all Due 
Process 

As well as meeting all of the 
effective elements, the 
Special Education 
Consultant: 

 
Documents and Testimony 
clearly support the school’s 
position if warranted. 

The Special Education 
Consultant’s: 

The Special Education 
Consultant meets most, but 

The Special 
Education 

Responsibilities  not all of the effective Consultant meets 
 
(May not be 
applicable to all 
staff evaluated 

Documents required for due 
process are submitted to 
Supervisor within required time 
frame 

elements. few or none of the 
effective elements. 

through this rubric) 
Documents submitted for due 
process contain appropriate 
information. 

  

 Testimony is factual, clear and   

 without bias.   
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MID-YEAR SUMMATIVE FORM (Program Supervisor) 

Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Purposeful Planning and Preparation 
1.1 Uses current and comprehensive knowledge base for planning support 

for students 
1.2 Collects student data for appropriate planning 
1.3 Organizes, analyzes and presents data 
1.4 Creates culture of respect and collaboration 

#DIV/0! AVERAGE DOMAIN 1 

Domain 2: Effective Instruction, Treatment and/or Instructional Support 
2.1 Provides consultative services that promote positive student outcomes 
2.2 Utilizes information about student background and cultural diversity 
2.3 Oversees the implementation of Comprehensive, Assessments and 

Interventions 
2.4 Contributes to school-wide curricular and instructional practices 
2.5 Contributes to crisis response and intervention practices 

#DIV/0! AVERAGE DOMAIN 2 

Domain 3: Leadership and Professional Responsibilities 
3.1 Seeks professional growth and learning opportunities to advance 

own knowledge and skill 
3.2 Contributes to school and/or profession 
3.3 Advocates for student success 
3.4 Communicates professionally 
3.5 Engages families in student learning 
3.6 Meaningfully participates in case conferences 
3.7 Carries out all due process responsibilities 

 
DOMAIN DOMAIN WEIGHT TOTAL 

Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 10% #DIV/0! 

TOTAL  #DIV/0! 
 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 
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District’s State Accountability Grade 
(Enter 4, 3, 2, or 1) 

5% 

 
Student Learning Objective 

 
15% 

(Enter 4, 3, or 2)  

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

(Must enter a negative. 5 or 0) 
Meets 0 

 
 

 FINAL SCORE #DIV/0!  

Ineffective 

0.80 – 1.39 

Improvement Necessary 

1.40 - 1.99 

Effective 

2.00 – 2.79 

Highly Effective 

2.80 – 3.20 

 
MID-YEAR Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Reminder: The Mid-Year summative rating only includes the Teacher Effectiveness Rubric. 

The Annual summative will include the Teacher Effectiveness Rubric, SLO, and District Letter Grade 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature:   Date:   

 
Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy. 

 
Signature: Date:     

 
Original to: Human Resources Copies to: Teacher & Administrator(s) 
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ANNUAL SUMMATIVE FORM (Program Supervisor) 

Name 
Subject/Grade 
Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Domain 1: 
1.1 

Purposeful Planning and Preparation 
Uses current and comprehensive knowledge base for planning support for 

  students 
 1.2 Collects student data for appropriate planning 
 1.3 Organizes, analyzes and presents data 
 1.4 Creates culture of respect and collaboration 

#DIV/0! AVERAGE DOMAIN 1 

Domain 2: Effective Instruction, Treatment and/or Instructional Support 
2.1 Provides consultative services that promote positive student outcomes 
2.2 Utilizes information about student background and cultural diversity 
2.3 Oversees the implementation of Comprehensive, Assessments and 

Interventions 
2.4 Contributes to school-wide curricular and instructional practices 
2.5 Contributes to crisis response and intervention practices 

#DIV/0! AVERAGE DOMAIN 2 

Domain 3: Leadership and Professional Responsibilities 
3.1 Seeks professional growth and learning opportunities to advance 

own knowledge and skill 
3.2 Contributes to school and/or profession 
3.3 Advocates for student success 
3.4 Communicates professionally 
3.5 Engages families in student learning 
3.6 Meaningfully participates in case conferences 
3.7 Carries out all due process responsibilities 

 
DOMAIN DOMAIN WEIGHT TOTAL 

Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 10% #DIV/0! 

TOTAL  #DIV/0! 
 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 
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District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 

 
5% 

 

Student Learning Objective 15% 
 

(Enter 4, 3, or 2)   

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

 
 

(Must enter a negative. 5 or 0) 
Meets 0  

 
 

 FINAL SCORE #DIV/0!  

Ineffective 

1.0 - 1.74 

Improvement Necessary 

1.75 - 2.49 

Effective 

2.5 - 3.49 

Highly Effective 

3.5 - 4.0 

 
Final Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 

 
Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature: Date:     

 

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     
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SCHOOL PSYCHOLOGIST EFFECTIVENESS RUBRIC 

DOMAIN 1: PURPOSEFUL PLANNING AND PREPARATION 
Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

1.01 Utilizes Appropriate 
Pre- referral Data to 
Address Referral 
Requests 

As well as meeting all of the 
effective elements, the 
school professional: 

 
Provides strategies to 
staff/parents for students who 
will not continue in the referral 
process 

 
-or- 

 
The school professional: 

 
Uses assessment and data 
collection methods that: 

 
Addresses referral question(s). 

 
Administers, scores, and 
interprets test results 
according to the manual. 

 
The school professional 
meets most, but not all of 
the effective elements. 

 
The school professional 
meets few or none of the 
effective elements. 

Continues to monitor student 
progress if no referral is 
generated. 

1.02 Contributes to 
School-Wide 
Assessment and 
Data-Based 
Practices for 
Academic, 
Social-Emotional, and 
Behavioral Domains 

As well as meeting all of the 
effective elements, the 
school professional: 

Serves as a member of school 
level teams (i.e. school 
improvement team, 
intervention team, etc.) 

 
Assists with professional 
development activities to 
support school-wide 
assessment practices and or 
knowledge of the referral 
process. 

The school professional: 
 

Contributes to school-wide 
assessment practices in a 
manner that meets the 
expectations of the 
role/school(s). 
Collects or assists with the 
collection, of student data to 
inform core curriculum and 
instructional practices, 

Researches and helps select 
assessments for universal 
screening, 

The school professional 
meets most, but not all of 
the effective elements. 

The school professional 
meets few or none of the 
effective elements. 

   Summarizes universal 
screening and/or benchmarking 
data, 

  

   Applies data to curricular 
decisions and/or instructional 
practices. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 
1.03 Contributes to 

Progress Monitoring 
and Data-Based 
Decisions Regarding 
Intervention Practices 

As well as meeting all of the 
effective elements, the 
school professional: 

Serves as a member of 
student level teams (i.e. 
intervention team, problem 
solving team, etc.) 

The school professional: 
 

Contributes to progress 
monitoring and data-based 
decisions regarding 
intervention practices that meet 
the expectations of the school’s 
role by: 

 
Collects or assists with 
collection, of student progress 
monitoring data. 
Researches and helps select 
assessments for progress 
Monitoring. 

 
Summarizes progress 
monitoring data 
Applies progress monitoring 
data to determine course of 
action. 

The school professional 
meets most, but not all of 
the effective elements. 

The school professional 
meets few or none of the 
effective elements. 

Conducts evaluation of 
intervention practices and 
programs to ensure 
effectiveness and guide 
system modification, 

Conducts supplemental 
diagnostic assessments to 
assist in intervention selection. 

Assists with the development 
and/or delivery of staff 
professional development to 
support intervention practices. 

1.04 Utilizes Technology as 
Part of Data-Based 
Decision Making 
Practices. 

As well as meeting all of the 
effective elements, the 
school professional: 
Utilizes technological tools and 
programs in innovative ways to 
meet the needs of school(s) 
and/or enhance job 
performance 

The school professional: 
 

Utilizes technology tools to: 

-collect assessment data, 
when appropriate 

-score data 

-summarize data 
-share data and findings with 
others. 

The school professional 
meets most, but not all of 
the effective elements. 

The school professional 
meets few or none of the 
effective elements. 

Provides mentoring and 
coaching to colleagues 
regarding the use of 
technological tools and 
programs. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 
1.05 Conducts Special 

Education Evaluations 
to Inform 
Eligibility, service 
Provision and 
Program Decisions. 

As well as meeting all of the 
effective elements, the 
school professional: 

 
Utilizes integrated report 
structure. 

Provides mentoring and 
coaching to colleagues 
regarding conducting 
educational evaluations. 

The school professional’s: 
 

Educational Evaluations are 
completed by compliance due 
dates. 

Educational Evaluations are 
compliant with minimum 
requirements of Article 7 and 
SSJCSS procedures. 

 
Educational Evaluations 
consider student diversity, 
culture and educational 
background when determining 
evaluation appropriate for the 
student. 

The school professional 
meets most, but not all of 
the effective elements. 

The school professional 
meets few or none of the 
effective elements. 

Educational Evaluations are 
informative for instructional 
and/or programming purposes. 

Educational Evaluations 
effectively communicate 
evaluation findings to school 
staff through written reports and 
Conferences. 
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DOMAIN 2: EFFECTIVE INSTRUCTION, TREATMENT AND/OR INSTRUCTIONAL SUPPORT 
Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

2.01 Exhibits Knowledge 
of School-Wide 
Curricular and 
Instructional 
Practices. 

 
As well as meeting all of the 
effective elements, the school 
professional: 

Assists with the development 
and/or delivery of staff 
professional development to 
support school-wide practices. 

 
Researches and helps select 
instructional strategies, 
approaches, or programs. 
Assists staff in learning and 
implementing new instructional 
strategies, approaches, or 
programs. 

 
The school professional: 

 
Demonstrates understanding 
of school wide curricular and 
instructional practices by 
comparing individual student 
performance outcomes to 
school-wide curricular and 
instructional practices. 
Considers school wide 
curricular and instructional 
practice when formulating 
individual student 
recommendations 

Serves as a member of 
school level teams (i.e. school 
improvement team, 
intervention team, etc.) 

 
The school professional 
meets most, but not all of 
the effective elements. 

 
The school 
professional meets few 
or none of the effective 
elements. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 
2.02 Contributes to school 

Wide Crisis Response 
and Intervention 
Practices. 

As well as meeting all of the 
effective elements, the 
school professional: 

Conducts evaluation of crisis 
response and intervention 
practices to assess 
effectiveness and guide 
continuous improvements. 
Assists with the development 
and/or delivery of staff 
professional development on 
crisis response and 
intervention. 

The school professional: 
 
Responsive to opportunities 
to contribute to crisis 
response and intervention 
practices by 
- Assisting in the 

development of crisis 
response and 
intervention plans. 

- Participating in school- 
wide crisis response 
and intervention 
training. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

   - Providing crisis 
intervention services to 
students, staff, and 
community if needed. 

  

2.03 Utilizes Information 
About Student 
Background and 
Diversity to Inform 
Instruction, 
Intervention, and 
Service Delivery 
Decisions. 

As well as meeting all of the 
effective elements, the 
school professional: 
Assists with the development 
and/or delivery of staff 
professional development on 
student diversity. 
Provides mentoring and 
coaching to colleagues 
regarding issues of diversity 
and student learning, 

The school professional: 

Demonstrates an 
understanding of the 
influence 
of diversity factors through 
recommended strategies, 
interventions, and/or 
programming. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

  Applies knowledge in 
innovative ways to assist 
students, schools, and/or 
corporations. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 
2.04 Exhibits Knowledge 

of Resources 
As well as meeting all of 
the effective elements, 
the school professional: 

 
Actively seeks other 
materials/resources to 
enhance 
Instruction/Therapy. 

 
Applies various 
combinations of resources 
effectively for individual 
students. 

The school professional: 
 

Is aware of resources 
available through the 
school, district, and 
cooperative. 

 
Is aware of resources for 
students and uses them to 
help students gain access 
to the curriculum. 

 
In addition to being aware of 
school, district and co-op 
resources, is aware of 
resources available through 
the community. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

2.05 Engages in 
Consultation and 
Collaboration With 
School Staff. 

As well as meeting all of 
the effective elements, 
the school professional: 
Assists with the 
development 
and/or delivery of staff 
professional development 
on 
collaboration and 
consultation. 

The school professional: 
 

Effectively engages in 
consultation and 
collaboration with school 
staff by: 

 
- Assisting staff with 

identifying concerns to 
target through 
intervention practices 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

Provides mentoring and 
coaching to colleagues 
regarding consultation 
strategies. 

Applies knowledge in 
innovative ways to assist 
students, schools, and/or 
corporation. 

 
- Supporting staff with 

intervention 
implementation through 
coaching, providing 
feedback, modeling, 
etc. 

- Working with others as 
part of a team (i.e. 
intervention team, 
problem solving team, 
multidisciplinary team, 
case conference 
committee) 

 - Utilizing facilitation and 
conflict resolution skills 
and strategies. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

2.06 Engages in 
Consultation and 
Collaboration with 
Parents and Families 

As well as meeting all of 
the effective elements, 
the school professional: 
Assists with the 

The school professional: 
 

Engages in consultation and 
collaboration with parents 
and families by: 

 
- Discussing parent 

concerns and providing 
suggestions for 
strategies to use at 
home 

 
- Clearly explaining 

school wide 
assessment data and 
intervention strategies 

 
- Explaining school 

procedures for services 
such as special 
education, intervention, 
etc. 

 
- Clearly explains 

evaluation procedures 
and findings and 
answers questions 
clearly and 
comprehensively. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

development 
and/or delivery 
of staff 
professional 
development 
on 
collaboration 
and 
consultation. 

Provides mentoring and 
coaching to colleagues 
regarding consultation 
strategies. 

Applies knowledge in 
innovative ways to assist 
students and families. 

Conducts and/or assists 
with 
parent education sessions 
and 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

2.07 Engages in 
Consultation and 
Collaboration with 
Community Agencies 
and Providers 

As well as meeting all of 
the effective elements, 
the school professional: 

 
Provides mentoring and 
coaching to colleagues 
regarding consultation 
strategies. 
Conducts professional 
development for community 
agencies and providers. 

The school professional: 
 

Effectively engages in 
consultation and 
collaboration with 
community agencies in a 
manner that meets the 
expectations of the 
role/school(s). 

 
Contacts community 
providers to obtain 
information. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

   Refers students and 
families to 
community providers for 
needed services. 

  

   Communicates with 
community providers in a 
clear and ethical manner. 

  



85 
 

 

DOMAIN 3: LEADERSHIP AND PROFESSIONAL RESPONSIBILITIES 
Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 

 

3.01 Professional 
Growth that 
enhances practice 

As well as meeting all of 
the effective elements, the 
school professional: 
Reflects critically on own 

The school professional: 
 

Utilizes constructive 
feedback to develop a plan 
for professional growth. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

skills 
  and identifies professional 

learning needs. 
Initiates attendance at 
optional 
professional learning 
events. 

  

Seeks opportunities to 
provide 

  professional learning 
sessions for colleagues and 
school staff. 

Engages in professional 
reading of current research 
and practice. 

  

  Earns additional hours or 
advanced degrees in the 
field. 

Demonstrates application 
of knowledge/skills 
addressed from attending 
professional learning 
events. 

  

3.02 Contributes to 
School and/or 
Profession of 
School Psychology 

As well as meeting all of 
the effective elements, the 
school professional: 
Assumes leadership 
positions 
in professional organizations 
or 
school or district committees. 

Mentors school psychology 
practicum students and 
interns. 

The school professional: 
Regularly contributes ideas 
and expertise to improve 
the functioning of the 
school, district, or 
cooperative, 
Maintains membership in 
professional organizations 
and 
participates in sponsored 
activities. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

  Dedicates time for 
extracurricular activities and 
seeks such opportunities. 

Is consistently involved in 
school/co-op activities. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 
 

3.03 Advocates for 
Student Success 

As well as meeting all of 
the effective elements, the 
school professional: 

 
Provides support and 
mentoring to colleagues who 
are less likely to advocate on 
the behalf of students. 

The school professional: 
 
Demonstrates a concern for 
student learning and 
outcomes. 

 
Advocates for a change in 
instruction and services 
when needed. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

Seeks systems level changes 
that will benefit all students 
and families. 

Advocates in a respectful 
and professional manner. 

3.04 Communicates 
Professionally 

As well as meeting all of 
the effective elements, the 
school professional’s: 

 
Responses to 
communication and the 
processing of information 
occurs within 24 hours on a 
routine basis. 

 
Communication is handled 
with professionalism and 
sensitivity. 

The school professional: 
 

All communication, whether 
voice mail, e-mail, letter or 
phone is handled in a 
professional manner. 

 
All responses to inquiries or 
requests are handled in a 
timely manner, usually 
within 48 hours. 

 
All appropriate personnel 
are properly informed about 
changes in students, staff or 
programming. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 

Communication is clearly 
written and grammatically 
correct. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1)  

3.05 Meaningfully 
participates in Case 
Conferences 

As well as meeting all of the 
effective elements, the 
school professional: 

The school professional: 
 

Brings all appropriate 
records and documents to 
case conference. 

 
Meaningfully, 
understandably and 
efficiently participates in the 
case conference. 

 
Facilitates parent participation. 

 
Assists with completing the 
IIEP as needed. 

 
When chairing a Case 
Conference, follows 
agenda and all appropriate 
procedures; signatures 

The school professional 
meets most, but not all of 
the effective elements. 

The school professional 
meets few or none of the 
effective elements. 

Takes the lead when necessary 
to keep case conference on 
track. 

Defuses contentious situations 
during the case conference. 

As chair, runs the meeting 
efficiently while allowing 
opportunity for all to participate. 

3.06 Fulfills all 
Documentation/Pap 
er Work 
Requirements 

As well as meeting all of the 
effective elements, the 
school professional’s: 

The school professional: 
 

Maintains files in an organized 
manner. 

The school professional 
meets most, but not all of 
the effective elements. 

The school professional 
meets few or none of the 
effective elements. 

Filing is completed weekly and 
organized in a manner that 
provides for immediate 
accessibility. 

 
Complies with SSJCSS 
documentation procedures 
including the completion of 
IEPS, and the submission 
of CW1s. 

 Documents clearly and 
objectively all activities 
and correspondence 
(including parent 
correspondence) relating 
to children on caseload. 
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Competencies Highly Effective (4) Effective (3) Needs Improvement (2) Ineffective (1) 
     

3.07 Carries out all Due 
Process 
Responsibilities 

 
(May not be 
applicable to all 
staff evaluated 
through this rubric) 

As well as meeting all of 
the effective elements, the 
school professional: 

 
Documents and Testimony 
clearly support the school’s 
position if warranted. 

The school 
professional’s: 

 
Documents required for due 
process are submitted to 
Supervisor within required 
time frame. 

 
Documents submitted for 
due process contain 
appropriate information. 

 
Testimony is factual, clear 
and without bias. 

The school professional 
meets most, but not all 
of the effective 
elements. 

The school professional 
meets few or none of 
the effective elements. 



89  

MID-YEAR SUMMATIVE FORM (School Psychologist) 

Name 
Subject/Grade 
Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 

Domain 1: Purposeful Planning and Preparation 
1.1 Utilizes appropriate pre-referral data to address referral requests 
1.2 Contributes to school-wide assessment and data-based practices 

for academic, social-emotional, and behavioral domains 
1.3 Contributes to progress monitoring and data-based practices for 

academic, social-emotional, and behavioral domains 
1.4 Utilizes technology as part of data-based decision making practices 
1.5 Conducts special education evaluations to inform eligibility, 

service provision and program decisions 
#DIV/0! AVERAGE DOMAIN 1 

Domain 2: Effective Instruction, Treatment and/or Instructional Support 
2.1 Exhibits knowledge of school-wide curricular and instructional practices 
2.2 Contributes to school-wide crisis response and intervention practice 
2.3 Utilizes information about student background and diversity to 

inform instruction, intervention, and service delivery decisions 
2.4 Exhibits knowledge of resources 
2.5 Engages in consultation and collaboration with school staff 
2.6 Engages in consultation and collaboration with parents and families 
2.7 Engages in consultation and collaboration with community agencies 

and providers 
#DIV/0! AVERAGE DOMAIN 2 

Domain 3: Leadership and Professional Responsibilities 
3.1 Engages in professional growth and enhances practice 
3.2 Contributes to school and/or profession of school psychology 
3.3 Advocates for student success 
3.4 Communicates professionally 
3.5 Meaningfully participates in case conference 
3.6 Fulfills all documentation/paperwork requirements 
3.7 Carries out all due process responsibilities (may not be applicable to all 

staff evaluated through this rubric) 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 

TOTAL 
10% #DIV/0! 

#DIV/0! 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 
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District’s State Accountability Grade 
(Enter 4, 3, 2, or 1) 

5%  

 
Student Learning Objective 

 
15% 

 

(Enter 4, 3, or 2)   

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

 
 

(Must enter a negative. 5 or 0) 
Meets 0  

 
 

 FINAL SCORE #DIV/0!  

Ineffective 

0.80 – 1.39 

Improvement Necessary 

1.40 - 1.99 

Effective 

2.00 – 2.79 

Highly Effective 

2.80 – 3.20 

 
MID-YEAR Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Reminder: The Mid-Year summative rating only includes the Teacher Effectiveness Rubric. 

The Annual summative will include the Teacher Effectiveness Rubric, SLO, and District 
Letter Grade. 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature: Date:     

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     

Original to: Human Resources Copies to: Teacher & Administrator(s) 



91  

ANNUAL SUMMATIVE FORM (School Psychologist) 

Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Purposeful Planning and Preparation 
1.1 Utilizes appropriate pre-referral data to address referral requests 
1.2 Contributes to school-wide assessment and data-based practices 

for academic, social-emotional, and behavioral domains 
1.3 Contributes to progress monitoring and data-based practices for 

academic, social-emotional, and behavioral domains 
1.4 Utilizes technology as part of data-based decision-making practices 
1.5 Conducts special education evaluations to inform eligibility, 

service provision and program decisions 
#DIV/0! AVERAGE DOMAIN 1 

Domain 2: Effective Instruction, Treatment and/or Instructional Support 
2.1 Exhibits knowledge of school-wide curricular and instructional practices 
2.2 Contributes to school-wide crisis response and intervention practice 
2.3 Utilizes information about student background and diversity to 

inform instruction, intervention, and service delivery decisions 
2.4 Exhibits knowledge of resources 
2.5 Engages in consultation and collaboration with school staff 
2.6 Engages in consultation and collaboration with parents and families 
2.7 Engages in consultation and collaboration with community agencies 

and providers 
#DIV/0! AVERAGE DOMAIN 2 

Domain 3: Leadership and Professional Responsibilities 
3.1 Engages in professional growth and enhances practice 
3.2 Contributes to school and/or profession of school psychology 
3.3 Advocates for student success 
3.4 Communicates professionally 
3.5 Meaningfully participates in case conference 
3.6 Fulfills all documentation/paperwork requirements 
3.7 Carries out all due process responsibilities (may not be applicable to all 

staff evaluated through this rubric) 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 

TOTAL 
10% #DIV/0! 

#DIV/0! 
 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 



92  

District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 

 
5% 

 

Student Learning Objective 15% 
 

(Enter 4, 3, or 2)   

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

 
 

(Must enter a negative. 5 or 0) 
Meets 0  

 
 

 FINAL SCORE #DIV/0!  

Ineffective 

1.0 - 1.74 

Improvement Necessary 

1.75 - 2.49 

Effective 

2.5 - 3.49 

Highly Effective 

3.5 - 4.0 

 
Final Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 

 
Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature: Date:     

 

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     
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SPEECH LANGUAGE PATHOLOGIST EVALUATION RUBRIC 
DOMAIN 1: PURPOSEFUL PLANNING 
Speech Language Pathologists use Indiana content area standards to develop a rigorous curriculum relevant for all students: building meaningful units of study, 
continuous assessments, and a system for tracking student progress as well as plans for accommodations and changes in response to a lack of student progress. 

 
Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.1 Plans 

assessments 
designed to 
determine 
eligibility for 
supplementary 
educational 
services 

For level 4, the criteria is 
met for Level 3 and 
includes at least one of the 
following: 

 
Consults with previous 
classroom teachers to 
determine a historical 
pattern of communication 
deficits seldom evident 
through standard 
assessment. 

 
Shares overview of 
assessment plan with 
school team during the 
referral meeting and 
explain relevance to 
concerns, about learning. 

Uses a variety of assessment 
methods. 

 
Plans assessments using age 
appropriate materials. 

 
Plans assessments that address 
the concerns of the referral 
team. 

 
Uses information gained 
through participation in the 
student referral and universal 
screening processes to help 
formulate assessment plan. 

 
Provides a written report of 
findings. 

Inconsistently varies the test 
battery and collection data 
methods to address student’s 
individual needs. 

 
Inconsistently uses 
information gained through 
participation in the student 
referral and universal 
screening processes to help 
formulate assessment battery. 

Uses the same test battery 
and the same data collection 
methods for all types of 
referred students. 

 
Does not utilize referral 
group or team or have an 
awareness of school based 
information, available data. 

1.2 Set ambitious 
and measureable 
goals based on 
student 
assessments 

At level 4, the criteria for 
Level 3 and additionally: 

 
Plans ambitious, but 
achievable annual goals 
that support classroom 
curriculum and enhance 
classroom performance. 

Develops annual student goals 
that are measurable. 

 
Develops annual student goals 
that are aligned to 
developmental/state standards. 

 
Develops annual student goals 
that identify student needs 
based on assessment data. 

Develops annual student 
goals that are measurable, 
but may not align to 
developmental/state 
standards. 

 
Develops annual student 
goals that are measurable, 
but may not align to the 
identified student needs 
based on assessment data. 

Develops annual goals that 
are extremely general and 
not helpful for planning 
purposes. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.3 Develop 

standards-based 
unit plans and 
assessments 

At level 4, the criteria for 
Level 3 and additionally: 

 
Plans ambitious, but 
achievable objectives that 
support classroom 
curriculum and enhance 
classroom performance. 

 
Participates in unit level 
planning to develop 
differentiation strategies 
for students with speech or 
language impairment. 

Develops objectives that are 
measurable and monitors 
progress through data 
collection at regular intervals. 

 
Develops objectives that are 
aligned with developmental 
and/or state standards. 

 
Develops learning objectives 
that are relevant to school 
performance. 

 
Reports progress on goals to 
parents and teachers. 

Develops learning objectives 
that are measurable, but do 
not align to state standards. 

 
Develops learning objectives 
that are measurable, but do 
not align with unit plans. 

Develops learning 
objectives that are not 
measurable. 

 
Unit level plans and 
assessments are not used 

1.4 Create objective 
driven lesson 
plans and 
assessments 

At level 4, the criteria for 
Level 3 and additionally: 

 
Plans for a variety of 
differentiated instructional 
strategies. 

 
Incorporates summative 
assessments where 
necessary and uses all 
assessments to directly 
inform instruction. 

Creates daily plan objectives 
that are designed to meet IEP 
annual goals. 

 
Develops instructional 
strategies and 
activities/assignments to the 
lesson objectives. 

 
Incorporates a variety of 
informal assessments/checks 
and/or to check for 
understanding as well as to 
inform instruction. 

Daily lesson plans are 
aligned to IEP annual goals. 

 
Instructional strategies and 
activities/assignments are 
aligned to the lesson 
objectives. 

 
Assignments are not 
meaningful or relevant. 

 
Assessments (informal, 
formal, and/or formative) are 
not incorporated into 
planning or delivery of 
lessons. 

Rarely or never plans daily 
lesson plans OR daily 
lessons lack meaningful 
objectives, instructional 
strategies, or assignments. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.5 Track student 

data and analyze 
progress 

At level 4, the criteria for 
Level 3 as well as some of 
the following: 

 
 

Updates tracking system 
on a regular basis. 

 
Uses data analysis of 
student progress to drive 
lesson planning. 

 
Periodically checks for 
generalization of speech 
and language skills/goals. 

Uses an effective data tracking 
system for recording student data. 

 
Analyzing student progress and 
plans future lessons/objectives 
accordingly. 

 
Systematically reports student 
progress 

Uses an effective data 
tracking system for recording 
student progress data. 

 
Does not analyze student 
progress and plan future 
lessons/objectives 
accordingly. 

 
Does not systematically 
report student progress. 

Rarely or never uses a data 
tracking system to record 
student assessment/progress 
data. 
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DOMAIN 2: EFFECTIVE INSTRUCTION 
Speech Pathologists facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a 
classroom environment that fosters a climate of urgency and expectation around achievement, excellence and respect. 

 
Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.1 Develop student 

understanding 
and mastery of 
lesson objectives 

At level 4, the criteria for 
Level 3 as well as some of 
the following: 

 
Students can explain what 
they are learning and why 
it is important, beyond 
repeating the stated 
objective. 

 
SLP effectively engages 
prior knowledge of 
students in connecting to 
lesson. Students 
demonstrate through work 
or comments that they 
understand this connection. 

Objectives are explained to 
students in easy to understand 
terms. 

 
Students understand why they 
are learning what they are 
learning. 

 
Lessons build on students’ 
prior knowledge of key 
concepts and skills and make 
this connection evident to 
students. 

 
Lessons are well-organized to 
move students towards mastery 
of the objective. 

Objective is stated, but not in a 
student-friendly manner that 
leads to understanding of the 
objective or its importance. 

 
Lesson generally does not build 
on prior knowledge of students 
or students fail to make this 
connection. 

 
Organization of the lesson may 
not always be connected to 
mastery of the objective. 

There may not be clear 
connection between the 
objective and lesson, or SLP 
may fail to make this 
connection for students. 

 
There may be no effort to 
connect objectives to prior 
knowledge of students. 

 
Lesson is disorganized and 
does not lead to mastery of 
objective. 

 
Notes: 

1. One way in which an observer could effectively gather information to score this standard is through brief conversations with students (when appropriate.) 
2. In some situations, it may not be appropriate to state the objective for the lesson (multiple objectives for various “centers”, early-childhood inquiry-based 

lesson, etc.). In these situations, the observer should assess whether or not students are engaged in activities that will lead them towards mastery of an 
objective, even if it is not stated. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.2 Demonstrate 

and clearly 
communicate 
content 
knowledge to the 
student 

At level 4, the criteria for 
Level 3 as well as some of 
the following: 

 
Fully explains concepts in 
as direct and efficient a 
manner as possible, while 
still achieving student 
understanding. 

Content is presented clearly 
and is concise and well- 
organized. 

 
Restates and rephrases 
instruction in multiple ways to 
increase understanding. 

 
Emphasizes key points or main 
ideas in content. 

Content occasionally lacks 
clarity and is not as well 
organized as it could be. 

 
May fail to restate or rephrase 
instruction in multiple ways to 
increase understanding. 

 
Does not adequately emphasize 
main ideas. 

Explanations may be 
unclear or incoherent and 
fail to build student 
understanding of key 
concepts. 

 
Continues with planned 
instruction, even when it is 
obvious that students do not 
understand content. 

Effectively connects 
content to other content 
areas, students’ 
experiences and interests, 
or current events in order 
to make content relevant 
and build interest. 

 
Uses developmentally 
appropriate language and 
explanations. 

 
Implements relevant 
instructional strategies. 

 
Explanations sometimes lack 
developmentally appropriate 
language. 

 
Does not emphasize main 
ideas. 

 
Fails to use developmentally 
appropriate language. 

Students collaborate during 
the lesson. 

Students may ask high-level 
questions and make 
connections with support. 

  

Students ask higher-order 
questions and make 
connections independently, 
demonstrating that they 
understand the content at a 
higher level. 

  

 

Notes:  
1. Content may be communicated by either direct instruction or guided inquiry depending on the context of the classroom or lesson. 
2. If SLP presents information with any mistake that would leave students with a significant misunderstanding at the end of the lesson, the SLP should be 

scored a Level 1 for this competency. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.3 Engage students 

in academic 
content 
(students 
engaged during 
speech/lang. 
sessions) 

At level 4, fulfills the 
criteria for Leve 3, as well 
as some of the following: 

 
Provides ways to engage 
with content that 
significantly promotes 
student mastery of the 
objective. 

 
Provides differentiated 
ways of engaging with 
content specific to 
individual student needs. 

 
Lesson progresses at an 
appropriate pace that 
promotes student mastery 
of objectives. 

 
Effectively integrates 
technology as a tool to 
engage students in 
academic content. 

Provides multiple ways, as 
appropriate, of engaging with 
content. 

 
Sustains the attention of the 
class by maintaining a dynamic 
presence. 

 
Ways of engaging with content 
reflect different learning 
modalities or intelligences. 

 
Adjusts lesson accordingly to 
accommodate for student 
prerequisite skills and 
knowledge so that all students 
are engaged. 

 
Students work and are 
participants in activities. 

May miss opportunities to 
provide ways of differentiating 
content for student 
engagement. 

 
Some students may not have 
the prerequisite skills necessary 
to fully engage in content and 
SLP’s attempt to modify 
instruction for these students is 
limited or not always effective. 

 
Students may appear to actively 
listen, but when it comes time 
for participation are 
disinterested in engaging. 

May only provide one way 
of engaging with content 
OR SLP may provide 
multiple ways of engaging 
students that are not aligned 
to the lesson objective or 
mastery of content. 

 
Does not differentiate 
instruction to target 
different learning 
modalities. 

 
Most students do not have 
the prerequisite skills 
necessary to fully engage in 
content and SLP makes no 
effort to adjust instruction 
for these students. 

 

Notes:  
1. The most important indicator of success here is that students are actively engaged in the content. For the SLP to receive credit for providing students a 

way of engaging with content, students must be engaged in that part of the lesson. 
2. Presence can best be represented by using engaging, confident, and assertive body language, tone, volume, and proximity. 
3. Some observable evidence of engagement may include (but is not limited to): (a) raising of hands to ask and answer questions as well as to shareideas; 

(b) active listening (not off-task) during lesson; or (c) active participation in hands-on tasks/activities. 
4. SLP may provide multiple ways of engaging with content via different learning modalities (auditory, visual, kinesthetic/tactile) or via multiple 

intelligences (spatial, linguistic, musical, interpersonal, logical-mathematical, etc.). It may also be effective to engage students via two or more 
strategies targeting the same modality or district-wide PD sessions. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.4 Check for 

understanding 
At level 4, the criteria for 
Level 3 as well as some of 
the following: 

Checks for understanding at 
almost all key moments and 
gets an accurate ‘pulse’ of the 
class’s understanding. 

 
Gains enough information 
during checks for 
understanding to modify the 
lesson and respond 
accordingly. 

 
Uses a variety of methods to 
check for understanding. 

 
Uses wait time effectively both 
after posing a question and 
before helping students think 
through a response. 

 
Doesn’t allow student to ‘opt- 
out’ of checks for 
understanding and cycles back 
to these students. 

 
Assesses every student’s 
mastery of the objective(s) 
through formal or informal 
assessments (see note for 
examples). 

Sometimes checks for 
understanding of content, but 
misses several key moments. 

Rarely or never checks for 
understanding of content, or 
misses nearly all key 
moments. 

Asks pertinent questions 
that scaffold understanding 
and push thinking. 

 
Accepts only high quality 
student responses (those 
that reveal understanding 
or lack thereof). 

 
Uses open-ended questions 
to surface common 
misunderstanding and 
assess student mastery of 
material at a range of both 
lower and higher order 
thinking. 

May not use a variety of 
methods to check for 
understanding, when doing so 
would be helpful. 

 
May not provide enough wait 
time after posing a question for 
students to think and respond 
before helping with an answer 
or moving forward with 
content. 

 
Sometimes allows students to 
‘opt-out’ of checks for 
understanding without cycling 
back to these students. 

 
Rarely or never gets an 
accurate ‘pulse’ of the 
class’s understanding from 
checks and therefore cannot 
gain enough information to 
modify the lesson. 

 
Frequently moves on with 
content before students have 
a chance to response to 
questions or frequently 
gives students the answer 
rather than helping them 
think through the answer. 

 
Notes student self- 
corrections. Checks for use 
of skills in the classroom 
periodically. 

 
May assess student mastery at 
the end of the lesson through 
formal or informal assessments, 
but may not use this 
information to drive subsequent 
lesson planning. 

SLP frequently allows 
students to ‘opt-out’ of 
checks for understanding 
and does not cycle back to 
these students. 

 
Rarely or never assesses for 
mastery at the end of the 
lesson. 

 

Notes:  
1. Examples of times when checking for understanding may be useful are: before moving on to the next step of the lesson, or partway through 

independent practice. 
2. Examples of how the SLP may assess student understanding and mastery of objectives: 

-Checks for understanding: thumbs up/down, cold calling 
-Do now-s, turn and talk/pair share, guided or independent practice, exit slips. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.5 Modify 

instruction as 
needed 

At level 4, the criteria for 
Level 3 as well as some of 
the following: 

 
Anticipates student 
misunderstandings and 
preemptively addresses 
them. 

 
Modifies instruction to 
respond to 
misunderstandings without 
taking away from the flow 
of the lesson or losing 
engagement. 

Adjusts instruction based on 
checks for understanding that 
lead to increased understanding 
for most students. 

 
Differentiates delivery of 
instruction based on checks for 
understanding and assessment 
data to meet diverse student 
needs. 

 
Responds to misunderstandings 
with effective scaffolding 
techniques. 

 
Doesn’t give up, but continues 
to try to address 
misunderstanding with 
different techniques if the first 
try is not successful. 

Makes adjustments to 
instruction based on checks for 
understanding, but these 
attempts may be misguided and 
may not increase understanding 
for all students. 

 
Responds to misunderstandings 
by using SLP-driven 
scaffolding techniques when 
student-driven techniques could 
have been more effective. 

 
Persists in using a particular 
technique for responding to a 
misunderstanding, even when it 
is not succeeding. 

Gives answers instead of 
having student work 
through the problem. 

 
Does not use a variety or 
prompts/instructional tools. 

 

Notes:  
1. In order to be effective at this competency, an SLP must have at least scored a 3 on competency 2.4-in order to modify instruction as needed, one must 

first know how to check for understanding. 
2. An SLP can respond to misunderstandings using ‘scaffolding’ techniques such as: activating background knowledge, asking leading questions, 

breaking the task into small parts, using mnemonic devices or analogies, using manipulatives or hands-on models, using ‘think alouds’, providing 
visual cues, etc. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.6 Develop Higher 

Level of 
understanding 
through 
rigorous 
instruction and 
work 

At level 4, fulfills the 
criteria for Level 3 as well 
as some of the following: 

 
Lesson is accessible and 
challenging to all students. 

 
Students are able to answer 
higher-level questions with 
meaningful responses. 

 
Highlights examples of 
recent student work that 
meets high expectations; 
insists and motivates 
students to do it again if 
not great. 

 
Encourages students’ 
interest in learning by 
providing students with 
additional opportunities to 
apply and build skills 
beyond expected lesson 
elements (e.g. homework 
assignments as 
appropriate). 

Lesson is accessible and 
challenging to almost all 
students. 

 
Frequently develops higher- 
level understanding through 
effective questioning. 

 
Lesson pushes almost all 
students forward due to 
differentiation of instruction 
based on each student’s level 
of understanding. 

 
Students have opportunities to 
meaningfully practice, apply, 
and demonstrate that they are 
learning. 

 
Shows patience and helps 
students to work hard toward 
mastering the objective and to 
persist even when faced with 
difficult tasks. 

Lesson is not always accessible 
or challenging for students. 

 
Some questions used may not 
be effective in developing 
higher-level understanding. 

 
May not always use 
questioning as an effective tool 
to increase understanding. 

 
Instructions is more teacher- 
directed than appropriate. 

 
Encourages students to work 
hard, but may not persist in 
efforts to have students keep 
trying. 

Lesson is not aligned with 
developmental level of 
students. 

 
May not use questioning as 
an effective tool to increase 
understanding. 
Students only show a 
surface understanding of 
concepts. 

 
Lesson is almost always 
teacher directed. Students 
have few opportunities to 
meaningfully practice or 
apply concepts. 

 
Gives up on students easily 
and does not encourage 
them to persist through 
difficult tasks. 

 

Notes:  
1. Examples of types of questions that can develop higher-level understanding: 
-Activating higher levels of inquiry on Bloom’s taxonomy (using words such as ‘analyze’, ‘classify’, ‘compare’, ‘decide’, ‘elevate’, ‘explain’, or 

‘represent’. 
-Asking students to explain their reasoning, why they are learning something, or to summarize the main idea 
-Asking students to apply a new skill or concept in a different context, or prompting students to make connections to previous material or prior knowledge. 
-Posing a question that increases the rigor of the lesson content. 
2. Higher-level questioning should support/encourage higher-level student understanding. If it does not, credit should not be given. 
3. Challenging tasks rather than questions may be used to create a higher-level of understanding, and if successful, should be credited in the competency. 
4. The frequency with which the SLP should use questions to develop higher-level understanding will vary depending on the topic and type of lesson. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.7 Maximize 

instructional 
time 

At level 4, fulfills the 
criteria for Level 3 as well 
as some of the following: 

 
Routines, transitions, and 
procedures are well- 
executed. Students know 
what they are supposed to 
be doing and when without 
prompting from the SLP. 

 
Students share 
responsibility for 
operations and routines and 
work well together to 
accomplish these tasks. 

 
All Students are on-task 
and follow instructions of 
SLP without much 
prompting. 

 
Disruptive behaviors and 
off-task conversations are 
rare; when they occur, they 
are almost always 
addressed without major 
interruption to the lesson. 

Students arrive on-time and are 
aware of the consequences of 
arriving late. 

 
Sessions start on-time. 

 
Routines, transitions, and 
procedures are well-executed. 
Students know what they are 
supposed to be doing and when 
with minimal prompting from 
the SLP. 

 
Almost all students are on-task 
and follow instructions of SLP 
without much prompting. 

 
Disruptive behaviors and off- 
task conversations are rare; 
when they occur, they are 
addressed with minor 
interruption to the lesson. 

Some students consistently 
arrive late for class without 
consequences. 

 
Class consistently starts a few 
minutes late. 

 
Routines, transitions, and 
procedures are in place, but 
require significant SLP 
direction or prompting to be 
followed. 

 
Significant prompting is 
necessary for students to 
follow instructions and 
remain on-task. 

 
Disruptive behaviors and off- 
task conversations 
sometimes occur. 

Students may frequently 
arrive late for class without 
consequences. 

 
Frequently starts class late. 

 
There are few or no evident 
routines or procedures in 
place. Students are unclear 
about what they should be 
doing and require 
significant direction from 
the SLP at all times. 

 
Even with significant 
prompting, students 
frequently do not follow 
directions and are off-task. 

 
Disruptive behaviors and 
off-task conversations are 
common. 

 
Classroom management is 
generally poor and wastes 
instructional time. 

 

Notes:  
1. The overall indicator of success here is that operationally, the classroom runs smoothly so that time can be spent on valuable instruction rather than 

logistics and discipline. 
2. It should be understood that the SLP can have disruptive students no matter how effective he/she may be. However, an effective SLP should be able to 

minimize disruptions amongst these students and when they do occur, handle them without detriment to the learning of other students. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.8 Create 

classroom 
culture of 
respect and 
collaboration 

At level 4, the criteria is 
met for Level and 
additionally includes at 
least one of the following: 

 
Students are supportive of 
the academic success of 
their peers as evidenced by 
unprompted collaboration 
and assistance. 

 
Students reinforce positive 
character and behavior and 
discourage negative 
behavior. 

Students are respectful of their 
teacher and peers. 

 
Students are given 
opportunities to collaborate and 
support each other in the 
learning process. 

 
Positive character and behavior 
are reinforced and 
consequences are used to 
appropriately to discourage 
negative behavior. 

 
Rapport with students is good, 
and shows genuine interest in 
their thoughts and opinions. 

Students are generally 
respectful of their SLP and 
peers, but may occasionally 
act out or need to be 
reminded of classroom 
norms. 

 
Students are given 
opportunities to collaborate, 
but may not always be 
supportive of each other or 
may need significant 
assistance from the teacher to 
work together. 

 
Praises positive behavior OR 
enforce consequences for 
negative behavior, but not 
both. 

 
Focuses on the behavior of a 
few students, while ignoring 
the behavior (positive or 
negative) of others. 

Students are frequently 
disrespectful of SLP or 
peers as evidenced by 
discouraging remarks or 
disruptive behavior. 

 
Students are not given many 
opportunities to collaborate 
OR during these times do 
not work well together even 
with SLP intervention. 

 
-SLP rarely or never praises 
positive behavior. 

 
-SLP rarely or never 
addresses negative behavior. 

 

Notes:  
1. If there is one or more instances of disrespect by the SLP toward students, the SLP should be scored a Level 1 for this standard. 
2. Elementary school SLPs more frequently will, and are sometimes required to have, expectations, rewards, and consequences posted visibly in the 

classroom. Whether or not these are visibly posted, it should be evident within the culture of the classroom that students understand and abide by a 
set of established expectations and are aware of the rewards and consequences of their actions. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.9 Set high 

expectations for 
academic 
success 

At level 4, the criteria is 
met for Level 3 and 
additionally includes at 
least one of the following: 

 
Students analyze their own 
progress toward goals. 

 
Students demonstrate high 
academic expectations for 
themselves. 

 
Students value academic 
success as evidenced by 
effort and quality of their 
work. 

SLP sets high and attainable 
expectations for students of all 
levels. 

 
Students ask questions and are 
willing to respond even if they 
are unsure of an answer. 

 
SLP celebrates high quality 
academic work and/or 
participation when appropriate. 

SLP may set high 
expectations for some, but 
not others. 

 
Some students may be afraid 
to take on challenges and risk 
failure (hesitant to ask for 
help when needed or give-up 
easily). 

 
SLP may praise the academic 
work of some, but not others. 

SLP rarely or never sets 
high expectations for 
students. 

 
Students may demonstrate 
disinterest or lack of 
investment in their work, 
For example, students might 
be unfocused, off-task, or 
refuse to attempt 
assignments. 

 
Students are generally afraid 
to take on challenges and 
risk failure due to frequently 
discouraging comments 
from the teacher or peers. 

 
-SLP rarely or never praises 
academic work or good 
behavior. 

 

Notes:  
1. There are several ways for an SLP to demonstrate high expectations: through encouraging comments, higher-level questioning, expectations written 

and posted in the classroom, individual student work plans, etc. 
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DOMAIN 3: TEACHER LEADERSHIP 
Speech Pathologists develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students. 

 
 
 
 
 

Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.1 Contribute to 

school culture 
At level 4, the criteria is 
met for Level 3 and 
additionally includes at 
least one of the following: 

 
-Seek out leadership roles. 

 
-Seek out opportunities to 
dedicate time for students 
and peers outside of class. 

Contributes ideas and expertise to 
further the school’s mission and 
initiatives. 

 
Dedicates time efficiently, when 
needed, to help students and peers 
outside of class. 

Seldom contributes ideas and 
expertise to further the school’s 
mission and initiatives. 

 
Dedicates little time to help 
students and peers efficiently 
outside of class. 

Rarely or never contributes 
ideas aimed at improving 
school efforts. 

 
Dedicates no time outside 
of class towards helping 
students and peers. 

3.2 Collaborate 
purposefully 
with 
professionals in 
related 
disciplines 

At level 4, the criteria is 
met for Level 3 and 
additionally includes at 
least one of the following: 

 
Seeks out opportunities to 
collaborate. 

Seeks out and participates in 
regular opportunities to work with 
and learn from others. 

 
Asks for assistance, when needed, 
and provides assistance to others 
in need. 

Participates in occasional 
opportunities to work with and 
learn from others. 

 
Asks for assistance and 
feedback when needed. 

Rarely or never participates 
in opportunities to work 
with others. 

 
Works in isolation and is 
not a team player. 

 
Is asked by peers to assist 
with difficult situations. 

Does not provide other teachers 
with assistance of feedback 
when requested. 

Takes on leadership roles 
within collaborative 
groups. 

Does not regularly seek out 
opportunities to work with 
others. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.3 Seek 

professional 
skills and 
knowledge 

At level 4, the criteria is 
met for Level 3 and 
additionally includes at 
least one of the following: 

 
Regularly shares newly 
learned knowledge and 
practices with appropriate 
disciplines. 

 
Accepts opportunities to 
lead professional 
development sessions. 

Actively pursues opportunities to 
improve knowledge and practice. 

 
Seeks out ways to implement 
new practices into instruction, 
where applicable. 

 
Welcomes constructive feedback 
to improve practices. 

Attends all mandatory 
professional development 
opportunities. 

 
Does not actively pursue 
optional professional 
development opportunities. 

 
Does not seek out ways to 
implement new practices into 
instruction. 

 
Does not accept constructive 
feedback well. 

Rarely or never attends 
professional development 
opportunities. 

 
Shows little or no interest in 
new ideas, programs, or classes 
to improve teaching and 
learning. 

3.4 Advocate for 
student success 

At level 4, the criteria is 
met for Level 3 and 
additionally includes at 
least one of the following: 

Displays commitment to the 
education of all his/her students. 

 
Attempts to remedy obstacles 
around student achievement. 

Displays commitment to the 
education of all his/her 
students. 

 
Advocates for students’ needs. 

Rarely or never displays 
commitment to the 
education of his/her 
students. 

Displays commitment to 
the education of all the 
students in the school. 

 
Advocates for students’ 
individualized needs. 

Accepts failure as par for 
the course and does not 
advocate for students’ 
needs. 

Makes changes as 
necessary to ensure student 
success. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.5 Engage families 

in student 
learning 

At level 4, the criteria is 
met for Level 3 and 
additionally includes at 
least one of the following: 

 
Strives to form parental 
relationships, so that they 
are opportunities to 
participate in student 
learning. 

 
Addresses concerns in a 
timely and positive 
manner. 

Proactively contacts parents in a 
variety of ways to engage them 
in student learning. 

 
Responds promptly to contact 
from parents. 

 
Engages in all forms of parent 
outreach required by the school. 

Responds to contact from 
parents. 

 
Engages in all forms of parent 
outreach required by the school. 

 
Does not proactively reach out to 
parents to engage them in 
student learning. 

SLP rarely or never reaches out 
to parents and/or frequently 
does not respond to contacts 
from parents. 
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MID-YEAR SUMMATIVE FORM (Speech Language Pathologist) 

Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Purposeful Planning 
1.1 Plans assessments designed to determine eligibility for 

supplementary educational services 
1.2 Set ambitious and measurable goals based on student assessments 
1.3 Develop Standards-Based on Unit Plans and Assessments 
1.4 Create Objective-Driven Lesson Plans and Assessments 
1.5 Track Student Data and Analyze Progress 

#DIV/0! AVERAGE DOMAIN 1 
 

Domain 2: Effective Instruction 
2.1 Develop student understanding and mastery of lesson objectives 
2.2 Demonstrate and clearly communicate content knowledge to students 
2.3. Engage students in academic content 
2.4. Check for understanding 
2.5. Modify instruction as needed 
2.6 Develop higher level of understanding through rigorous instruction 

and work 
2.7 Maximize instructional time 
2.8 Create Classroom Culture of Respect and Collaboration 
2.9 Set High Expectations for Academic Success 

#DIV/0! AVERAGE DOMAIN 2 
 

Domain 3: Teacher Leadership 
3.1 Contribute to School Culture 
3.2 Collaborate purposefully with professionals 
3.3 Seek Professional Skills and Knowledge 
3.4 Advocate for Student Success 
3.5 Engage Families in Student Learning 

#DIV/0! AVERAGE DOMAIN 3 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 

TOTAL 
10% #DIV/0! 

#DIV/0! 
 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 
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District’s State Accountability 
Grade 

 
5% 

 

Student Learning Objective 15% 
 

(Enter 4, 3, or 2)   

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

 
 

(Must enter a negative. 5 or 0) 
Meets 0  

 
 

 FINAL SCORE #DIV/0!  

Ineffective 

0.80 – 1.39 

Improvement Necessary 

1.40 - 1.99 

Effective 

2.00 – 2.79 

Highly Effective 

2.80 – 3.20 

 
MID-YEAR Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Reminder: The Mid-Year summative rating only includes the Teacher Effectiveness Rubric. 

The Annual summative will include the Teacher Effectiveness Rubric, SLO, and District Letter Grade. 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature: Date:     

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     
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ANNUAL SUMMATIVE FORM (Speech Language Pathologist) 

Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 

Place indicator rating number on each blank 
 

Domain 1: Purposeful Planning 
1.1 Plans assessments designed to determine eligibility for 

supplementary educational services 
1.2 Set ambitious and measurable goals based on student assessments 
1.3 Develop Standards-Based on Unit Plans and Assessments 
1.4 Create Objective-Driven Lesson Plans and Assessments 
1.5 Track Student Data and Analyze Progress 

#DIV/0! AVERAGE DOMAIN 1 
 

Domain 2: Effective Instruction 
2.1 Develop student understanding and mastery of lesson objectives 
2.2 Demonstrate and clearly communicate content knowledge to students 
2.3. Engage students in academic content 
2.4. Check for understanding 
2.5. Modify instruction as needed 
2.6 Develop higher level of understanding through rigorous instruction 

and work 
2.7 Maximize instructional time 
2.8 Create Classroom Culture of Respect and Collaboration 
2.9 Set High Expectations for Academic Success 

#DIV/0! AVERAGE DOMAIN 2 
 

Domain 3: Teacher Leadership 
3.1 Contribute to School Culture 
3.2 Collaborate purposefully with professionals 
3.3 Seek Professional Skills and Knowledge 
3.4 Advocate for Student Success 
3.5 Engage Families in Student Learning 

#DIV/0! AVERAGE DOMAIN 3 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10% #DIV/0! 
Domain 2 AVERAGE 60% #DIV/0! 
Domain 3 AVERAGE 

TOTAL 
10% #DIV/0! 

#DIV/0! 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 
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District’s State Accountability 
Grade 

 
5% 

 

Student Learning Objective 15% 
 

(Enter 4, 3, or 2)   

Core Prof. Rubric (0 or deduct. 5) 
  

Does not Meet -.05 (Must enter a negative. 5 or 0) 
Meets 0  

 
 

 FINAL SCORE #DIV/0!  

Ineffective 

1.0 - 1.74 

Improvement Necessary 

1.75 - 2.49 

Effective 

2.5 - 3.49 

Highly Effective 

3.5 - 4.0 

 
Final Summative Rating: 

Ineffective Improvement Necessary 

Effective Highly Effective 
 
 

Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy 

Signature: Date:     

 

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy 

Signature: Date:     

 

Original to: Human Resources Copies to: Teacher & Administrator(s) 
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INSTRUCTIONAL/TECHNOLOGY COACH EVALUATION RUBRIC 
DOMAIN 1: PURPOSEFUL PLANNING 
Instructional/Technology Coaches work in collaboration with staff to develop a rigorous instruction/curriculum relevant for all students. They continuously learn about 
the current trends in curriculum and technology instruction. Coaches are responsible for reflecting upon the development of knowledge, content, skills related to research, 
theories, and models of learning to help all students exemplify the school goals, mission, and/or vision. 

 
Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.1 Develop 

professional 
development that 
supports staff 
lesson plans/units 

At level 4, a coach fulfills 
all of the criteria for Level 
3 and additionally: 

 
Supports the staff/teacher 
(s) with well-designed 
lessons that align with state 
standards and district 
curriculum 
Consults with 
staff/teacher(s) regarding 
student reaction to content, 
the flexibility of time 
allocations per unit and/or 
level of difficulty of each 
unit variety of sources to 
enrich the school’s 
program. 

Consistently supports the 
staff/teacher (s) with well-designed 
professional development 

Rarely supports the staff/teacher 
(s) with well-designed 
professional development 

There is no evidence of the 
coach supporting staff/teacher (s) 
with well-designed professional 
development 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.2 Utilizes At level 4, a coach fulfills Consistently uses current Rarely uses prior No evidence of coach using 

Assessment all of the criteria for Level data to facilitate data to facilitate staff/teacher prior data to 
Data to Plan 3 and additionally: staff/teacher development of development. facilitate staff/teacher 
Professional Incorporates differentiated achievement goals, unit plans, Sets achievement goals, unit development when planning 
Growth professional learning in AND lesson plans. plans, OR lesson plans, but professional learning. 
Activities planning with 

staff/teacher(s) at their 
Addresses several parts of the 
school’s school improvement plan 

not all of the above. 
Examines multiple data to 

Does not examine multiple 
data to inform instruction, 

 level to support student AND includes benchmarks to inform instruction or set or set goals. 
 achievement. help monitor learning and goals.  
 Examines multiple data to inform interventions   
 inform instruction, set throughout the year.   
 goals and regularly Examines multiple data to   
 monitor progress. inform instruction, set goals   
 Shares data with all and occasionally monitor   

 relevant building-level progress.   
 stakeholders.    

1.3 Establishes At level 4, a coach fulfills Professional learning plan Professional learning plan Professional learning plan is 
Ambitious and all of the criteria for Level addresses several parts of the minimally addresses the not aligned with the school 
Measurable 3 and additionally: school improvement plan. school improvement plan. improvement plan. 
Achievement Analyzes student Collaborates with staff to Monitors that staff sets Does not collaborate with 
Goals for assessment data to inform set professional, instructional professional, instructional staff to set professional, 
Instructional instruction, learning plan is and/or technology goals. and/or technology goals. instructional and/or 
and Technology aligned with the school   technology goals. 
Support improvement plan. 

Collaborates with staff 
   

 to set, monitor, and adjust    

 professional, instructional    
 and/or technology goals.    
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
1.4 Assists Staff 

With Data 
Tracking and 
Progress 
Analyzation 

At level 4, a coach fulfills all of 
the criteria for Level 3 and 
additionally: 

 
Demonstrates through 
conversation, sharing of 
resources, modeling, and 
leadership of professional 
development activities. 
Staff reflection is consistently 
utilized to plan future support. 
Continual follow up for staff 
supports lasting change or 
implementation of new 
strategies and practices. 

Consistently makes 
suggestions on improving 
instruction and student 
achievement based on data 
collected, students’ needs, 
and knowledge of goals for 
staff growth. Demonstrates 
through conversation, sharing 
of resources, modeling, and 
leadership of professional 
development activities his/her 
knowledge of effective 
intervention strategies for 
closing gaps in student/staff 
skills/knowledge. 

Rarely makes suggestions on 
improving instruction and 
student achievement based 
on data collected, students’ 
needs, and knowledge of 
goals for growth. 
Demonstrates only limited 
knowledge of effective 
intervention strategies for 
closing gaps in student 
skills/knowledge. 

No evidence of coach 
making suggestions on 
improving instruction and 
student achievement based 
on data collected, students’ 
needs, and knowledge of 
goals for growth. 
Demonstrates little or no 
knowledge of effective 
intervention strategies for 
closing gaps in student 
skills/knowledge. 

1.5 Creates and 
collaborates 
with staff and 
administrato
rs to assess 
and establish 
instructional 
and/or 
technology 
needs 

 
 

At level 4, a coach fulfills all of 
the criteria for Level 3 and 
additionally: 

 
The coach navigates the vast 
field of technology applications 
and instruction to sharpen the 
school’s focus on how to make 
the learning more engaging and 
relevant for students. 
 
The coach will co-teach and/or 
models the class as classroom 
support while the staff is 
implementing a new lesson 
utilizing technology. 
 
The coach continuously 
follows up with staff and 
administration to evaluate the 
success of the strategies that 
were implemented. 

The coach collaborates 
with staff or 
administrators to 
establish instructional 
and/or technology needs 

 
Coach does research and 
finds resources for staff 

 
Coach provides ideas on 
how technology can 
enhance lesson plans, 
curriculum, and 
assessments 

 
Coach helps staff 
improve practice, using 
technology, trying 
different strategies, or by 
exploring new classroom 
or literacy approaches 

Minimal evidence that the 
coach collaborates with staff 
or administrators to 
establish instructional 
and/or technology needs 

Coach may research to find 
resources for staff but does 
not share the information 
with staff 

Coach provides few ideas 
on how technology can 
enhance lesson plans, 
curriculum, and assessments 

Coach attempts to help 
teachers improve practice, 
using technology, but does 
not vary different strategies, 
or does not explore new 
classroom or literacy 
approaches 

No evidence that the coach 
collaborates with teachers 
or administrators to 
establish instructional 
and/or technology needs 

 
Coach does not research or 
find resources for staff 

 
Coach fails to provide 
ideas on how technology 
can enhance lesson plans, 
curriculum, and 
assessments 

 
Coach fails to help teachers 
improve practice, using 
technology, trying different 
strategies, or by exploring 
new classroom or literacy 
approaches 
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DOMAIN 2: EFFECTIVE INSTRUCTION 
Instructional/Technology Coaches provide differentiated support for teachers or all building staff to assist in professional growth so that all staff members participating 
have the opportunity to gain mastery of the objectives in the classroom environment that fosters a climate of urgency in expectation around achievement, excellence, 
and respect. 

 
Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.1 Develop staff 

professional 
development 
objectives 
 
 

Coach is highly effective at 
developing staff understanding 

and mastery of lesson 
objectives 

Coach is effective at developing 
staff understanding and mastery 

of lesson objectives 

Coach needs improvement at 
developing staff understanding and 

mastery of 
lesson objective 

Coach is ineffective at 
developing staff understanding 

and mastery of lesson objectives 

For Level 4, all of the evidence 
listed under Level 3 is present, 

as well as some of the 
following: 

 
-Staff can explain what they 

are learning and why it is 
important, beyond repeating 

the stated objective. 
 

-Coach effectively engages 
prior knowledge of staff in 
connecting to lesson. Staff 

demonstrate through work or 
comments that they understand 

this connection. 

-Lesson objective is specific, 
measurable, and aligned to the 
school improvement plan. It 

conveys what staff is learning 
and what they will be able to do 
by the end of the professional 

development. 
 

- Objective is written in a staff- 
friendly manner and/or explained 

to staff in easy-to-understand 
terms. 

 
-Importance of the objective is 

explained so that staff 
understands why they are 

learning what they are learning. 

-Lesson objective conveys what 
staff is learning and what they will 

be able to do by the end of the 
lesson, but may not be aligned to 
the school improvement plan or 

measurable. 
 

-Objective is stated, but not in a 
staff-friendly manner that leads to 

understanding. 
 

-Coach attemptsexplanation of 
importance of objective, but staff 

fails to understand 

-Lesson objective is missing 
more than one component. It 
may not be clear about what 

staff is learning or will be able 
to do by the end of the lesson.   

 
-There may not be a clear 
connection between the 

objective and lesson, or coach 
may fail to make this connection 

for staff. 
 

-Coach may fail to discuss 
importance of objective or there 

may not be a clear 
understanding amongst staff as 

to why the objective is 
important. 

2.2 Demonstrate and 
clearly 
communicate 
content 
knowledge to 
staff 

Coach is highly effective at 
demonstrating and clearly 
communicating content 
knowledge to staff.  

Coach is effective at 
demonstrating and clearly 
communicating content 
knowledge to staff. 

Coach needs improvement at 
demonstrating and clearly 
communicating content knowledge 
to staff. 

Coach is ineffective at 
demonstrating and clearly 
communicating content 
knowledge to staff. 

For Level 4, all of the evidence 
listed under Level 3 is present, 
as well as some of the 
following: 
-Coach fully explains concepts 
in as direct and 

-Coach demonstrates content 
knowledge and delivers content 
that is factually correct. 
 
- Content is clear, concise and 
well-organized. 

Coach delivers content that is 
factually correct. 
 
Content occasionally lacks clarity 
and is not as well organized as it 
could be. 

Coach may deliver content that 
is factually incorrect.  
 
Explanations may be unclear or 
incoherent and fail to build  
student understanding of key 
concepts. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
  efficient a manner as possible, 

while still  
achieving staff understanding. 

- Coach relates and rephrases 
instruction in multiple ways to 
increase understanding. 

- Coach may fail to restate or 
rephrase instruction in multiple 
ways to increase understanding. 

- Coach continues with planned 
instruction, even when it is 
obvious that staff is not 
understanding content. 

- Coach effectively connects 
content to other content areas, 
staff experiences and interests, 
or current events in order to 
make content relevant and 
build interest. 

 
Coach emphasizes key points or 
main ideas in content 
 
Coach uses appropriate language 
and explanations. 

Coach does not adequately 
emphasize main ideas, and staff is 
sometimes confused about key 
takeaways. 
 
Explanations sometimes lack 
appropriate language. 

 
- Coach does not emphasize 
main ideas, and staff is often 
confused about content. 
 
Coach fails to use appropriate 
language. 

-Explanations spark staff 
excitement and interest in the 
content. 
- Staff participate in each 
other’s’ learning of content 
through collaboration during 
the lesson. 

Coach implements relevant 
instructional strategies learned 
via professional development. 

Coach does not always implement 
new and improved instructional 
strategies learned via professional 
(Enter 4, 3, or 2)development. 

 

- Staff asks higher-order 
questions and make 
connections independently, 
demonstrating that 
they understand the content at a 
higher level. 

   

2.3 Engage staff in 
academic and/or 
technology 
content 

Coach is highly effective at 
engaging staff in 
academic content 

Coach is effective at engaging 
staff in academic content 

Coach needs improvement at 
engaging staff in academic content 

Coach is ineffective at engaging 
staff in academic content 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
  For Level 4, all of the evidence 

listed under Level 3 is present, 
as well as some of the 
following: 
 
-Coach provides ways to 
engage with content that 
significantly promotes staff 
mastery of the objective. 
 
-Coach provides differentiated 
ways of engaging with content 
specific to individual staff 
needs. 
 
-The lesson progresses at an 
appropriate pace so that staff is 
never disengaged, and staff that 
finish early have something 
else meaningful to do. 
 
-Coach effectively integrates  
technology as a tool to engage 
staff in activity. 

- ¾ or more of staff is actively 
engaged in content at all times 
and not off-task 
-Coach provides multiple ways, 
as appropriate, of engaging with 
content, all aligned to the lesson 
objective. 
-Coach sustains the attention of 
the staff by maintaining a 
dynamic presence. 
-Ways of engaging with content 
reflect different learning 
modalities or intelligence. 
- Staff has the prerequisite skills 
and knowledge needed to benefit 
from the activity. 

-Fewer than ¾ of staff is engaged 
in content and many are off-task. 
 
Coach may provide multiple ways 
of engaging staff, but perhaps not 
aligned to lesson objective or 
mastery of content. 
 
Coach may miss opportunities to 
provide ways of differentiating 
content for staff engagement 
 
Some staff may not have the 
prerequisite skills necessary to 
fully engage in content. 
 
Staff may appear to actively listen, 
but when it comes time for 
participation are disinterested in 
engaging. 

-Fewer than½ of staff is 
engaged in content and many 
are off-task. 
 
-Coach may only provide one 
way of engaging with content 
OR coach may provide multiple 
ways of engaging staff that are 
not aligned to the lesson 
objective or mastery of content. 
 
-Coach does not differentiate 
instruction to target different 
learning modalities. 
 
-Most staff do not have the 
prerequisite skills necessary to 
fully engage in the activity. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.4 Supports staff 

with Co- 
Planning and 
Implementation 
of Instruction 

At level 4, a coach fulfills 
all of the criteria for Level 
3 and additionally: 

 
Highlights examples of 
recent work that meets 
high expectations. 
Encourages interest in 
learning by providing 
additional opportunities to 
apply and build skills 
beyond expected lesson 
elements (e.g. 
opportunities to observe 
other staff members or 
sharing their 
skills/strategies at staff 
meetings with other 
teachers) 

Consistently supports staff 
in co-planning lessons: 

 
Lesson objective is specific, 
measurable, and aligned to 
standards. It conveys what 
students are learning and 
what they will be able to do 
by the end of the lesson. 
Objective is written in a 
student-friendly manner 
and/or explained to students 
in easy- to-understand 
terms. 
Importance of the objective 
is explained so that students 
understand why they are 
learning what they are 
learning. Lesson builds on 
students’ prior knowledge 
of key concepts and skills 
and makes this connection 
evident to students. 
Lesson is well-organized to 
move students towards 
mastery of the objective. 
Assists in assessment of 
data interpretation and in 
using data and assessments 
to plan standards. 

Rarely supports staff in co- 
planning lessons: 

 
Lesson objective does not 
convey what students are 
learning and what they will 
be able to do by the end of 
the lesson, or it may not be 
aligned to standards or 
measurable. 
Objective is stated, but not 
in a student-friendly manner 
that leads to understanding. 
Attempts explanation of 
importance of objective, but 
student fails to understand. 
Lesson generally does not 
build on prior knowledge of 
students or students fail to 
make this connection. 
Organization of the lesson 
may not always be 
connected to mastery of the 
objective. Assists in 
interpreting data but does 
not link it to instructional 
planning or student 
achievement goals. 

No evidence of supporting 
staff in co-planning 
lessons. 

 
Lesson objective is not 
specific, measurable, or 
aligned to standards. 
There may not be a clear 
connection between the 
objective and lesson, or 
teacher may fail to make 
this connection for 
students. May fail to 
discuss importance of 
objective or there may not 
be a clear understanding 
amongst students as to 
why the objective is 
important. 
May be no effort to 
connect objective to prior 
knowledge of students. 
Lesson is disorganized 
and does not lead to 
mastery of objective. 
Does not effectively 
collaborate with staff or 
use student data to assist 
in planning. 

2.5 Modify 
professional 
development as 
needed 

Coach is highly effective at 
modifying professional 
development as needed 

Coach is effective at 
modifying professional 
development as needed 

Coach needs improvement at 
modifying professional 
development as needed 

Coach is ineffective at 
modifying professional 
development as needed 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
  For Level 4, all of the evidence 

listed under Level 3 is present, 
as well as some of the 
following: 
 
-Coach anticipates staff 
misunderstandings and 
preemptively addresses them. 
 
-Coach is able to modify 
instruction to respond to 
misunderstandings without 
taking away from the flow of 
the lesson or losing 
engagement. 

-Coach makes appropriate 
adjustments to instruction based 
on checks for understanding that 
lead to increased understanding 
for most staff. 
 
-Coach differentiates delivery of 
instruction based on checks for 
understanding to meet diverse 
staff needs. 
 
-Coach responds to 
misunderstandings with effective 
scaffolding techniques. 
 
-Coach doesn’t give up, but 
continues to try to address 
misunderstanding with different 
techniques if the first 
try is not successful. 

-Coach may attempt to make 
adjustments to instruction based on 
checks for understanding, but these 
attempts may be misguided and 
may not increase understanding for 
all staff. 
 
-Coach may primarily respond to 
misunderstanding by using teacher-
driven scaffolding techniques (for 
example, re- explaining a concept), 
when staff- driven techniques 
could have been more effective. 
 
-Coach may persist in using a 
particular technique for responding 
to a misunderstanding, even when 
it is not succeeding. 

-Coach rarely or never attempts 
to adjust instruction based on 
checks for understanding and 
any attempts at doing so 
frequently fail to increase 
understanding for staff. 
 
-Coach only responds to 
misunderstandings by using 
teacher-driven scaffolding 
techniques. 
 
-Coach repeatedly uses the same 
technique to respond to 
misunderstandings, even when it 
is not succeeding. 

2.6 Develop higher Coach is highly Coach is effective at Coach needs improvement at  Coach is ineffective at  
 level of  effective at developing a developing a higher level of  developing a higher level of  developing a higher level of  
 understanding  higher level of understanding through understanding through understanding through 
 through understanding through rigorous professional rigorous professional rigorous professional 
 rigorous  rigorous professional development and work development and work development and work 
 professional  development and work    
 development      
 and work     
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
  For Level 4, all of the evidence 

listed under level 3 is present, 
as well as some of the 
following: 
 
-Activity is accessible and 
challenging to all staff. 
 
-Staff is able to answer higher- 
level questions with 
meaningful responses. 
 
-Staff pose higher-level 
questions to the coach and to 
each other. 
 
-Coach highlights examples of 
recent staff work that meets 
high expectations; insists and 
motivates staff to try again, if 
not great. 
 
-Coach encourages staff 
interest in learning by 
providing staff with additional 
opportunities to apply and 
build skills beyond expected 
lesson elements. 

-Activity is accessible and 
challenging to almost all staff. 
 
-Coach frequently develops high-
level understanding through 
effective questioning. 
 
-Lesson pushes almost all staff 
forward due to differentiation of 
instruction based on each staff 
member’s level of understanding. 
 
-Staff have opportunities to 
meaningfully practice, apply and 
demonstrate that they are 
learning. 
 
-Coach shows patience and helps 
staff to work hard toward 
mastering the objective and to 
persist even when faced with 
difficult material. 

-Activity is not always accessible 
or challenging for staff. 
 
-Some questions used may not be 
effective in developing higher- 
level understanding (too complex 
or confusing). 
 
-Coach may not always use 
questioning as an effective tool to 
increase understanding. 
 
-While staff may have some 
opportunity to meaningfully 
practice and apply concepts, 
instruction is more coach- directed. 
 
-Coach may encourage staff to 
work hard, but may not persist in 
efforts to have staff keep trying. 

- Activity is not aligned with 
developmental level of staff 
(may be too challenging or too 
easy). 
 
-Coach may not use questioning 
as an effective tool to increase 
understanding. Staff only show 
a surface understanding of 
concepts. 
 
-Questions do not result in 
higher-level understanding for 
staff. 
 
-Lesson is almost always coach 
directed. Staff have few 
opportunities to meaningfully 
practice orapply concepts. 
 
-Coach gives up on staff easily 
and does not encourage them to 
persist through difficult 
material. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.7 Supports 

Effective 
Implementation 
of Engagement 
Strategies 

At level 4, a coach fulfills 
all of the criteria for Level 
3 and additionally: 
 
Professional learning 
includes assisting staff on 
appropriate pacing of 
lessons so that students are 
not disengaged. 

Consistently provides 
differentiated ways of engaging 
with content specific to 
individual student/staff needs. 

 
Consistently presents 
opportunities to provide 
staff engagement strategies 
for students. 

 
Supports staff in effectively 
integrating technology as a 
tool to engage students in 
academic content. 

Rarely provides differentiated 
ways of engaging with content 
specific to individual student 
needs. 
May miss opportunities to 
provide staff engagement 
strategies for students. 

 
Rarely supports staff in 
effectively integrating 
technology as a tool to engage 
students in academic content. 

No evidence of providing 
differentiated ways of 
engaging with content 
specific to individual 
student needs. 
Does not provide staff 
effective engagement 
strategies for students. 

 
Misses opportunities to 
support staff in effectively 
integrating technology as a 
tool to engage students in 
academic content. 

2.8 Create culture 
of respect and 
collaboration  

Coach is highly effective at 
creating a classroom 
culture of respect and 
collaboration. 

Coach is effective at creating a 
culture of respect and 
collaboration. 

Coach needs improvement at 
creating a culture of respect 
and collaboration. 

Coach is ineffective at 
creating a culture of respect 
and collaboration. 

For Level 4, all of the 
evidence listed under level 
3 is present, as well as 
some of the following: 
 
-Staff is invested in the 
academic success of their 
peers as evidenced by 
unprompted collaboration 
and assistance. 
 
-Staff reinforce positive 
character and behavior and 
discourage negative 
behavior amongst 
themselves. 

-Staff is respectful of the coach. 
 
-Staff is given opportunities to 
collaborate and support each 
other in the learning process. 
 
-Coach reinforces positive 
character and behavior and 
discourages negative behavior. 
 
-Coach has a good rapport with 
the staff, and shows genuine 
interest in their thoughts and 
opinions. 

-Staff is generally respectful 
of the coach and peers, but 
may occasionally act out or 
need to be reminded of staff 
norms. 
 
-Staff is given opportunities 
to collaborate, but may not 
always be supportive of each 
other or may need significant 
assistance from the coach to 
work together. 

-Staff is frequently 
disrespectful of coach as 
evidenced by discouraging 
remarks or disruptive 
behavior. 
 
-Staff is not given many 
opportunities to collaborate 
OR during these times do 
not work well together even 
with coach intervention. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
2.9 Confirms That 

the Staff 
checks for 
Understanding 

At level 4, a coach fulfills 
all of the criteria for Level 
3 and additionally: 

 
Confirms that the staff is 
checking for student 
understanding through 
formal and informal 
assessment. 

Consistently confirms staff 
checks for understanding. 

 
Assures that staff uses open- 
ended questions to surface 
common misunderstandings 
and assess student mastery of 
material at a range of both 
lower and higher-order 
thinking. 

Rarely checks for 
understanding. 

 
Rarely assures that staff uses 
open-ended questions to 
surface common 
misunderstandings and 
assess student mastery of 
material at a range of both 
lower and higher-order 
thinking. 

No evidence of checking for 
understanding. 

 
Does not model checks for 
understanding. Does not 
assure staff uses open- 
ended questions to surface 
common misunderstandings 
and assess student mastery 
of material at a range of 
both lower and higher-order 
thinking. 
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DOMAIN 3: TEACHER LEADERSHIP 
Instructional/Technology Coaches develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students. 

 
 
 
 
 

Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.1 Contribute to 

school culture  
At Level 4, a coach fulfills 
the criteria for Level 3 and 
additionally may: 
-Seek out leadership roles. 
-Go above and beyond in 
making time for students 
and staff. 

Coach will: 
-Contribute ideas and expertise 
to further the schools’ mission 
and initiatives. 
-Dedicate time efficiently, 
when needed, to helping 
students and staff. 

Coach will: 
-Contribute occasional ideas 
and expertise to further the 
school’s mission and 
initiatives. 
 
Coach may not: 
-Frequently make the time to 
help students and peers. 

Coach rarely or never 
provides ideas aimed at 
improving school efforts. 
Coach dedicates little or no 
time students and staff. 

3.2 Collaborate 
with staff 

At level 4, a coach fulfills 
all of the criteria for Level 
3 and additionally: 

 
Coaches participate in 
forming goals for 
themselves and 
analyzing their progress. 
Demonstrate high 
expectations for 
themselves. 
Comments and actions 
demonstrate that they are 
excited about their work and 
understand why it is 
important. 

Consistently sets high expectations 
for staff success: 

 
Sets high expectations for staff of 
all levels. 
Recognizes that staff are invested 
in their work and values success as 
evidenced by their effort and 
quality of their work. 
Ensures professional learning is a 
safe place to take on challenges 
and risk failure (staff do not feel 
shy about asking questions or bad 
about answering incorrectly). 
Celebrates and praises work. High 
quality work of all staff is 
recognized. 

Rarely improves at setting high 
expectations for staff success: 

 
Sets high expectations for some, 
but not others. 
Recognizes when staff are 
invested in their work, or when 
they spend time off-task or give 
up when work is challenging. 
Some staff may be afraid to take 
on challenges and risk failure 
(hesitant to ask for help when 
needed or give up easily). 
Praises the academic work of 
some, but not others. 
High quality work of a few, but 
not all staff may be recognized. 

No evidence of setting high 
expectations for staff 
success: 

 
Staff do not demonstrate 
interest or investment in 
their work, e.g. staff 
might be unfocused, off- 
task, or refuse to attempt 
new strategies. 
Does not encourage staff to 
take on challenges or risk 
failure due to frequently 
discouraging comments 
from the coach or staff. 
Does not praise 
academic work or 
good behavior. Does 
not praise high quality 
work. 
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 
3.3 Advocates for 

staff/student 
success 
 

At Level 4, a coach fulfills 
the criteria for Level 3 and 
additionally may: 
-Display commitment to 
the education of all the 
staff/ students in the 
school. 
-Make changes and take 
risks to ensure 
staff/student success. 

Coach will: 
-Display commitment to the 
education of all his/her 
staff/students. 
-Attempt to remedy obstacles 
around staff/student 
achievement. 
-Advocate for staff/students’ 
individualized needs. 

Coach will: 
-Display commitment to the 
education of all his/her 
staff/students. 

 
Coach may not: 
-Advocate for staff/students’ 
needs 

Coach rarely or never 
displays commitment to the 
education of his/her 
staff/students. Coach 
accepts failure as par for the 
course and does not 
advocate for staff/students 
or their needs. 

3.4 Engage Families 
in Student 
Learning 
 

At Level 4, a coach fulfills 
the criteria for Level 3 and 
additionally may: 
-Strives to form 
relationships in which 
parents are given ample 
opportunity to participate 
in student learning. 
-Is available to address 
concerns in a timely and 
positive manner, when 
necessary, outside of 
required outreach events. 

Coach will: 
-Proactively reach out to 
parents in a variety of ways to 
engage them in student 
learning (newsletters, phone 
calls, emails). 
-Respond promptly to contact 
from parents. 
-Engage in all forms of parent 
outreach required by the 
school. 

Coach will: 
-Respond to contact from 
parents. 
-Engage in all forms of 
parent outreach required by 
the school. 

 
Coach may not: 
-Proactively reach out to 
parents to engage them in 
student learning 
(newsletters, phone calls, 
emails). 

Coach rarely or never 
reaches out to parents 
and/or frequently does not 
respond to contacts from 
parents. 

3.5 Seek 
Professional 
Skills and 
Knowledge 

At level 4, a coach fulfills 
all of the criteria for Level 
3 and additionally: 

 
Regularly shares newly 
learned knowledge and 
practices with others. 
Seeks out opportunities to 
lead professional learning 
sessions. 

Consistently attends 
professional development 
opportunities. 
Consistently shows interest in new 
ideas, programs, or professional 
development to improve teaching 
and learning. 
Welcomes constructive feedback 
to improve practices. 

Rarely attends professional 
development opportunities. 
Seldom shows interest in new 
ideas, programs, or 
professional development to 
improve teaching and learning. 
Listens to constructive 
feedback with little attempt to 
improve practices. 

No evidence of attending 
professional development 
opportunities. 
Does not show interest in 
new ideas, programs, or 
professional development to 
improve teaching and 
learning. 
Constructive feedback is not 
welcome. 
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MID-YEAR SUMMATIVE FORM (Instructional/Technology Coach) 
Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 
Place indicator rating number on each blank 

 
Domain 1: Purposeful Planning 

1.1 Develop Standards-Based Plans and Assessments 
1.2 Utilizes Assessment Data to Plan Professional Growth Activities 
1.3 Establishes Ambitious and Measurable Achievement Goals for Instructional 

and Technology Support 
1.4 Assists Teacher With Data Tracking and Progress Analyzation 
1.5 Creating and collaborating with teachers and administrators to assess and 

establish instructional and technology needs 
#DIV/0! AVERAGE DOMAIN 1 

Domain 2: Effective Instruction 

 
#DIV/0! AVERAGE DOMAIN 2 

Domain 3: Teacher Leadership 
3.1 Contribute to school culture 
3.2  Collaborate with peers 
3.3 Advocate for student success 
3.4 Engage families in student learning 
3.5 Seek professional skills and knowledge 

#DIV/0! AVERAGE DOMAIN 2 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10%  #DIV/0! 
Domain 2 AVERAGE 60%  #DIV/0! 
Domain 3 AVERAGE 10%  #DIV/0! 

TOTAL   #DIV/0! 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 

2.1 Develop staff professional development objectives 
2.2 Demonstrate and clearly communicate content knowledge to teachers 
2.3 Engage teachers in academic/technology content 
2.4  Supports teacher with co-planning and implementation of instruction 
2.5  Modify instruction as needed 
2.6  Develop higher level of understanding through rigorous instruction and work 
2.7 Supports effective implementation of engagement strategies 
2.8 Create culture of respect and collaboration 
2.9 Confirms that the coach checks for understanding 



126  

District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 

  
5% 

 

 

Learning Objective 15%  

(Enter 4, 3, or 2)    

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet -.05  (Must enter a negative. 5 or 0) 
Meets 0   

FINAL SCORE #DIV/0! 

Ineffective Improvement Necessary Effective Highly Effective 
0.80 – 1.39 1.40 - 1.99 2.00 – 2.79 2.80 – 3.20 

 
MID-YEAR Summative Rating: 

Ineffective Improvement Necessary 
Effective Highly Effective 

 

Reminder: The Mid-Year summative rating only includes the Teacher Effectiveness Rubric. 
The Annual summative will include the Teacher Effectiveness Rubric, SLO, and District Letter Grade 
. 
Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a copy. 

 
Signature:  Date:     

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy. 

Signature: Date:     

Original to: Human Resources Copies to: Teacher & Administrator(s) 
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ANNUAL SUMMATIVE FORM (Instructional/Technology Coach) 
Name 
Subject/Grade Level 
Remember to hit enter after filling each cell 
Place indicator rating number on each blank 

 
Domain 1: Purposeful Planning 

1.1 Develop standards-based plans and assessments 
1.2 Utilizes assessment data to plan professional growth activities 
1.3 Establishes ambitious and measurable achievement goals for instructional 

and technology support 
1.4 Assists teacher with data tracking and progress analyzation 
1.5 Creating and collaborating with teachers and administrators to assess and establish 

instructional and technology needs 
#DIV/0! AVERAGE DOMAIN 1 

 
Domain 2: Effective Instruction 

2.1 Develop staff professional development objectives 
2.2 Demonstrate and clearly communicate content knowledge to teachers 
2.3 Engage teachers in academic/technology content 
2.4 Supports teacher with co-planning and implementation of instruction 
2.5 Modify instruction as needed 
2.6 Develop higher level of understanding through rigorous instruction and 

work 
2.7 Supports effective implementation of engagement strategies 
2.8 Create culture of respect and collaboration 

 2.9 Confirms that the coach checks for understanding 
#DIV/0! AVERAGE DOMAIN 2 

 
Domain 3: Teacher Leadership 

3.1 Contribute to school culture 
3.2 Collaborate with peers 

 
3.5 Seek Professional Skills and Knowledge 

#DIV/0! AVERAGE DOMAIN 3 
 

DOMAIN DOMAIN WEIGHT TOTAL 
Domain 1 AVERAGE 10%  #DIV/0! 
Domain 2 AVERAGE 60%  #DIV/0! 
Domain 3 AVERAGE 10%  #DIV/0! 

TOTAL   #DIV/0! 

Core Professionalism Rubric (circle one) 
Meets or Does not Meet Attendance 
Meets or Does not Meet On-Time Arrival 
Meets or Does not Meet Policies and Procedures 
Meets or Does not Meet Respect 

Engage families in student learning 3.4 
Advocate for student success 3.3 
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District’s State Accountability 
Grade (Enter 4, 3, 2, or 1) 

  
5% 

 

Student Learning Objective 
(Enter 4, 3, or 2) 

 15%  

Core Prof. Rubric (0 or deduct. 5) 
Does not Meet 

 
-.05 

  
 

(Must enter a negative. 5 or 0) 
Meets  0   

FINAL SCORE #DIV/0! 

Ineffective Improvement Necessary Effective Highly Effective 
1.0 - 1.74 1.75 - 2.49 2.5 - 3.49 3.5 - 4.0 

 
Final Summative Rating: 

Ineffective Improvement Necessary 
Effective Highly Effective 

 
Teacher Signature 
I have met with my evaluator to discuss the information on this form and have received a 

copy. Signature: Date:     

Evaluator Signature 
I have met with this teacher to discuss the information on this form and have provided a copy. 

Signature: Date:     

Original to: Human Resources Copies to: Teacher & Administrator(s) 
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CORE PROFESSIONALISM RUBRIC – USED FOR ALL CERTIFIED STAFF 
These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric because they have little to do 
with teaching and learning and more to do with basic employment practice. Teachers are expected to meet these standards. If they do not, it will affect their overall 
rating negatively. 

 
 
 

Indicator Does Not Meet Standard Meets Standard 
1 Attendance -Individual demonstrates a pattern of 

absences.* 
-Individual has not demonstrated a 
pattern of absences. 

2 On-Time Arrival -Individual demonstrates a pattern of 
late arrivals. 

-Individual has not demonstrated a 
pattern of late arrivals. 

3 Policies and Procedures -Individual demonstrates a pattern of 
failing to follow state, corporation, 
and school policies and procedures 
(e.g. procedures for submitting 
discipline referrals, policies for 
appropriate attire etc...) 

-Individual demonstrates a pattern of 
following state, corporation, and 
school policies and procedures (e.g. 
procedures for submitting discipline 
referrals, policies for appropriate attire 
etc...) 

4 Respect -Individual demonstrates a pattern of 
failing to interact with students, 
colleagues, parents/guardians, and 
community members in a respectful 
manner. 

-Individual demonstrates a pattern of 
interacting with students, colleagues, 
parents/guardians, and community 
members in a respectful manner. 
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SUMMARY AND RATING 
 

At the end of the year, evaluators may want to determine a final professional practice rating. PLEASE NOTE: The rating described here only refers to professional 
practice and does not include measures of student learning. Per Senate Bill 1, a teacher’s summative evaluation rating must include measures of student learning. For the 
RISE model, the rating obtained here will feed into a larger calculation for the summative score which involves multiple measures of student learning. 

 
The final professional practice rating for RISE will be calculated by the evaluation in a four step process: 

 
 
 

Compile ratings and notes from multiple observations, drop-ins, and other 
 
 
 
 
 
 
 
 

 
Use established weights to roll-up domain ratings into one rating for Domains 

Incorporate Core Professionalism rating 

Use professional judgment to establish three, final ratings in Planning, 
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Compile ratings and notes from multiple observations, drop-ins, and other sources of evidence. 
 

At the end of the school year, evaluators should have collected a body of evidence representing teacher practice from throughout the year. Not all of this evidence 
necessarily came from the same evaluator, but it is the responsibility of the assigned primary evaluator (usually the principal), to gather evidence from every person that 
observed the teacher during the year. In addition to notes from observations and conferences, evaluators may also have access to evidence provided by the teacher, such 
as lesson plans, student work, parent/teacher conference notes, etc. To aid in the collection of this evidence, schools should consider having files for teachers containing 
evaluation evidence, and when possible, house this information electronically. 

 
Because of the volume of evidence that may exist for each teacher, some evaluators may choose to assess evidence mid-way through the year and again at the end of the 
year. A mid-year conference can help give teachers an idea of where they stand half-way through the year as well as serve a midway point for evaluators to assess 
evidence they have collected thus far. 

 
 
 
 

Use professional judgment to establish three, final ratings in Planning, Instruction, and Leadership. 
 

After collecting evidence, the summative evaluator must assess where the teacher falls within each competency and use judgment to assign teacher ratings in each of the 
first three domains. It is not recommended that the evaluator average competency scores to obtain the final domain score, but rather use good judgment to decide which 
competencies matter the most for teachers in different contexts and how teachers have evolved over the course of the year. The final, three domain ratings should reflect 
the body of evidence available to the evaluator. In the summative conference, the evaluator should discuss the ratings with the teacher, using evidence to support the 
final decision. 

 
At this point, each primary evaluator should have ratings in the first three domains that range from 1 (ineffective) to 4 (Highly effective). 

 
 D1: Planning D2: Instruction D3: Leadership 

Final Rating 3 (E) 2 (IN) 3 (E) 

 
Scoring Requirement: Planning and Instruction go hand-in-hand. Therefore, if a teacher scores a 1 (I) or 2 (IN) in instruction, he or she cannot receive a rating of 4 (HE) 
in Planning. 



132  

 
 

Use established weights to roll-up three domain ratings into one rating for domains 1-3 
 

At this point, each of the three final domain ratings is weighed according to importance and summed together to form one rating for domains 1-3. As 
described earlier, the creation and design of the rubric stresses the importance of observable teacher and student actions. These are reflected in Domain 2: 
Instruction. The belief is that good instruction and classroom environment matters more than anything else a teacher can do to improve student outcomes. As 
such, the Instruction Domain is weighed significantly higher than the others, at 60%. Planning (10%) and Leadership (10%) are then weighed accordingly to 
complete the calculation. 

 
 Rating (1-4) Weight Weighed Rating 

Domain 1: Planning 3 10 % 0.30 

Domain 2: Instruction 2 60% 1.20 

Domain 3: Leadership 3 10% 0.30 

Final Score 80% 1.80 
 

Note: The calculation here is as follows: 1) Rating * Weight = Weighted Rating; Sum of Weighted Ratings = Evaluation Score 
 
 
 

Core Professionalism 
 

At this point, the teacher practice rating is close to completion. Evaluators now look at the fourth domain: Core Professionalism. As described earlier, this 
1domain represents “non-negotiable” aspects of the teaching profession, such as on-time arrival to school and respect for colleagues. This domain only has two 
rating levels: Does Not Meet Standard and Meets Standard. The evaluator here uses professional judgment to decide if a teacher has not met the standards for 
any of the four indicators. If a teacher has met standards in each of the four indicators, the score does not change from the result of step 3 above. If the teacher 
did not meet standards in any one or more of the four indicators, he or she automatically has a .5 point deduction from the final score in step 3. 

 
Outcome 1: Teacher meets all Core Professionalism standards. Final Practice Score = 1.80 

 
Outcome 2: Teacher does not meet all Core Professionalism standards. Final Practice Score (1.80 -.5) = 1.30 
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Other Evaluation Factors 
 
 

District’s State Accountability Grade 
 

Student Learning Objectives (SLO) 
 

The SLO will represent 14% of the 2019- 2020 YTD Summative. Teachers are expected to collaborate with their building administrator to establish SLOs 
based on school data and consistent with student learning needs. Resources: Indiana RISE SLO Handbook (See Appendix A for SLO Glossary of terms, 
sample State and EACS Elementary and Secondary SLOs, and optional EACS SLO Template) 

 

District’s State 
Accountability Grade 

 5%  

 

Student Learning 
Objective 

 15%  

 

A – 4 Points 
B – 3 Points 
C – 2 Points 
D – 1 Point 
F – 1 Point 

Student Learning Objective (SLO) 
 
4 – HE -Exceeds SLO goal 
3 – E - Meets SLO goal 
2 – I or NI Does not meet SLO goal 

http://www.doe.in.gov/sites/default/files/evaluations/rise-student-learning-objectives-glossary-2-0.pdf%0c
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APPENDIX A 
 

RISE Student Learning Objectives Glossary 
 

Achievement: Defined as meeting a uniform and pre-determined level of mastery on subject- or grade- level 
standards. Achievement is a set point or “bar” that is the same for all students, regardless of where they begin. 

 
Class Objective: A mastery goal based on students’ starting point for a class of students covering all of the Indiana 
content standards for the course. 

 
Classroom Assessment: A teacher-developed assessment used by a single teacher for a particular course, e.g., a 
teacher’s world history final exam that only this particular teacher uses. Please note that a classroom assessment 
does not refer to an assessment created by and administered by groups of teachers (see school assessment). 

 
Content Mastery Standard: A score on an assessment that a student must obtain in order be considered as having 
achieved mastery. The content mastery standard is typically between passing and 100%. 

 
Corporation Assessment: A common assessment that is mandated or optional for use corporation-wide. The 
assessment may have been created by teachers within the corporation or purchased from an assessment vendor. Some 
examples are mCLASS, AP, and NWEA. 

 
End-of-Course Assessment: An assessment given at the end of the school year or semester course that measures 
mastery in a given content area. The state currently offers end-of-course assessments in Algebra I, English 10, and 
Biology I. However, many corporations and schools have end-of-course assessments that they have created on their 
own. Depending on the class, an end-of-course assessment may be a project instead of a paper-and-pencil test. 

 
Growth: Improving skills required to achieve mastery on a subject or grade level standard over a period of time. 
Growth differentiates mastery expectations based on baseline performance. 

 
Indiana Growth Model: This growth rating is one of two methods used to measure student learning. The other 
method is Student Learning Objectives. For teachers, the Indiana Growth Model rating is calculated by comparing 
the progress of students in a teacher’s class to students throughout the state who have the same score history (their 
academic peers). To increase the accuracy and precision of this growth rating, the score will reflect three years’ 
worth of assessment data where available. Currently, growth model data only exists for students in grades 4-8 in 
ELA and math. 

 
Initial Conference: A conference in the fall during which a teacher and primary evaluator discuss the teacher’s 
students’ starting points and approve the Student Learning Objectives. It can be scheduled in conjunction with an 
observation conference or Beginning-of-Year conference. 

 
Mid-Course Check-In: A conference in the middle of the year in which the primary evaluator and teacher meet to 
discuss progress made toward Student Learning Objectives. 

 
Professional Judgment: Primary evaluator’s ability to look at information gathered and to make an informed 
decision regarding a teacher’s performance without using a predetermined formula. 

 
School Assessment: Assessments developed by groups of teachers that are mandated or optional for use school- 
wide, e.g., end-of-course assessments written by science teachers and used in all chemistry classes in the school. 

 
Statewide Assessment: An assessment that is mandated for use state-wide, e.g., ECAs, ISTEP+, LAS Links. 

 
Student Learning: Student Learning is the second major component of the summative evaluation score (the first is 
Professional Practice). Student Learning is measured by a teacher’s individual Indiana Growth Model data (when 
available), school-wide Indiana Growth Model data, and Student Learning Objectives. These elements of student 
learning are weighted differently depending on the mix of classes a teacher teaches. 
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Student Learning Objective: A long-term academic goal that teachers and evaluators set for groups of students. It 
must be specific and measureable, based on available prior student learning data, aligned to state standards when 
available, and based on growth and achievement. 

 
Summative Conference: A conference where the primary evaluator and teacher discuss summative student data 
results related to the scoring of Student Learning Objectives. This conference could happen in the spring or fall, 
depending on the availability of the data. It can be scheduled in conjunction with another conference. 

 
Targeted Objective: A growth and/or achievement goal that may cover all or a subset of Indiana content standards 
targeted at students beginning the class at a low level of preparedness. 
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SLO Template 2020-21 
 

Teacher: 
PRE WORK 

Course -- Period -- 
Semester I Semester II Year Long (Please Circle) 

Standards 

Assessing Level of Student Preparedness 

High Medium Low 

High # Medium # Low # 
MASTERY GOAL 

Assessing Level of Mastery -- 
Mastery Score -- 

 Highly Effective 
(4) 

Effective 
(3) 

Improvement 
Necessary (2) 

Ineffective 
(2) 

SLO across 
Performance 
Levels 
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EACS SLO Example 
 

Teacher: 
PRE WORK 

Course -- DC Composition I Period -- 2 
Chapter/Unit -- Written Analysis (Movie Analysis) 
Standards 
11-12.RV.2.2—Analyze and use nuances in the meaning of words with similar denotations. 
11-12 .W.4—Apply the writing process to plan and develop, draft, and revise, focusing on addressing 
specific purpose and audience, and edit to produce and strengthen writing that is clear and coherent. 
11-12.W.3.2—Write informative compositions that develop a topic by selecting the most significant 
and relevant facts, details, quotations, etc., appropriate to audience. 

Assessing Level of Student Preparedness 
(Red: 0-75, Yellow: 76-84, Green: 85-92, Blue: >92) 
Score from first writing prompt of semester 
Score from Ad analysis essay 
Current grade in class 

High All blue Medium Green & Blue with 
no yellow 

Low Any yellow or red 

High # 4 Medium # 11 Low # 9 
MASTERY GOAL 

Assessing Level of Mastery -- Final draft of movie analysis paper 

Mastery Score -- 85 out of 100 points (based on rubric) 
 Highly Effective 

(4) 
Effective 

(3) 
Improvement 
Necessary (2) 

Ineffective 
(1) 

SLO across 
Performance 
Levels 

4+11+9=24 
4+11+7=21 

 
At least 21/24 
(87%) of the 
student will score 
an 85% or higher 
on the movie 
analysis paper. 

4+11+9=24 
4+11+5=19 

 
At least 29/24 
(79%) of the 
student will score 
an 85% or higher 
on the movie 
analysis paper. 

4+11+9=24 
4+11+3=15 

 
At least 15/24 
(62%) of the 
student will score 
an 85% or higher 
on the movie 
analysis paper. 

4+11+9=24 
 
 

Fewer than 15/24 
(62%) of the 
student will score 
an 85% or higher 
on the movie 
analysis paper. 
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EACS 2020-21 SAMPLE SLO Goal 
 

Student Learning Objective #1: 
 

My pt grade class will improve their overall TRC levels from BOY by a 10% average in both proficient and 
above proficient levels for EOY testing, resulting in a 32% average of my 1st graders reading at or above 
grade level. 

 
 

BOY TRC data: 10 Students (43%) as red 

2 students (9%} as green 

8 Students (35%) as yellow 
 

3 students (13%) as blue 

 
 
 
 
 

This goal results in: about 5 students (21%) as green about 6 students (26%) as blue 
 

OR 
 

About 10 students (43%) as green or higher 
 
 
 

Action Steps for SLO #1: 
 

*Authentically use the 90 minute reading block 
 

*Provide instructional strategies by teaching CAFE mini-lessons 
 

*Apply the CAFE strategies in guided reading groups and whole group instruction 
 

*Provide quality independent literacy practice in Daily 5 
 

*Use DOK questioning in guided reading and whole group instruction 
 

*Provide quality guided reading lessons 
 

*Attend to guided reading groups consistently 
 

*Use progress monitoring consistently and use the data authentically 
 

*Send guided reading books home for continued practice and to use on the BINGO program 
 

*Provide quality phonetic instruction to small groups during intervention 
 

*Bridge many CAFE strategies to the writing workshop and link them to the 6 traits 
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Sample Student Learning Objectives 

Example 1: Kindergarten – 2nd Grade Teacher 

 
Teacher(s): Kindergarten, 1st Grade, 2nd 
Grade  
Pre -Work: Step 1 Approved Assessment Assessment: mCLASS 

Approved Mastery Score Score: 

Pre -Work: Step 2 Level of Student 
Preparedness 

High – 5 (Green on Fall mCLASS) 

Medium – 7 (Yellow on Fall mCLASS) 

Low – 3 (Red on Fall mCLASS) 

Highly Effective Effective Improvement Ineffective 
(4) (3) Necessary (2) (1) 

 Exceptional number of students 
achieve content mastery 

Significant number of 
students achieve content 
mastery 

Less than significant 
number of students 
achieve content mastery 

Few students achieve 
content mastery 

Step 3: 
Class Learning 
Objective 

At least 8 of 10 red or yellow 
students increase one color 
level between the fall and 
spring test. No student’s level 
decreases. 

At least 6 of 10 red or 
yellow students increase 
one color level between 
the fall and spring test. 
No student’s level 
decreases. 

At least 4 or 10 red or 
yellow students increase 
one color level between 
the fall and spring test. 
Almost no student’s level 
decreases. 

Fewer than 4 of 10 
students increase one 
color level and/or many 
students decrease in level 
between the fall and 
spring test. 

 
Pre -Work: Step 1 Approved Assessment Assessment: Classroom Reading Assessment 

Pre -Work: Step 2 Level of Student 
Preparedness 

Low (pulled from class above): 3 Students 

 Highly Effective Effective Improvement Ineffective 
 (4) (3) Necessary (2) (1) 

 Surpassed goal or otherwise 
demonstrated outstanding 
student mastery or progress 

Met goal or otherwise 
demonstrated significant 
student mastery or 
progress 

Did not fully meet goal, but 
showed some student 
mastery or progress. 

Did not meet goal, little to 
no student mastery or 
progress. 

Step 3: Targeted Population: Students who start the course at the lowest level of preparedness as identified in Step 2 
3 Students 
Targeted IN Content Standards: 
Standard 1 – Reading: Word Recognition, Fluency and Vocabulary Development Growth 
and/or Mastery Goal: 
All 3 students will increase their reading proficiency by at least one level between the beginning and end of year 

Targeted Learning 
Objective 
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Example 5: Elementary English Language Learner 
 

Teacher(s):  Elementary English Language Learner(ELL)  
Pre -Work: Step 1 Approved Assessment Assessment: LAS Links Assessment 

Approved Mastery Score Score: Maintain or increase proficiency level, depending on starting 
point. 

Pre -Work: Step 2 Level of Student 
Preparedness 

High – 1 student at Proficiency Level 4 

Medium - 3 students at Proficiency Level 3 

Low – 4 students at Proficiency Level 1 or 2 

Highly Effective Effective Improvement Ineffective 
(4) (3) Necessary (2) (1) 

 Exceptional number of students 
achieve content mastery 

Significant number of 
students achieve content 
mastery 

Less than significant 
number of students 
achieve content mastery 

Few students achieve 
content mastery 

Step 3: 
Class Learning 
Objective 

At least 6 of 8 English Learner 
students will maintain or 
increase one or more 
proficiency levels on the LAS 
Links assessment. 

At least 5 of 8 English 
Learner students will 
maintain or increase one 
or more proficiency levels 
on the LAS Links 
assessment. 

At least 3 of 8 English 
Learner students will 
maintain or increase one 
or more proficiency levels 
on the LAS Links 
assessment. 

Fewer than 3 English 
Learner Students 
maintained or increased 
one or more proficiency 
levels on the LAS Links 
assessment. 

 
Pre -Work: Step 1 Approved Assessment Assessment: LAS Links Assessment 

Pre -Work: Step 2 Level of Student 
Preparedness 

Low (pulled from class above): 4 Students 

 Highly Effective Effective Improvement Ineffective 
(4) (3) Necessary (2) (1) 

 Surpassed goal or otherwise 
demonstrated outstanding 
student mastery or progress 

Met goal or otherwise 
demonstrated significant 
student mastery or 
progress 

Did not fully meet goal, but 
showed some student 
mastery or progress. 

Did not meet goal, little to 
no student mastery or 
progress. 

Step 3: Targeted Population: Students who start the course at the lowest level of preparedness as identified in Step 2 
4 Students 
Targeted IN Content Standards: 
Standard 7, Listening and Speaking: Skills, Strategies and Applications Growth 
and/or Mastery Goal: 
3 out of 4 targeted students will increase one or more proficiency levels on the Speaking portion of LAS Links. 

Targeted Learning 
Objective 
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Example 6: Middle School ELA Teacher 

 
Teacher(s): Middle School English Language Arts 
Teacher  
Pre -Work: Step 1 Approved Assessment Assessment: English Language Arts ISTEP+ 

Approved Mastery Score Score: Pass 

Pre -Work: Step 2 Level of Student 
Preparedness 

High – 2 

Medium - 8 

Low - 12 

Highly Effective Effective Improvement Ineffective 
(4) (3) Necessary (2) (1) 

 Exceptional number of students 
achieve content mastery 

Significant number of 
students achieve content 
mastery 

Less than significant 
number of students 
achieve content mastery 

Few students achieve 
content mastery 

Step 3: 
Class Learning 
Objective 

At least 17 of 22 students 
achieve a Pass or Pass+ on the 
state End of Course 
Assessment. 

At least 14 of 22 students 
achieve a Pass or Pass+ on 
the state End of Course 
Assessment. 

At least 8 of 22 students 
achieve a Pass or Pass+ on 
the state End of Course 
Assessment. 

Fewer than 8 of 22 
students achieve a Pass or 
Pass+ on the state End of 
Course Assessment. 

 
Pre -Work: Step 1 Approved Assessment Assessment: English Language Arts ISTEP+, Writing Applications 

Rubric 
Pre -Work: Step 2 Level of Student 

Preparedness 
Low (pulled from class above): 12 Students 

 Highly Effective Effective Improvement Ineffective 
 (4) (3) Necessary (2) (1) 

 Surpassed goal or otherwise 
demonstrated outstanding 
student mastery or progress 

Met goal or otherwise 
demonstrated significant 
student mastery or 
progress 

Did not fully meet goal, but 
showed some student 
mastery or progress. 

Did not meet goal, little to 
no student mastery or 
progress. 

Step 3: Targeted Population: Students who start the course at the lowest level of preparedness as identified in Step 2 
12 Students 
Targeted IN Content Standards: 
Standard 4: Writing Process and Features, Standard 5: Writing Applications, Standard 6: Writing English Language 
Conventions 
Growth and/or Mastery Goal: 
3 of 4 targeted students classified as ELL and 2 of 4 targeted students with IEPs will achieve a score of 3 or higher using 
the ISTEP+ Writing Applications rubric. Remaining targeted students will score a 4 or higher. 

Targeted Learning 
Objective 
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Example 7: High School 10th Grade English Teacher 
 

Teacher(s): 10th GradeEnglish  
Pre -Work: Step 1 Approved Assessment Assessment: ECA (End of Course Assessment) 

Approved Mastery Score Score: Pass 

Pre -Work: Step 2 Level of Student 
Preparedness 

High – 3 

Medium - 17 

Low - 6 

Highly Effective Effective Improvement Ineffective 
(4) (3) Necessary (2) (1) 

 Exceptional number of students 
achieve content mastery 

Significant number of 
students achieve content 
mastery 

Less than significant 
number of students achieve 
content mastery 

Few students achieve 
content mastery 

Step 3: 
Class Learning 
Objective 

At least 24 of 26 students 
achieve a Pass or Pass+ on the 
state End of Course 
Assessment. 

At least 21 of 26 students 
achieve a Pass or Pass+ on 
the state End of Course 
Assessment. 

At least 16 of 26 students 
achieve a Pass or Pass+ on 
the state End of Course 
Assessment. 

Fewer than 16 of 26 
students achieve a Pass or 
Pass+ on the state End of 
Course Assessment. 

 
Pre -Work: Step 1 Approved Assessment Assessment: Oral Reading Fluency Assessment 

Pre -Work: Step 2 Level of Student 
Preparedness 

Low (pulled from class above): 6 Students 

 Highly Effective Effective Improvement Ineffective 
 (4) (3) Necessary (2) (1) 

 Surpassed goal or otherwise 
demonstrated outstanding 
student mastery or progress 

Met goal or otherwise 
demonstrated significant 
student mastery or 
progress 

Did not fully meet goal, but 
showed some student 
mastery or progress. 

Did not meet goal, little to 
no student mastery or 
progress. 

Step 3: Targeted Population: Students who start the course at the lowest level of preparedness as identified in Step 2 
6 Students 
Targeted IN Content Standards: 
Standard 1: Word Recognition, Fluency, and Vocabulary Development Growth 
and/or Mastery Goal: 
4 out of 6 targeted students will increase an average of 10 words per minute over their baseline median score on the 
Oral Reading Fluency Assessment. 

Targeted Learning 
Objective 
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Example 8: High School AP Chemistry Teacher 
 

Teacher(s): AP ChemistryTeacher  
Pre -Work: Step 1 Approved Assessment Assessment: AP Chemistry Exam 

Approved Mastery Score Score: 3 

Pre -Work: Step 2 Level of Student 
Preparedness 

High – 11 

Medium - 9 

Low - 0 

Highly Effective Effective Improvement Ineffective 
(4) (3) Necessary (2) (1) 

 Exceptional number of students 
achieve content mastery 

Significant number of 
students achieve content 
mastery 

Less than significant 
number of students 
achieve content mastery 

Few students achieve 
content mastery 

Step 3: 
Class Learning 
Objective 

At least 20 of 20 students 
achieve a score of 3 or higher 
on the College Board Exam. 

At least 17 of 20 students 
achieve a score of 3 or 
higher on the College 
Board Exam. 

At least 14 of 20 students 
achieve a score of 3 or 
higher on the College 
Board Exam. 

Fewer than 14 of 20 
students achieve a score 
of 3 or higher on the 
College Board Exam. 

 
Pre -Work: Step 1 Approved Assessment Assessment: School Created Advanced Stoichiometry Assessment 

Pre -Work: Step 2 Level of Student 
Preparedness 

Low (pulled from class above): 
No students in this bucket. Medium: 9 students 

 Highly Effective Effective Improvement Ineffective 
 (4) (3) Necessary (2) (1) 

 Surpassed goal or otherwise 
demonstrated outstanding 
student mastery or progress 

Met goal or otherwise 
demonstrated significant 
student mastery or 
progress 

Did not fully meet goal, but 
showed some student 
mastery or progress. 

Did not meet goal, little to 
no student mastery or 
progress. 

Step 3: Targeted Population: Students who start the course at the lowest level of preparedness as identified in Step 2 
No students in this bucket due to pre-requisite for course enrollment. Target 9 medium level students. 
Targeted IN Content Standards: 
Standard 4: Reactions and Stoichiometry Growth 
and/or Mastery Goal: 
All targeted students will achieve a score of 12 out of 15 or higher on the Advanced Stoichiometry assessment. 

Targeted Learning 
Objective 
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Example 9: High School 11th Grade U.S. History Teacher 
 

Teacher(s): 11th Grade U.S. History Teacher  
Pre -Work: Step 1 Approved Assessment Assessment: Department Created End of Course Assessment 

Approved Mastery Score Score: 65 out of 80 or 81% 

Pre -Work: Step 2 Level of Student 
Preparedness 

High – 5 

Medium - 10 

Low - 10 

Highly Effective Effective Improvement Ineffective 
(4) (3) Necessary (2) (1) 

 Exceptional number of students 
achieve content mastery 

Significant number of 
students achieve content 
mastery 

Less than significant 
number of students 
achieve content mastery 

Few students achieve 
content mastery 

Step 3: 
Class Learning 
Objective 

At least 21 of 25 students 
achieve a score of 65 out of 80 
or above on the End of Course 
Assessment. 

At least 19 of 25 students 
achieve a score of 65 out 
of 80 or above on the End 
of Course Assessment. 

At least 15 of 25 students 
achieve a score of 65 out 
of 80 or above on the End 
of Course Assessment. 

Fewer than 15 of 25 
students achieve a score 
of 65 out of 80 on the End 
of Course Assessment. 

 
Pre -Work: Step 1 Approved Assessment Assessment: Department Created End of Course Assessment 

Pre -Work: Step 2 Level of Student 
Preparedness 

Low (pulled from class above): 10 
Students 

 Highly Effective Effective Improvement Ineffective 
 (4) (3) Necessary (2) (1) 

 Surpassed goal or otherwise 
demonstrated outstanding 
student mastery or progress 

Met goal or otherwise 
demonstrated significant 
student mastery or 
progress 

Did not fully meet goal, but 
showed some student 
mastery or progress. 

Did not meet goal, little to 
no student mastery or 
progress. 

Step 3: Targeted Population: Students who start the course at the lowest level of preparedness as identified in Step 2 
10 Students 
Targeted IN Content Standards: 
Common Core State Standards for Literacy in History/Social Studies Growth 
and/or Mastery Goal: 
8 out of 10 targeted students will correctly answer at least 12 of 15 questions targeting Common Core Literacy 
Standards for History/Social Studies on the End of Course Assessment. 

Targeted Learning 
Objective 



**All highlighted rubric items must be a "yes" for the IEP to be designated Compliant. 
** All highlighted items must be "yes" and IEP must receive a score of 75% or better to be 

designated a Quality IEP. 
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Quality IEP Review Rubric 
with Transition BIP 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Service/LRE   

Timeline: 

The IEP includes measurable annual goals designed to meet the student's needs resulting from 
the disability and that enable the student to be involved in and make progress in the general 

education curriculum. 

Date Reviewed:   

Yes Yes No 

Medicaid Form Uploaded Yes No 

Y N 

Y N 

 
Y N 

  

No Quality IEP 
 (Highly Effective) 
 

Student    

Compliant IEP 
(Effective) 

 

1 Has ACR timeline been met? 
 2 Was an invitation created prior to the Case Conference (CC)? 
 3 Was the IEP finalized within 10 business days of holding the CC? 
 

Presen 
 

4 

t Levels: 

Actual data/progress on current IEP goals, or lack thereof, is reported in the Progress on 
Goals section. 

 
5 Information addresses multiple areas of performance (academic, communication, social, 

emotional, behavior, study/organization skills, and functional performance). 
 6 Information is current. 

 
7 Explanation of student's acquired skills and deficits in narrative form, not just scores. 

 
8 Data supports information provided (Teacher Reports, NWEA, ISTEP, Unit Assessments, 

DIBELS, etc.). 
 

9 Meaningful statement of how the student's disability affects involvement and progress in 
general education curriculum. 

 

10 Goals are meaningful and related to documented student need. 
 

11 Goals are able to be monitored and mastery is easily identified. 
 

12 Specially Designed instruction is correctly documented. 
 

13 
Goals include: (1) time frame (2) conditions (3) action and (4) criterion for acceptable 
performance 

 
14 Criteria matches the method of evaluation and is measurable 

 
15 Benchmarks/objectives clearly relate to the goal and are measurable (IAM) 

 
16 

Teacher is using electronic IEP to document progress on goals according to the IEP at least 
50% of the time 

 
17 

Progress monitoring data demonstrates growth on student goals or teacher has provided 
statements regarding lack of growth in IIEP on the correct amount of data points. 

 



**All highlighted rubric items must be a "yes" for the IEP to be designated Compliant. 
** All highlighted items must be "yes" and IEP must receive a score of 75% or better to be designated a 

Quality IEP. 
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Quality IEP Review Rubric 
with Transition BIP 

Acco 

24 

mmodations 

Identified accommodations are connected to the PLAFP, appropriate for the student, and 
support successes in general education 

Transi tion IEP Requirements 

37 
Is there evidence that the student was invited to the Transition IEP team meeting where 
transition services were discussed? 

Y N 

Behavior

Y N 

Y N 

18 Clear alignment between Present Levels of Academic Functional Performance (PLAFP),
needs, goals, and services. 

19 Services are listed correctly and include initiation date, length, frequency, duration, and
location. 

20 
Clear and correct identification of the student's placement in his/her least restrictive 

environment is included with an explanation provided when students are removed from 
general education setting 

21 
There is clear documentation of LRE decision and description of why at least 2 other 

options were rejected. 

22 Discussion documented of potentially harmful effects.

23 Special Considerations are listed correctly

Writt 

25 

en Documentation 

IEP has correct spelling, punctuation, and grammar. 

26 
Case conference notes capture educationally relevant discussions, which identify the 
issues, discussion points, parent requests, school's response to such requests, decision 
rationale, and outcomes. 

27 Participants checked match notes and required participants. 

28 Copy of the most recent IEP is located in the SPED office permanent file. 

29 Behaviors of concern are clearly defined for CCC discussions.

30 Documentation supporst dermination that bahvior does or does not impede education. 

31 FBA is uploaded/written in IIEP & located in student's permanent file in SPED office.

32 
FBA was analyzed with: precipitating factors; setting events; antecedents; maintaining
consequences; related deficits; and a summary 

33 
A current BIP is uploaded and written in IIEP documents section & located in student's 
permanent file in SPED office. 

34 One or two target behaviors are clearly defined in observable terms.

35 A function for the behavior has been established.

36 
Replacement behaviors; instructional strategies; antecedent strategies; positive and 
consequential interventions are included. 



**All highlighted rubric items must be a "yes" for the IEP to be designated Compliant. 
** All highlighted items must be "yes" and IEP must receive a score of 75% or better to be designated a 

Quality IEP. 
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Quality IEP Review Rubric 
with Transition BIP 

Yes total: 0.0% 
No total: 0.0% 

Percentage: #DIV/0! 
Comments: 

Are there measureable postsecondary goals in education/training; employment and
38 independent living?

Is there evidence that the measurable post secondary goals were based upon an age- 
39 appropriate Transition assessment in education/training; employment and independent

40 Are the postsecondary goals updated annually in education/training; employment and
independent living? 
If no Independent Living Goal, the assessment title, date, and supporting evidence is cited 

41 in the Independently Living box?

42 Is there documentation regarding whether the student will pursue a high school diploma
or certificate of completion? 

43 Is (are) there measureable annual transition IEP goal(s) that are related to the student's
transition services needs in education/training; employment and independent living? 

Are there transition services in the transition IEP that will enable the student to meet his 

44 or her postsecondary goals in education/training; employment and independent living?

45  If appropriate, is there evidence that representatives of the agencies were invited to the
transition IEP meeting with the prior consent of the parent or student who has reached 
the age to he majority in education/training; employment and independent living? 

Do the transition services include a course of study that focuses on improving the 

46 academic and function achievement of the student to facilitate his/her movement from
school to post-school in education/training; employment and independent living? 

47 Graduation Progress Summary (GPS) form is uploaded into IIEP

48 Transition folder is completed with required documents.

49 For students in the 9th grade, is the Ransition protfolio completed?

 

 

 

 

 



EACS IEP Review Procedures 

The special education department has developed a plan for conducting IEP 
reviews to provide teachers with support and development in IEP writing 
skills. 

Each teacher will be placed into a category and IEP reviews will be 
conducted routinely. Teacher categories and review schedules are listed in 
the chart below. 

Teacher Category IEP Review Schedule 
New Teachers 1 IEP review in the Fall & 1 IEP 

review in the Spring for the first 2 
school years with EACS. 

Teachers Moving to a Different Area 
in Special Education 

1 IEP review in the Fall & 1 IEP 
review in the Spring the first school 
year in the new teaching assignment. 

Teachers who scored below 60% on 
an IEP Review last year 

1 IEP review in the Fall & 1 IEP 
review in the Spring the next school 
year in order to give the teacher 
focused feedback. 

Teachers who receive a 60% or 
below on an IEP review 2 
consecutive years 

1 IEP review in the Fall & 1 IEP 
review in the Spring the next school 
year & an assistance plan will be 
coordinated with the building 
principal. 

All Other Veteran Teachers 
- Secondary Teachers & SLPs
- Elementary & ECP Teachers

1 IEP in the Fall or 1 IEP in the 
Spring every other school year. 

• Each IEP review will be followed by a face-to-face meeting and
written feedback from the person who reviewed your IEP. Scores will
be shared with building principals after this meeting takes place.

o All Fall Reviews will be completed no later than December 15th.
o All Spring Reviews will be completed no later than May 15th.

• Each year, teachers will receive an email from special services
informing them which IEP review category they will be in that year.
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